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UNIVERSITY OF NEVADA, LAS VEGAS

College of Education: Department of Counselor Education
EPC 731

~ Social Justice, Advocacy, and Diversity for Counselors ~

Spring Session, 2007
Instructor: Shannon D. Smith, Ph.D., PCC, NCC, DAPA, NSC

Phone: (702) 895-​​​5095, Fax: (702) 895-5055, E-mail: Shannon.smith@unlv.edu                                                                                                                                                                                                                                                                                                                    

Website: http://counselored.unlv.edu/smith.htm 
Course Location: WRI C148                                                                

Time: Monday 4:00-6:45 pm, January – May, 2007
Office Hours: By appointment and regular office hours, CEB 247
CATALOGUE DESCRIPTION:
Seminar course designed to foster awareness, knowledge, and skills for school counseling with diverse student populations. Emphasizes social justice and advocacy in counseling with minority and oppressed students. Topics include culture, ethnicity, nationality, age, gender, sexual orientation, mental and physical abilities, education, family dynamics, and socioeconomic status.
COURSE DESCRIPTION: 
An experiential/lecture seminar designed for counseling students to learn about issues and trends in counseling with multicultural and diverse populations. Emphasizes leadership for equity, social justice, and advocacy in counseling with underrepresented and oppressed populations. Topics include culture, ethnicity, nationality, age, gender, sexual orientation, mental and physical characteristics, education, family values, religious and spiritual values, and socioeconomic status.
REQUIRED TEXT/RESOURCES: 

· Adams, M., Blumenfeld, W.J., Castaneda, R., Hackman, H.W., Peters, M.L., Zuniga, X. (2000). Readings for diversity and social justice. New York, NY: Routledge. (ISBN: 0-415-92633-5)
· ACA (200?). Advocacy Competencies: Lewis, Arnold, House & Toporek. Located at: http://www.counseling.org/Publications/ 

READINGS/RESOURCES ON ELECTRONIC RESERVE (http://ereserves.library.unlv.edu/)

· Appleby, G. A. (2001). Dynamics of oppression and discrimination. In G. A. Appleby, E. Colon, & J. Hamilton (Eds.), Diversity, oppression, and social functioning: Person-in-environment assessment and intervention (pp. 36-52). Boston: Allyn & Bacon.

· Chen-Hayes, S. F. (2001). Systemic anti-oppression strategies for school counselors as allies advocating for queer children, youth, and families of multiracial experience. In K. K. Kumashiro (Ed.), Troubling intersections of race and sexuality: Queer students of color and anti-oppressive education (pp. 163-178). New York: Rowman & Littlefield. 
· McIntosh, P. (1990). White Privilege: Unpacking the Invisible Knapsack.

· Smith, S. D. (2004). Sexual underrepresented youth: Understanding gay, lesbian, bisexual, transgendered and questioning youth. In J. L. Chin (Ed.) The Psychology of Prejudice and Discrimination (Vol 3): Gender and Sexual Orientation, 151-199. Praeger Press.

· Smith, S. D., & Chen-Hayes, S. F. (2003). Leadership and advocacy for lesbian, bisexual, gay, transgendered, and questioning (LBGTQ) students: Academic, career, and interpersonal success strategies. In R. Perusse & G. E. Goodnough (Eds.) Leadership, Advocacy and Direct Service Strategies for Professional School Counselors (1st ed.). Brooks-Cole. 

JOURNAL ARTICLE READINGS (via EBSCO)
· Hoffman, Rose Marie. (2004). Conceptualizing heterosexual identity development: Issues and challenges. Journal of Counseling & Development, 82(3), 375-380.

· Kiselica, M. S., & Robinson, M. (2001). Bringing advocacy counseling to life: The history, issues, and human dramas of social justice work in counseling. Journal of Counseling & Development, 79, 387-397. 

· Morris, J. R., & Robinson, D. T. (1996). A review of multicultural counseling. Journal of Humanistic Education & Development, 35, 50-60.
· Myers, J.E., & Sweeny, T.J. (2004). Advocacy for the counseling profession: Results of a national survey. Journal of Counseling & Development, 82(4), 466-471.  
· Schnall, E. (2006). Multicultural counseling and the Orthodox Jew. Journal of Counseling & Development, 84(3), 276-282.  
· Szymanski, D. (2005). Heterosexism and sexism as correlates of psychological distress in lesbians. Journal of Counseling & Development, 83(3), 355-360.  

· Yeh, C. J., Hunter, C. D., Madan-bahel, A., Chiang, L., Arora, A.K. (2004). Indigenous and interdependent perspectives of healing: Implications for counseling and research. Journal of Counseling & Development, 82(4), 410-419. 
ADDITIONAL RECOMMENDED READINGS/RESOURCES
· Anderson, S.K., & Middleton, V.A. (2005). Explorations in privilege, oppression, and diversity. Belmont, CA: Thomson Brooks/Cole. (ISBN: 0-534-51742-0) 
· Pedersen, P. B., & Carey, J. C. (Eds.) (2003). Multicultural counseling in schools: A practical handbook (2nd ed.). Boston: Allyn & Bacon. (ISBN: 0-205-32197-6)
COURSE OBJECTIVES: 

Note: The course knowledge and understanding are designed to meet the most recent CACREP Standards, NCATE standards, and the UNLV College of Education’s Conceptual Framework.  

The CACREP web site is located at: http://www.counseling.org/cacrep/ , the NCATE web site is located at http://www.ncate.org/ , the UNLV College of Education’s Conceptual Framework is located at:  http://education.unlv.edu/ncate/Framework.html 

The CACREP standards include the eight common core curricular experiences outlined in Section II.K (Professional Identity, Social and Cultural Diversity, Human Growth and Development, Career Development, Helping Relationships, Group Work, Assessment, and Research and Program Evaluation) as well as the Standards for School Counseling Programs (Foundations of School Counseling, Contextual Dimensions of School Counseling, Knowledge and Skill Requirements for School Counselors - Program Development, Implementation, and Evaluation, Counseling and Guidance, Consultation –  and Clinical Instruction).
Parentheses ( ) refer to objectives found in Section II: Program Objectives and Curriculum ( the eight common-core areas), and brackets [ ] refer to Section VI: Evaluations in the Program the Specialized Curricular Experiences, Curricular Experiences for School Counseling Programs.

I. 
KNOWLEDGE & UNDERSTANDING  

Upon completion of the course, students will gain knowledge and understanding of the following:  

• Historical perspectives concerning the nature and meaning of multicultural counseling and social advocacy 
• Multicultural and pluralistic trends, including characteristics and concerns between and within diverse groups

• Theories of multicultural counseling, theories of identity development, and multicultural and social justice competencies
• The nature of biases, prejudices, processes of intentional and unintentional oppression and discrimination
• Culturally supported behaviors that are detrimental to the growth of the human spirit, mind, or body
• School counselors’ roles in social justice, advocacy, conflict resolution, and cultural self-awareness 
• Strategies for school counseling with diverse populations and ethnic groups
• Age, gender, sexual orientation, ethnicity, language, disability, culture, spirituality, and other factors related to the assessment and evaluation of individuals, groups, and specific populations

• The role of racial, ethnic, and cultural heritage, nationality, socioeconomic status, family structure, age, gender, sexual orientation, religious and spiritual beliefs, occupation, physical and mental status, and equity issues in school counseling [A.8]
• Strategies for selecting, administering, and interpreting assessment and evaluation instruments and techniques in multicultural counseling (7.g)
• ethical and legal considerations in multicultural counseling 

• Use of research to improve multicultural counseling effectiveness (8.e)
• Knowledge and application of current and emerging technology in education and school counseling to assist students, families, and educators in using resources that promote informed academic, career, and personal/social choices [A.10] 
• Demonstrate an understanding of the ethical standards and practices involved in multicultural counseling and development 
• Ethical and legal considerations related specifically to the practice of school counseling (e.g., the ACA Code of Ethics and the ASCA Ethical Standards for School Counselors) [A.11] 
• Advocacy for all students and for effective school counseling programs [B.1] 
• Integration of the school counseling program into the total school curriculum by systematically providing information and skills training to assist pre-K—12 students in maximizing their academic, career, and personal/social development [B.2] 
• Knowledge and skills in conducting program assessment and evaluation that are designed to enhance students’ academic, social, emotional, career, and other developmental needs [C.3.d] 
II. 
ATTITUDES, VALUES, & DISPOSITIONS
Upon completion of the course, students will attain values, attitudes, and dispositions that enable them to recognize the need to demonstrate the following: 

• Acceptance of each person (student, client, educator, parent, etc.) as a unique, worthwhile human being; not simply an object to be measured 

• Recognition of the dignity of each human being; that people are not simply objects or instruments to be persuaded or manipulated by assessment methods and techniques

• Tolerance of individual differences and value systems 

• Sensitivity to the feelings of others

• Respect for confidentiality and the limits thereof 

• Refrain from being judgmental based upon assessment results

• Recognition that help/care for people may come from many sources, assessment should be seen only as one potential source of assistance/support  

• Principles of social advocacy (e.g., take a stand for people when appropriate and necessary) when necessary 
• Appreciation for the complexities of techniques in assessment in counseling 

• Respect for the role of diversity issues in relationship to assessment in counseling 

• Value for the role of research in terms of its function of increasing the knowledge base of the profession and in terms of its relationship to practice, including modern technology (e.g., the World Wide Web (WWW) and the Internet)

III. SKILL DEVELOPMENT 

Upon completion of the course, students will demonstrate the following skills:

• Students will demonstrate to the instructor and graduate student peers that they have read and understand the material in the textbooks and other reading material/resources 

• Students will demonstrate their ability to think about, react to and make meaning out of their readings by writing a “Dear Dr. Smith…” letter each week

• Students will demonstrate knowledge and skill of course content through examinations and course assignments

• Demonstrate an understanding of the multicultural and social advocacy competencies required of professional school counselors
• Demonstrate an understanding of, and sensitivity toward, minority and oppressed groups
• Demonstrate an understanding of the barriers to, and challenges of, personal, academic, and career success in minority status students 
• Demonstrate an understanding of advocacy and proactive social justice strategies for use with minority student populations  

• Students will demonstrate the ability to choose assessment methods appropriate for use in school-based counseling practice that are culturally relevant / appropriate
• Students will demonstrate the ability to communicate to students, parents, and other school personnel in culturally relevant manner 
• Students will demonstrate skill in applying course content to the school counseling program 

• Students will demonstrate an understanding of multicultural/cross-cultural issues in testing and assessment 
• Students will explain the ethical implications related to multicultural/cross-cultural counseling 
TEACHING STRATEGIES:
This course incorporates both lecture and experiential activities designed to acquaint students with appraisal and assessment methods and strategies. There will also be opportunities for class discussions, group discussions, and group presentations. 

ASSIGNMENTS, EVALUATION PROCEDURES, AND GRADING POLICY:
Graded Assignments: Students are to complete the following assignments:

1. Participation and Attendance: Participation and attendance are essential components of this class.  Students are expected to come to class fully prepared, and actively participate in class activities and discussions.  During class, students will be provided with opportunities for dialogue, questions, and interactions related to the class material.  Advanced notice of any planned absences is appreciated.  If it is necessary to be absent from class, it is the student's responsibility to obtain information that was covered, and to make sure all assignments are turned into the instructor on time. 50 points total, self-assigned, due last day of class. 

2. Weekly Reflection Letter “Dear Dr. Smith . . .”:  Students will maintain a weekly letter reflecting upon the class experience.  One side of this weekly letter must be prepared prior to class. 1) On the front side, type the following: a) Your thoughtful reactions to the week’s reading assignments, b) Questions or ideas you'd like for consideration in planning for future classes, and c) Reflective comments on the previous weeks’ class activities that weren’t addressed in your end-of-class handwritten note. 2) On the reverse side of the card use handwritten feedback regarding your experience of the evening's class activities that indicates your involvement in thinking, feeling, and doing.  Each letter is to be turned in after each class. 100 points total, self-assigned, due last day of class. 
3. Reading: Students must complete all assigned reading material during the course of this semester. Students are expected to have read the assigned reading prior to each class.  Student must come to class sessions prepared to give an overview of the readings, and discuss the strengths and limitations as well as the relevance to current practice within the school setting. Since part of this learning experience involves interactive dialogue, familiarity with the assigned topics enhances this opportunity and provides a livelier and more meaningful process.  Therefore, it is essential that readings be completed on schedule in an effort to maximize students understanding and preparation for class activities and discussions. 100 points total, self-assigned, due last day of class. 
4. Quizzes over Readings:  Five (5) quizzes will cover all required readings from class, lecture notes, and handouts.   50 points total, Feb 05, 26, Mar 05, Apr 2, 23. 
5. “ISM” Impact Autobiographical Portrait:  Students will write a autobiographical portrait of how they have been impacted by various “isms” including but not limited to hose involving race, color, national origin, citizenship status, creed, religion, religious affiliation, age, sex, marital status, sexual orientation, gender identity, disability, veteran status, or any other protected status under applicable law. Each student will reflect upon his/her life and discuss some of the most important influences on his/her development, including self-esteem, and self concept – such as who you are and how you became the person and professional that you are today. Discuss your worldview and philosophy of life – in other words, what guides (e.g., values, beliefs, practices, etc.) your decisions and behavior? Who were some of the important influences and how did you develop this set of guiding values, attitudes, and behaviors? Focus will be toward constructs such as self-concept, self-esteem, and identity development. Students may want to reflect on a theory of human development and include some thoughts about how you passed through these various stages of development and how you “mastered, managed, manipulated, mangled or bungled” the tasks of development associated with them. Students are encouraged to incorporate personal photos, poetry, art, creative writing, favorite lyrics / music, et cetera. Creativity is encouraged here. 100 points total, due March 26. 
6. “ISM” Impact Autobiographical Portrait Presentation: Students will conduct an in-class presentation of the “ISM” Impact Autobiographical Portrait as outlined above. 50 points total, due March 26.
7. Popular Media Collage: Using a group format, students will create a popular media collage depicting various forms oppression and discrimination. When completed, students will conduct a brief in-class presentation of this collage. Students may include examples of music, magazines, books, and other forms of media. Creativity is encouraged here. 50 points total, due April 16. 
8. Alternative Assignment: Students are to complete one (1) of the alternative assignments, and write the results in a 5-10 page paper.  75 points total, due April 30. 
1. People Watching: Observe people going about their daily business. What type of oppression and discrimination are displayed? What are the circumstances? What did you learn about oppression and discrimination by just observing? Et cetera. 

2. Oppression Assessment / Diagnosis of a Famous Person: Conduct an assessment / “diagnosis” of a famous person (e.g., Kofi Annan, Robin Williams) using the constructs of oppression and discrimination (i.e., “isms”). 

3. Significant Life Event: Write about a significant oppressive / discriminatory event or situation in your life that had a deep impact upon you. You may write about an event that was emotionally propelling, invigorating or motivationally stimulating, or painful or difficult.  

4. Social Action / Advocacy & Problem Solving Skills: Discuss your social action and advocacy skills as it relates to problem solving (i.e., personal and professional).  Include how you cope, where you get stuck, abilities to solve problems, etc.  Think of social action problem solving as a major construct and apply it to your own life. Also, discuss the importance of social action problem solving in the context of the classroom and counseling office. 

5. Counseling Social Advocacy Project: Develop a social advocacy project for your counseling setting (e.g., community counseling setting, school counseling program and / or the classroom setting). 

6. Social Advocacy Motivation: Discuss the concept of Social Advocacy Motivation as it applies to your profession (i.e., educator, counselor, school psychologist, etc.) and as it applies to your personal life (i.e., self, parent, in relationships, etc.). 

7. Other: Develop an alternative assignment related to Social Advocacy and Multiculturalism that is significant or meaningful to you. Present your idea(s) to the professor for approval.

9. Final Exam:  Students will complete a final exam. There are two (2) options: 

a. Final Exam – write a final exam prepared by the instructor.

b. Advocacy Needs Project – prepare a brief overview of the advocacy needs of a target population. Include the following: an introduction of the target group, discuss the various forms of oppression impacting this group, and outline specific advocacy strategies and interventions for this group. Presentation must be a six (6) page power point presentation. School counselors have the following option, develop and present a social advocacy guidance lesson or activity.  The Developmental Guidance Lesson Plan should include the following components: 1) A title and outline; 2) Age or grade level of group; 3) Purpose of the activity (e.g., classroom management, developing group cohesion, conflict resolution, building self-esteem, etc.); 4) Activity and instructions; 5) Summary; 6) Your assessment of the activity; and 7) How you might improve the activity or what you would do differently. 75 points total, see UNLV exam schedule for date. 
Evaluation Procedures: Students will be evaluated according to the following: 
Assignments will be graded according to the following criteria: material content, including accuracy of response, depth of thought, integration of supporting literature and research, and overall reflection and creativity; and, technical content, including the most recent publication of APA style, graduate level (professional) presentation, grammar, and spelling.  

1.   50  points  =  Participation and Attendance 

2. 100  points  =  Weekly Reflection Letter  “Dear Dr. Smith . . .”
3. 100  points  =  Reading(s)

4.   50  points  =  Quizzes over Readings

5. 100  points  =  “ISM” Impact Autobiographical Portrait 

6.   25  points  =  Presentation of “ISM” Impact Autobiographical Portrait 

7.   50  points  =  Popular Media Collage
8.   50  points  =  Alternative Assignment

9.   75  points  =  Final Exam 

Total = 600 points
All written assignments may be submitted electronically as an MS-Word document in PC format (No files in other formats, including Macintosh files, WordPerfect, or Microsoft Works files, will be accepted). You have full access to Microsoft Office applications at computer labs and campus libraries.

Grading Policy: Grades will be assigned based on the following scale: 

	A = 90% ‑ 100%
	(+) = 97%‑99%
	(–) = 90%‑93%
	600 - 540 points

	B = 80% ‑ 89%
	(+) = 87%‑89%
	(–) = 80%‑83%
	539 - 480 points

	C = 70% ‑ 79%
	(+) = 77%‑79%
	(–) = 70%‑73%
	479 - 420 points

	D = 60% ‑ 69%
	(+) = 67%‑69%
	(–) = 60%‑63%
	419 - 360 points

	F  = 59% & below
	(+) = 57%‑59%
	(–) = 50%‑53%
	359 - & below 


Note: All course work must be completed on time.  If there are extenuating circumstances affecting performance in class, please negotiate with the instructor in writing PRIOR to assignment deadlines.  Otherwise, late course work will not be accepted.  In accordance with the department policy, incomplete grades ("I") are given only in circumstances that meet university criteria (i.e., death in family, severe illness).  For an incomplete assignment, a "B" grade is the highest grade that may be issued. 
RebelMail

Student UNLV e-mail accounts (RebelMail) are one of the primary ways students will receive official university communication: information about deadlines, major campus events, and announcements.  All UNLV, students receive a RebelMail account after they have been admitted to the University.  Student RebelMail e-mail addresses are listed on a class rosters, and are the primary way for instructors to communicate with students.  No other e-mail address will be used as a substitute for communicating with the instructor in regard to this class.  If you wish to communicate with the instructor utilizing a different e-mail address, please use the forward feature on the RebelMail account.  For more information, see http://rebelmail.unlv.edu/ .
ACADEMIC DISHONESTY, INTEGRITY & COPYRIGHT POLICY: 

ACADEMIC MISCONDUCT:
Academic integrity is a legitimate concern for every member of the campus community; all share in upholding the fundamental values of honesty, trust, respect, fairness, responsibility and professionalism. By choosing to join the UNLV community, students accept the expectations of the Academic Misconduct Policy and are encouraged when faced with choices to always take the ethical path. Students enrolling in UNLV assume the obligation to conduct themselves in a manner compatible with UNLV's function as an educational institution.
An example of academic misconduct is plagiarism: “Using the words or ideas of another, from the internet or any source, without proper citation of the sources” See the "Student Academic Misconduct Policy” (approved December 9, 2005, located at < http://studentlife.unlv.edu/judicial/misconductPolicy.html> 
Academic dishonesty is a basis for disciplinary action.  Academic dishonesty includes, but is not limited to, activities such as cheating and plagiarism (presenting as ones’ own intellectual or creative accomplishments of another without giving credit to the source(s)).  The faculty member, in whose course or under whose tutelage an act of academic dishonesty occurs, has the option of failing the student for the academic hours in question and may refer the case to other academic personnel for further action.  Penalties for academic dishonesty may include expulsion from the university.  Please see the "Student Academic Misconduct Policy" for further information. 

UNLV and its College of Education demand a high level of scholarly behavior and academic honesty on the part of students. Violations by students exhibiting dishonesty while carrying out academic assignments and procedural steps for dealing with academic integrity are delineated within the Regulations Governing Probation and Suspension within the College of Education. This publication may be found in the Office of the Dean of the College of Education (CEB 301).

COPYRIGHT:
The University requires all members of the University Community to familiarize themselves with copyright and fair use requirements. You are individually and solely responsible for violations of copyright and fair use laws. The University will neither protect nor defend you nor assume any responsibility for employee or student violations and fair use laws. Violations of copyright laws could subject you to federal and state civil penalties and criminal liability as well as disciplinary action under University policies. To help familiarize yourself with copyright and fair use policies, the University encourages you to visit its copyright web page at: http://www.unlv.edu/committees/copyright . 
Also, students should be prepared to submit research papers and other written work electronically so that the instructor can use anti-plagiarism software to validate the originality of the student’s work.
Consistent with the goals of UNLV and the College of Education, students are expected to develop values and ethics to guide personal and professional decisions and behavior. These dispositions are founded on the concepts of caring, fairness, honesty, responsibility, and social justice. Accordingly, students are expected to respect individual differences, work cooperatively, explore alternative theories and viewpoints, appreciate the unique abilities of self and others, respect various forms of self expression, and accept responsibility for one’s choices. Students are furthermore expected to exhibit personal management behaviors valued by the professional education community; believe all students can learn; know and respect the influence of race, ethnicity, gender, religion, and other aspects of culture on a child’s development and personality; and respect the accepted ethical norms, legal requirements, and values of education.
DISABILITY SERVICES:

The UNLV Disability Resource Center (DRC) coordinates all academic accommodations for students with documented disabilities.  The DRC is the official office to review and house disability documentation for students, and to provide them with an official Academic Accommodation Plan to present to the faculty if an accommodation is warranted.  DRC strongly encourages faculty to provide accommodations only if and when they are in receipt of said plan.  Faculty should not provide students accommodations without being in receipt of this plan.


UNLV complies with the provisions set forth and Section 504 Rehabilitation Act 1973, and the Americans with Disabilities Act of 1990, offering reasonable accommodations to qualified students with documented disabilities.  If you have a dock demand to disability that may require accommodations, you will need to contact the DRC for the coordination of services.  The DRC is located in the Student Services Complex (SSC), Room 137, and the contact numbers are: VOICE (702) 895-0866, TTY (702) 895-0652, and FAX (702) 895-0651. For additional information, please visit: http://studentlife.unlv.edu/disability/ .  

RESEARCH SKILL DEVELOPMENT:

The University Libraries offer free, brief clinics and workshops to help you increase your research skills and save time searching. Bring your topic to a Research Clinic for in-depth, one-on-one consultation with a research expert, or attend one of our more structured workshops on topics such as finding books and articles, successful search strategies, or Internet research.   Check out the schedule at www.library.unlv.edu/inst/events.html or call 895-2123 for more information.
 

Spring Session, 2007
EPC 731 – 001

~ Class Outline ~
	DATE
	TOPIC 
	READING
	ASSIGNMENT / DUE DATE

	Jan 15
	Martin Luther King Jr. Birthday
	Martin Luther King Jr. Birthday
	Martin Luther King Jr. Birthday

	Jan 22
	Introduction to Social Advocacy & Multiculturalism: 

· Syllabus review

· Textbook review

· Assignment review

Topic: PRINCIPLES OF: Social Advocacy & Multiculturalism
· Multicultural Counseling
· Multiculturalism

· Social Advocacy 
· Prejudice & Discrimination  

· Privilege

· Status (minority vs. majority)

· Victim – competitive victim stance

· Violence
	Adams, et al. Section 1: Conceptual Framework
ACA (200?). Advocacy Competencies: Lewis, Arnold, House & Toporek. Located at: http://www.counseling.org/Publications/ 
Appleby, G. A. (2001). Dynamics of oppression and discrimination. 
McIntosh, P. (1990). White Privilege: Unpacking the Invisible Knapsack.


	

	Jan  29
	Topic: CULTURE, ETHNICITY, NATIONALITY 
· Identity  - Cultural, ethnic, national

· Place of origin 
· Racial Identity – development models

	Adams, et al. Section 2: Racism
Kiselica, M. S., & Robinson, M. (2001). Bringing advocacy counseling to life: The history, issues, and human dramas of social justice work in counseling. Journal of Counseling & Development, 79, 387-397.
	Definitions Game

	Feb 5


	Topic: CULTURE, ETHNICITY, NATIONALITY 
· Racial Identity – development con’t

· Political Affiliation

· Diverse populations in the USA

1. African descendants 

2. Hipanic/Latino/a Concerns & Issues

3. Asian
· Minority Concerns & Issues
· Immigrant Concerns & Issues 
	Yeh, C. J., Hunter, C. D., Madan-bahel, A., Chiang, L., Arora, A.K. (2004). Indigenous and interdependent perspectives of healing: Implications for counseling and research. Journal of Counseling & Development, 82(4), 410-419.
	Quiz 1



	Feb 12

	Topic: RELIGION & SPRITUALALITY
· Antisemitism 
· Antimuslimsim 
	Adams, et al. Section 3: Antisemitism
Schnall, E. (2006). Multicultural Counseling and the Orthodox Jew. Journal of Counseling & Development, 84(3), 276-282.
	

	Feb 19
	Presidents’ Day
	Presidents’ Day
	Presidents’ Day

	Feb 26


	Topic: SEX & GENDER
· GLBT Identity & Development

· Gender Identity & Development

· GLBT Concerns & Issues

· Family Concerns & Issues
	Adams, et al. Section 4: Sexism

Hoffman, R. M. (2004). Conceptualizing heterosexual identity development: Issues and challenges. Journal of Counseling & Development, 82(3), 375-380.

Smith, S. D. (2004). Sexual underrepresented youth: Understanding gay, lesbian, bisexual, transgendered and questioning youth. In J. L. Chin (Ed.) The Psychology of Prejudice and Discrimination (Vol 3): Gender and Sexual Orientation, 151-199. Praeger Press. 
	Quiz 2



	March 05
	Topic: SEX & GENDER
· Heterosexism & Genderism

· Heterosexual & Gender Privilege 

· Heterosexual & Gender Blindness 
· Hetero-normativity & Gender-normativity 
· Polyamory

· 
	Adams, et al. Section 5: Heterosexism

Szymanski, D. (2005). Heterosexism and Sexism as Correlates of Psychological Distress in Lesbians. Journal of Counseling & Development, 83(3), 355-360.  

Smith, S. D., & Chen-Hayes, S. F. (2003). Leadership and advocacy for lesbian, bisexual, gay, transgendered, and questioning (LBGTQ) students: Academic, career, and interpersonal success strategies. In R. Perusse & G. E. Goodnough (Eds.) Leadership, Advocacy and Direct Service Strategies for Professional School Counselors (1st ed.). Brooks-Cole. 
	Quiz 3

	March 12
	SPRING BREAK
	SPRING BREAK
	SPRING BREAK  


	March 19


	Topic: BODY & APPEARANCE
· Disability – physical, mental, emotional

· Ableism 

· Ageism

· Sizism 
	Adams, et al. Section 6: Ableism 

	

	March 26
	STUDENT PRESENTATIONS: “ISM” Impact Autobiographical Portrait
	STUDENT PRESENTATIONS: “ISM” Impact Autobiographical Portrait
	“ISM” Impact Autobiographical Portrait 
STUDENT PRESENTATIONS: 
Presentations - “ISM” Impact Autobiographical Portrait 

	April 02
	Topic: CLASS & SOCIAL STATUS
· Acculturation

· Identity Concerns & Issues 

· Prejudice 
	Adams, et al. Section 7: Classism

Documentary: People Like Us: Social Class in America. CNAM Film Library, P.O. Box 1084, Harriman, NY 10926
	Quiz 4



	April 09 


	Topic: SOCIAL ACTION
· Social Action
· Counselor Role
· School Counselor Accountability
· Standards

· Ethics 
	Adams, et al. Section 8: Working for Social Justice

Chen-Hayes, S. F. (2001). Systemic anti-oppression strategies for school counselors as allies advocating for queer children, youth, and families of multiracial experience.
	

	April 16
	STUDENT PRESENTATIONS: 
Popular Media Collage
	STUDENT PRESENTATIONS: 
Popular Media Collage
	STUDENT PRESENTATIONS: 
Present Popular Media Collage

	April 23
	Topic: SPECIAL ISSUES & APPLICATIONS

· Professional Organizations
· Education Reform 
· Liaison Concerns & Issues 
· Social Advocacy & Multicultural Education

	Morris, J. R., & Robinson, D. T. (1996). A review of multicultural counseling. Journal of Humanistic Education and Development, 35, 50-60.

Myers, J.E., & Sweeny, T.J. (2004). Advocacy for the Counseling Profession: Results of a National Survey. Journal of Counseling & Development, 82(4), 466-471.  
	Quiz 5


	April 30
	Topic: SPECIAL ISSUES & APPLICATIONS

· Professional Organizations
· Education Reform 
· Liaison Concerns & Issues 
· Social Advocacy & Multicultural Education
· Conclusion & Wrap-up

	Burke, M. A., Baca, R., Picus, L. O., & Jones, C. E. (2003a). Building partnerships for educational equity. 


	Hand in all due assignments

1) Participation and attendance
2) Weekly reflection letter

3) Readings
4) Alternative Assignment 
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