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Tuesdays and Thursdays, 11:30-12:45 
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Instructor: 
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Human Services and Rehabilitation Studies
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Phone:  Ext. 7306
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Office Hours:  
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Acknowledgement:


In this class we will construct knowledge together and assist one another in conducting critical inquiry.  In the same way I hope that we will challenge and support each other this semester, I am supported by colleagues outside of this class.  I would like to thank my friend and colleague Kathy McDonough for the many conversations that inspire and support my pedagogy. As a professor who teaches a class or race and racial identity, she has taught me much about engaging in necessary and difficult classroom conversations. I would also like to thank my colleague Angela Bermudez for her work on critical inquiry upon which I draw a great deal.  Finally, I would like to thank Nelda Barron; the “expectations and course format” section of this syllabus is adapted from one of her syllabi.

Required Materials and Reading:  
· One large binder

· Course Pack (Available in the main office of Switzer)
· Power Point Lectures on Blackboard

· Handouts
Designated Contact Person: _________________

Course Description (as per course catalog):

This course will provide students an overview of professional settings that employ counselors/helpers to work with children and adolescents.  Settings such as public, private, and alternative schools, rehabilitation agencies, early intervention programs, and youth facilities will be covered. The role of professionals working in these settings will also be explored.  The course will also provide an overview of a variety of issues associated with early childhood and adolescence.  Basic guidelines for working with children will be covered in addition to an overview of specific techniques/interventions for counseling children and adolescents. The course will focus on the practical application of developmental theory with techniques geared toward early and middle childhood and early and middle adolescence.  The course will also address effective intervention techniques for culturally and ethnically diverse youth, youth with special needs, and “at-risk” youth.  Effective parental and family interventions will also be covered. 

Overview of Goals in this Class:

Together we will think critically through the available theory and research to challenge dominant and mainstream discourses on children and adolescents.  Simple and ubiquitous binaries in counseling, psychology, and education, and limiting definitions such as those on “intelligence” “normality” and “at-risk youth” will be de-constructed so as to construct a more complex understanding of child and adolescent development.  We will carefully review the literature to uncover multiple meanings and worldviews on “healthy development.”  We will pay close attention to both prominent theories and alternative discourses and theories on children and adolescents.

I do not expect you to agree with everything you read but I do expect you to work to understand and engage in serious, thoughtful, reflective and honest examination of the ideas presented in the readings. I expect you to develop your ideas fully to present a coherent reflection and analysis.  

Course Objectives:

· We will analyze contemporary and historical discourses on youth development and labels such as risk, “at-risk,” “high risk” used in the field of counseling and education.

· We will explore prevention and intervention models in the field of counseling and youth work.
· We will engage in the study of developmental and ecological systems theories and critical multicultural counseling models and their application in prevention and intervention work with youth.

· We will review the literature on social, emotional, behavioral, academic, interpersonal, and familial issues associated with early childhood and adolescence.

· We will survey the field of youth work and counseling and explore the settings in which prevention and intervention work with youth take place.

· We will survey the roles of youth workers paying particular attention to the development of reflective practice.
· We will review and become familiar with effective prevention and intervention strategies in youth work.

· We will review and become familiar with basic guidelines for working with youth in applied settings including individual work with children and adolescents and establishing collaborative relationships between and among youth, youth workers, counselors, school personnel, families, and community resources.

Expectations & Course Format

Students share responsibility for establishing a productive learning community. This course encourages students to develop their academic skills as active learners who readily engage in the learning process and seek to acquire knowledge by taking primary responsibility for their own learning. This expectation is one that not all students have practice with, therefore it is imperative that students work to understand what it means to be an “active learner.” Active learners engage in specific academic behaviors and attitudes that support their mastery of the course content. Students should come to class ready to learn. This includes:

1) timely completion of assigned readings and activities

2) active participation in class discussions, 

3) not interrupting others’ learning through distracting behavior such as arriving late, leaving early or in the middle of class, talking with friends, cell phones, etc. and most importantly, 

4) being prepared to respect others’ ideas and perspectives. 

To successfully complete this course, students will need to demonstrate knowledge and understanding of important concepts and ideas from the readings, presentations, and discussions and engage in on-going dialogue and reflection. Students must utilize information from assigned readings in class discussions and include appropriate references and citations in written assignments. On the first day of class, each student should identify another student in the class who will serve as a designated contact person for catching up on class discussions, schedule changes, picking up handouts/readings and assignments missed due to absence or tardiness. (This information should be entered on the front page of this syllabus.) 
It is recognized that unforeseen illnesses and issues arise; however, in order to adequately learn required skills, attendance is critical and required.  Should you need to be excused from a class session, it is your responsibility to obtain a written excuse from the Dean and to communicate your circumstances to the instructor. Two absences seriously jeopardize your attendance grade and minimally will result in a letter grade reduction. Four absences will result in a failing grade. Students must make up work missed due to absence or tardiness and notify the instructors of any anticipated absences in advance. In case of class cancellation a make-up session will be scheduled.

Learning Activities:

The collaborative learning that will lead to accomplishing our course objectives will include attending to presentations and participation in discussions, small and large group activities, in-class and out-of class reflective writing, analysis of case studies, film viewings and analyses, completion of assignments, and an end-of-the-semester review, analysis, and revision of the syllabus.   

Course Requirements:

1.  Class Attendance and Participation: 20% 

This course requires that you attend each scheduled class session.  The course’s success will depend greatly on your participation level.
You will need to be prepared to interact, discuss and ask questions. It is expected that at this level of study, you will be accepting, non-judgmental, and sensitive to the sharing of others. You will be expected to use your proficient communicating skills when participating in class. 

Personal experiences and sensitive information shared in class will not be repeated outside of class per our agreed-upon commitment to confidentiality.

Participation will be evaluated, in part, by your connection to the readings. You will be expected to do more than share your opinion and experience. You will need to demonstrate that you are reading and synthesizing the literature and connecting it to your experience and the experience of others. When interacting with guests, you will be expected to ask questions that connect to the literature and the information you are studying. 

Overall, evaluation of your competence in this area will be determined by your instructor’s view of your completion of reading assignments and on how well you understand and incorporate them into your class participation. Please realize that participation will be evaluated as a qualitative and not quantitative dimension.

Reading Summaries and Reflections:  30%
Each Tuesday, please turn in a type-written reading summary and reflection.  The paper should a) summarize each of the readings including the “themes” or “learning points” in the articles b) discuss the author(s) paradigm or discourses c) explain how these articles may be useful in your future work with youth e) your reaction (including how these articles have confirmed or challenged your own perspectives on the issue).  

Case Study Paper: 25%
This paper (6-8 pages) will provide you an opportunity to utilize and “think through” the theory and research we will be analyzing throughout the semester using a case study model.  A handout will be provided with detailed instructions on the paper requirements. It is expected that you will reference scholarly literature as you discuss/analyze your case. Paper should follow APA guidelines.
Youth Workers in the Field Paper: 25%
This paper (6-8 pages) will provide you an opportunity to interview and observe a prevention specialist, school counselor, adjustment counselor, early childhood specialist, or other youth worker and apply your knowledge of the theory and research on prevention and intervention with youth as you reflect on this practitioner’s perspective on her/his work.  A handout will be provided with detailed instructions on the process of completing the interview/observation and paper requirements.

Grading Scale:
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Ethical Behavior:

At Assumption College, academic dishonesty is a basis for disciplinary action. Academic dishonesty includes, but is not limited to, activities such as cheating and plagiarism. If an act of academic dishonesty is committed, the instructor will fail the student and refer the student to higher academic personnel for further disciplinary action. Honesty and ethical behavior is required for rehabilitation professionals, therefore, adhering to this standard of practice will be expected within the context of our class. 

Policy for Students with Disabilities: 

Assumption College and this instructor will provide accommodations for any student with disabilities. If you have a disability requiring accommodation, please discuss this with the course instructor as soon as possible. All information regarding disabilities will be treated with confidentiality.

NOTE: The syllabus and course outline are subject to change.

Tentative Course Outline

Week One-September 2, 4 
September 2:  Introduction to the Learning Community, Establishing Guidelines for Engaging in Respectful and Challenging Dialogue, and Overview of Critical Examination of Course Content on Risk and Resilience
September 4:  Youth at Risk, “At-Risk” Youth, Societal Perceptions, and what we think we know
To do:  On 9/4 bring an article from the popular media about youth and risk or “at-risk” youth
Week Two- September 9, 11 
Defining and Interrogating “At-Risk:” Deconstructing Discourses of Deficit & Pathology
Read:  
Swadener, B. & Lubeck, S. (1995). The social construction of children and families “at risk”: An introduction. In B.B. Swadener & S. Lubeck (Eds.), Children and families “at promise.” (pp.1-14). Albany, NY: SUNY Press.
Swadener, B. (1995). Children and families “at promise”: Deconstructing the discourse of risk. In B.B. Swadener & S. Lubeck (Eds.), Children and families “at promise (pp.1-14). Albany, NY: SUNY Press.

Weissbourd, R. (1996). The vulnerable child: What really hurts America’s children and what we can do about it. Reading, MA: Addison-Wesley. pp. 3-9, 31-45, and 125-30.

McWhirter, J., McWhirter, B., McWhirter, E., & McWhirter, R. (2007). At risk youth. Belmont, CA: Thomson Higher Education. pp. 4-10.
Week Three-September 16, 18
What’s SES got to do with it? Historical and Contemporary views of “At-Risk,” Poverty, & Affluence in the U.S. 
Read:  
Parker, S., et al. (1988). Double jeopardy: The impact of poverty on early child development. The Pediatric Clinics of North America, 35(6), 1-14.
Luthar, S. & Becker, B. (2002). Privileged but pressured? A study of affluent youth. Child Development, 73(5), 1593-1610.
Luthar, S. (2003). The culture of affluence: Psychological costs of material wealth. Child Development, 74(6), 1581-1593.
View: 
“The Lost Children of Rockdale County” on reserve in the library
Please note:  Be sure to view this documentary and be prepared for discussion.  This film will provide the basis for our case study class discussion, next week’s group exercises, and your case study paper later in the semester.

Week Four-September 23, 25
September 23: A Context “At-Risk:” The Ecology of Human Development

Read:  
Bronfenbrenner, U.  (1979).  The Ecology of Human Development: Experiments by Nature and Design.  Cambridge, MA:  Harvard University Press. (Excerpts provided in the course pack).

September 25:  Applied Ecological Systems’ Theory:  John and James’ Case Study
Week Five-September 30, October 2
September 30: Resilience:  An Overview of Research

Read:  
Werner, E. (1993). Risk, resilience, and recovery: Perspectives from the Kauai Longitudinal Study. Development of Psychopathology, 5, 503-515.
Luthar, S., Cicchetti, D. & Becker, B. (2000). The construct of resilience: A critical evaluation and guidelines for future work. Child Development, 71 (3), 543-562.
October 1:  Applied Resilience Research:  Case Study 
Week Six-October 7, 9
October 7: Youth Development, Prevention, and Intervention: An Overview 

Read:  
Capuzzi, D. & Gross, D. (2004). Youth at risk. Columbs, OH: Merrill Prentice Hall.
Albee, G. & Gullotta, T. (1997). Primary Prevention’s Evolution. In G. Albee & T. Gullotta (Eds.), Primary prevention works. Thousand Oaks, CA: Sage.
Due:
Case Study Paper
October 9:  Becoming A Reflective Youth Worker: What is this?  How do I do it?

       Guest Speaker(s):  Allison Javors & Anna Woronzoff-Dashkoff
Week Seven-October 14, 16
October 14:  
No Class, Holiday 

October 16:  
Early Childhood: Early Intervention & Prevention with Young Children and their Families (Zero to Three)


Guest Speaker: Scott Tyner, Early Childhood Consultant, Smith College





          Visiting Professor, Assumption College
Read:

Currie, J. (2000). Early childhood intervention programs: What do we know? UCLA & NBER:  Los Angeles, CA.
Berlin, L & Brooks-Gunn, J. (2001). Promoting early childhood development through comprehensive community initiatives. Children’s Services: Social Policy, Research, and Practice, 4 (1). pp. 1-24.
Week Eight-October 21, 23
October 21:  Trauma and Child Abuse
Read:  

Massachusetts Department of Social Services. (2002). Child abuse hurts us all: Recognizing, reporting, and preventing child abuse and neglect. (in your packets)

October 23:  Loss, Grief, and the Importance of Play

Read:  

Edelschick, T. (1998). Entering play: Lessons of grief, joy, and growth. In M. Nakkula & S. Ravitch (Eds.), Matters of interpretation: Reciprocal transformation in therapeutic and developmental relationships with youth. San Francisco, CA: Jossey-Bass. pp. 276-290.
Due:  Name and Contact of person you will interview 
Week Nine-October 28, 30

October 28: Middle-Childhood:  Promoting Health and Resilience and Interventions that Work
Read:  
Scales, P. & Leffert, N. (1999). Developmental assets: A synthesis of the scientific research on adolescent development. Minneapolis, MN: The Search Institute. pp. 1-20.
October 30:  After-School Programs that Promote Healthy Development and Resilience

Guest Speaker: Barbara Colombo-Adams

Week Ten-November 4, 6
November 4: 
Adolescence: Understanding “Risk-Taking” as Normative and Developmentally Appropriate Interventions
Read:   
Nakkula, M. & Toshalis, E. (2006). Understanding youth: Adolescent development for educators. Cambridge, MA: Harvard Education Press. pp. 41-60.
Lightfoot, C. (1997). The culture of adolescent risk-taking. New York: The Guildford Press. pp. 1-13.

Weisz, J & Hawley, K. (2002). Developmental factors in the treatment of adolescents. Journal of Consulting and Clinical Psychology, 70 (1). pp. 21-43.

 November 6:  
Application of Theory: Who we were, who we are, who we are becoming

Due:  Interview Questions and Observation Plan

Week Eleven-November 11, 13
“Raced” Discourses of Risk and Racial/Ethnic Identity and Stereotype Threats
Read: 
Tatum, B. (2003). Why are all the black kids sitting together in the cafeteria? New York: Basic Books. pp. 3-27. 
Noguera, P. (2006). Joaquin’s dilemma: Understanding the link between racial identity and school-related behaviors. In M. Sadowski (Ed.), Adolescents at school: Perspectives on youth, identity, and education. Cambridge, MA: Harvard Education Press. pp. 19-30.

Foley, D. (2008). Questioning “cultural” explanations of classroom behaviors. In M. Pollock (Ed.), Everyday antiracism: Getting real about race in school. pp. 222-225.

Week Twelve-November 18, 20
November 18:
Reflections on Developmental Youth Work and Prevention Programs that Work
Read:  
Tough, P. (2004). The Harlem Project. The New York Times, June 20, 2004, Section 6, Magazine, p. 44. (in your packets)

View:  60 Minutes interview of Geoffrey Canada (on reserve in the library).

November 20:
Guest Speaker:  Dr. Donna Marie San Antonio, author of Adolescent Lives in Transition, Harvard Graduate School of Education faculty member, and Executive Director of Appalachian Mountain Teen Project
Week Thirteen-November 25, 27
November 25:
Creating Supportive and Meaningful Experiences in School and After-school Settings

Case Study: Tyson Williams

Read:  
Rubin, B. (2008). Grouping in detracked classrooms. In M. Pollock (Ed.), Everyday antiracism: Getting real about race in school. pp. 90-95.
Noguera, P. (2008). What discipline is for: Connecting students to the benefits of learning. In M. Pollock (Ed.), Everyday antiracism: Getting real about race in school. pp. 132-137.
November 27:  No Class, Holiday

Week Fourteen-December 2, 4
Gendered Discourses of Risk: Constructions of Femininity and Masculinity
Read:  
Thompson, S. (1995). Going all the way. New York: Hill and Wang. pp. 47-78.

Kimmel, M. (2006). “I am not insane; I am angry:” Adolescent masculinity, homophobia, and violence. In M. Sadowski (Ed.), Adolescents at school: Perspectives on youth, identity, and education. Cambridge, MA: Harvard Education Press. pp. 69-78.
Bowman, D. (2006). Male adolescent identity and the roots of aggression: A conversation with James Garbarino. In M. Sadowski (Ed.), Adolescents at school: Perspectives on youth, identity, and education. Cambridge, MA: Harvard Education Press. pp. 79-84.

View:  “What a Girl Wants” on reserve in the library
Week 15-December 9, 11
Interventions: “Behavior Problems” and “Conduct Disorder in Context: Are Problem Solving Skills and Social Skills Training the Answer? What We Know and Don’t Know.

Read:  Handouts will be provided
Final Exam: Friday, December 12, 2008, 9:00-11:30 a.m.
· Youth Workers in the Field Paper Due
· Syllabus Analysis and Revisions

· Learning Self-Reflection Exercise

· Course Evaluations
