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Department of Professional Counseling

C7443 – MULTICULTURAL ISSUES IN COUNSELING

FALL 2008
Instructor: Judith A. Sutter, Ed.D. 

Email Address: jsutter@argosy.edu

Telephone:  (703-526-5829) (o)


CLASS MEETING TIMES

October 23, 2008 – December 13, 2008 (Weekly online posts)
Friday, 11/14/08

1:00PM to 9:00PM

Saturday, 11/15/08

9:00PM to 5:00PM

Sunday, 11/16/08

9:00AM to 5:00PM

COURSE DESCRIPTION
Mental health professionals work with an increasingly diverse ethnic population, yet their training is usually focused on Western philosophy. Such limitation in training makes it difficult for non-Western and ethnic clients to secure culturally sensitive services. This may be true even when the mental health professional is non-Western. This class will expose students to the historical experiences of colonialism and study its effects on the modern psychological organization of ethnic minorities. The course will explore the mental health needs of African Americans, Latin Americans, Native Americans, as well as women, LGBT individuals, people with disabilities, older individuals and other societal minorities from an historical and cultural perspective. The course will examine how the process of colonialism has affected the present mental health of various minority groups. Students who wish to register for this class should be aware that class discussion may be frank, examining the anger, rage, and other issues of ethnic minorities that make working with them so challenging. It is hoped that through this type of open discussion, students will be better prepared to understand the psychology of ethnic minorities.

COURSE OBJECTIVES
Upon completion of this course, students shall be able to demonstrate knowledge and skills in the following areas:

a. multicultural and pluralistic trends, including characteristics and concerns between and within diverse groups nationally and internationally;

b. attitudes, beliefs, understandings, and acculturative experiences, including specific experiential learning activities;

c. individual, couple, family, group, and community strategies for working with diverse populations and ethnic groups;

d. counselors’ roles in social justice, advocacy and conflict resolution, cultural self-awareness, the nature of biases, prejudices, processes of intentional and unintentional oppression and discrimination, and other culturally supported behaviors that are detrimental to the growth of the human spirit, mind, or body; 

e. theories of multicultural counseling, theories of identity development, and multicultural competencies; and

f. ethical and legal considerations. 

g. the role of racial, ethnic, and cultural heritage, nationality, socioeconomic status, family structure, age, gender, sexual orientation, religious and spiritual beliefs, occupation, physical, and mental status, local, regional, national, international perspective, and equity issues in counselor education programs

h. impact of social and cultural norms on human development

i. culture, subculture and socioeconomic influences on the counseling relationship

j. pedagogy relevant to current social and cultural issues, including social change theory and advocacy action planning

REQUIRED TEXTBOOKS

Pedersen, P. (2000). A handbook for developing multicultural awareness. (3rd ed). Alexandria, VA:ACA. ISBN: 1-55620-177-X

	Multicultural counseling competencies: Assessment, education, training and supervision, 

	Pope-Davis, D., Coleman, H.L.K. (Eds). 1997 Sage. 0-8039-7222-9

	

	

	


COURSE REQUIREMENTS-Counseling Department

Citation of Sources: In all formal written work (with the exception of closed book exams), all sources must be documented through references and citations.  Submitted work containing undocumented sources will be considered plagiarism and may result in failure of the course and referral to the Student Evaluation and Ethics Committee.

ACCOMMODATIONS:  It is the policy of Argosy University/DC to make reasonable accommodations for qualified students with disabilities, in accordance with the Americans with Disabilities Act (ADA).  If a student with disabilities needs accommodations, the student must notify the Director of Student Services.  Procedures for documenting student disability and the development of reasonable accommodations will be provided to the student upon request.  
Students will be notified by the Director of Student Services when each request for accommodation is approved or denied in writing via a designated form.  To receive accommodation in class, it is the student’s responsibility to present the form (at his or her discretion) to the instructor.  In an effort to protect the student privacy, the Department of Student Services will not discuss the accommodation needs of any student with instructors. Faculty may not make accommodations for individuals who have not been approved in this manner.

ATTENDANCE: Attendance at all classes, including the scheduled final exam meeting, is mandatory, as attendance is an essential part of the course experience.  An excused absence requires written documentation of urgent reasons such as ill health or critical emergencies with notification before class if at all possible.  Missed work due to unexcused absences cannot be made up.   Any class time missed due to an unexcused absence will impact upon your grade.  Missing more than 4 hours due to unexcused absence will result in automatic loss of one grade point (-1.0) for the course, and missing more than 8 hours may result in failure of the course.  If you are going to miss more than 4 hours of the course, you are advised to withdraw from the course (see Campus Handbook for the withdrawal policy). 

DIVERSITY - Argosy University provides equitable access to its services and programs to a diverse population of students. Counseling program faculty and staff are respectful of student’s cultural background, ethnicity, nationality, gender, orientation (GLBT), physical challenge, religion, age, and other aspects of human diversity. It is expected that these values are reflected in classroom, and students are expected to honor this policy as well. We strive to prepare all students to work with and provide services to diverse populations.  Argosy demonstrates its commitment to diversity through the development and support of a diverse educational community.

COURSE DESCRIPTION

This course is divided into 3 sections, totaling 7 modules. 

I. Preparation and Set-up - Modules 1-3 October 23 – November 07
Chapters 1-10 in Pedersen, (2000). Chapters 1-4 in Pope-Davis/Coleman (1997)
II. Boot Camp - Module 4

Friday, Saturday and Sunday. November 14-16
III. Processing and integration - Modules 5-8 November 21- December 13
Chapters 8-10 in Pedersen, (2000). Chapters 6-14 in Pope-Davis/Coleman (1997)
EVALUATION CRITERION

	Assignment
	Due Date
	Total Points



	On-line assignments
	Each module.
	400

	Journal of Readings
	Boot Camp
	100

	Workshop Syllabus/
Exercise
	Boot Camp – we will work on this in class. No prior preparation required except thinking and collecting examples to bring to class. 
	100

	Personal Assessment
	December 13 – begin thinking about this early on. I will provide more information during boot camp
	400



	Attendance and Participation
	Boot Camp
	25


A total of 1025 possible points can be earned in this class. Grades will be assigned as follows:

950-1025 
= 
A

900-949
=
A-

850-899
=
B+

800-849
=
B

750-799
=
B-

> 749

=
C

You will notice that all assignments are due by the end of boot camp, except for continued on-line postings, and the Personal Assessment. After boot camp, I only want you processing all the new information and experiences you have had, to culminate in your final project. Below is a more detailed explanation of the assignments.

Weekly Posts 

This class is using an on-line course that is intended to be only on-line. Therefore, I will be making some modifications. The first 3 modules will run as they are presented. Modules 4-8 will require far less than the listed assignments in that we will have spent 3 days working in class. After boot camp, I will post discussion questions that will be related to the in-class experience.  

I will be jumping in and out, but mostly I will be reading along with you. If you have a specific question for me, post under the “Questions for the Professor” thread and I will be sure to read it. This is where you will post questions to me. They can concern the specific assignments, or they can be questions that are more general. I will always respond directly to these posts.
Student Lounge = This is where you can go and just hang out with classmates. You can use this thread as you wish.
For private matters, you can email me at jsutter@argosy.edu 

Journal of Readings

Chapters 1-10 are the required textbook readings prior to boot camp. Chapters 8–10 will be due after boot camp. You will bring the journal entries covering the first 10 chapters to boot camp. You will post comments to the final readings on the discussion board. 

Bring to class your journal with at least 2 entries a week for a total of 6 entries for the 3 pre-class weeks. Document your initial reactions to the readings. Include questions to be discussed in class and personal experiences or observations that relate. Some of your entries may also be thoughts that you are processing during the week that relate to the readings.

Workshop syllabus

Groups will be assigned based upon area of interest. Sunday afternoon will be dedicated to this project. You will have class time to complete this assignment. Your group will design a one-day workshop on multicultural awareness for your selected group. Your group will then present your plan for the workshop to the class as well as one experiential exercise. 

Personal Assessment

Using the list of references and links provided in the bibliography titled competency assessments; you will complete a self-evaluation of where you stand as a multiculturally sensitive counselor. Remember, the goal of this class is to raise your personal awareness of the issues. Becoming culturally sensitive is a life-long process. One never is able to say, “there, now I’m culturally sensitive and I don’t need to learn anything more.” You will be graded not on how many areas you have achieved a level of satisfactory, but rather on your self-awareness of the “Areas still under construction” At the end of the paper, add these words,  “ Area still under construction. Refer back often to see ongoing developments, enhancements, additions to this ongoing work in progress.”

This final paper will be the capstone of this course. It has the greatest value for calculating your grade. As a minimum, you will read all the assigned articles in this section. You will understand not only the guidelines, but also the controversy surrounding them. Then, you will select 20 guidelines or competencies. Ten will be competencies that you believe you have obtained a satisfactory level, 10 will be those you feel you need to further develop with a personal action plan for remediation. Write a paper identifying the 20 competencies with a personal discussion are where you are with each. 

Then, identify those competencies in which you have achieved new awareness  since taking this course.

Finally, create a personal action plan for remedying some of the weaknesses you identified.

I will be looking for a grasp of the issue in general with a personal application. I expect to read self-reflection, personal struggles, plans of action. No page limit is set. This will be emailed to me no later than 12 noon December 13, 2008.

BIBLIOGRAPHY

Competencies Assessment:

Articles for the final project: Personal Assessment

*The first, and most important documents you will need to download from the ACA website:

1.) American Counseling Association. (2005). ACA code of ethics and standards of practice. Alexandria, VA:  

2.)  Multicultural Counseling Competencies and Standards (1992)

http://www.counseling.org
American Psychological Association. (2002). Guidelines on multicultural education, training, research, practice, and organizational change for psychologists. Washington, D.C.: 

http://www.apa.org/pi/multiculturalguidelines/homepage.html
American Psychological Association. (2002). Ethical principles of psychologists and code of conduct. American Psychologist, 57, 1060-1073.

American Psychological Association. (2003). Multicultural guidelines for education and training, research, practice, and organizational development for psychologists. American Psychologist, 58, 377-402. 

A Critical Analysis of the Multicultural Counseling Competencies: Implications for the Practice of Mental Health Counseling. Weinrach, Stephen G. Thomas, Kenneth R. Journal of Mental Health Counseling; Jan2002, Vol. 24 Issue 1, p20, 16p


The authors discuss the implications of adopting the Multicultural Counseling Competencies created by the Association for Multicultural Counseling and Development (Arredondo et al., 1996) for members of the American Mental Health Counseling Association and other counseling practitioners. At the present time, there is no evidence that those who master the Competencies are, or will be, any better counselors than those who do not. More empirical data need to be collected before the Competencies are required of practicing counselors or implemented in counselor education programs. [ABSTRACT FROM AUTHOR)

Multicultural Counseling Competencies = Ethical Practice. Arredondo, Patricia 1 empow@aol.com Toporek, Rebecca 2 Journal of Mental Health Counseling; Jan2004, Vol. 26 Issue 1, p44, 12p


The adoption of the Competencies is indicative of ethical and culturally responsive practices. Historical marginalization based on ethnic, racial, cultural, and socioeconomic differences and scientific racism have adversely affected the mental health professions

and clients deserving of services. A rationale for the adoption of the Competencies is articulated based on existing research and examples of application of the Competencies. Rebuttals are made to criticisms about the Competencies by Weinrach and Thomas (2002). Viewing the Competencies as a living document indicates their future evolution as a set of culturally universal and culturally relative guidelines for the mental health professions. [ABSTRACT FROM AUTHOR]


Twelve Practical Suggestions for Achieving Multicultural Competence. Richard B. Stuart The Fielding Graduate Institute University of Washington: Professional Psychology: Research and Practice. Vol. 35 (1) February 2004, pp. 3-9. American Psychological Association, Inc.


ISSN: 
07357028


Abstract: 
Multicultural competence can be defined as the ability to understand and constructively relate to the uniqueness of each client in light of the diverse cultures that influence each person's perspective. Because the complexity of culture is often overlooked, multicultural research often inadvertently strengthens the stereotypes

that it is intended to thwart. To avoid stereotypic thinking, clinicians must critically evaluate cross-cultural research and be thoughtfully creative in applying it to clinical practice. Twelve suggestions are offered for the use of multicultural research as a source of questions that enhance respect for clients' cultural identities rather than as

answers that foreclose it. 


Assessing the Multicultural Competence of School Counselors: A Checklist.

Holcomb-McCoy, Cheryl 1 E-mail: ch193@umail.umd.edu Professional School Counseling; Feb2004, Vol. 7 Issue 3, p178, 6p, 1 chart

With the increasing number of children from diverse backgrounds entering the U. S. school systems, it is imperative that school counselors gain a working knowledge of how to best serve these children. This article provides a checklist of 51 competencies that the

author believes are necessary for working with culturally diverse students. The competencies offered were gathered through a theme analysis of the literature pertaining to multicultural school counseling. Nine areas of competence are suggested: multicultural counseling, multicultural consultation, understanding racism and student

resistance, multicultural assessment, understanding racial identity development, multicultural family counseling, social advocacy, developing school-family-community partnerships, and understanding cross-cultural interpersonal interactions. Implications for school counselors and school counselor educators are provided.

Multicultural Counseling Competencies: Guidelines in Working with Children and Adolescents. Liu, William M. Clay, Daniel L. Journal of Mental Health Counseling; Apr2002, Vol. 24 Issue 2, p177, 11p


The application of multicultural counseling competency guidelines toward children and adolescents has been lacking in the counseling literature. This article uses a case vignette to illustrate the application of multicultural counseling competency to work with

children and adolescents A five-step model is proposed to gable counselors in considering multicultural issues in conceptualization and the development of appropriate treatment interventions. [ABSTRACT FROM AUTHOR]


Mental Health Counseling and the AMCD Multicultural Counseling Competencies: A Civil Debate. ,Thomas, Kenneth R. Weinrach, Stephen G. Journal of Mental Health Counseling; Jan2004, Vol. 26 Issue 1, p41, 3p


This article introduces a JMHC special section on the Association for Multicultural Counseling and Development's (AMCD) Multicultural Counseling Competencies (Arredondo et al., 1996). Authors were asked to respond to Weinrach and Thomas's (2002) recent critique of the Competencies published in JMHC. The present article provides an overview of the positions taken by Weinrach and Thomas in their critique.

Multicultural Counseling Competencies (Arredondo et al., 1996). Authors were asked to respond to Weinrach and Thomas's (2002) recent critique of the Competencies published in JMHC. The present article provides an overview of the positions taken by Weinrach and Thomas in their critique.

Multicultural Counseling Competencies in a Pluralistic Society. Coleman, Hardin L. K. 1 hcoleman@wisc.edu Journal of Mental Health Counseling; Jan2004, Vol. 26 Issue 1, 56, 11p


Weinrach and Thomas (2002) have articulated a number of concerns raised by the proposed standards of multicultural counseling competencies (Arredondo et al., 1996). This response to their critique concludes that they have, raised many legitimate ideas that need to be incorporated into the competencies, and that there is a great need for

professionals to accept a common set of standards to guide best counseling practices in a pluralistic society. [ABSTRACT FROM AUTHOR]


Multicultural Counseling Competencies = Ethical Practice. Arredondo, Patricia 1 empow@aol.com Toporek, Rebecca 2 Journal of Mental Health Counseling; Jan2004, Vol. 26 Issue 1, p44, 12p


The adoption of the Competencies is indicative of ethical and culturally responsive practices. Historical marginalization based on ethnic, racial, cultural, and socioeconomic differences and scientific racism have adversely affected the mental health professions

and clients deserving of services. A rationale for the adoption of the Competencies is articulated based on existing research and examples of application of the Competencies. Rebuttals are made to criticisms about the Competencies by Weinrach and Thomas (2002). Viewing the competencies as a living document indicates their future evolution as a set of culturally universal and culturally relative guidelines for the mental health professions. [ABSTRACT FROM AUTHOR]


Other assignment articles and links:

What We Don't Know CAN Hurt Us: Mental Health Counselors' Implicit Assumptions About Human Nature. Auger, Richard W.1 richard.auger@mnsu.edu Journal of Mental Health Counseling; Jan2004, Vol. 26 Issue 1, p13, 12p
All people have implicit assumptions, often existing outside conscious awareness, about a range of human attributes. Mental health counselors may have unique sets of implicit assumptions about human nature which affect their view of client problems and influence their professional behavior. This article describes possible sets of counseling-relevant assumptions about human nature and discusses the importance of mental health counselors gaining greater awareness of their assumptions. Strategies for increasing this awareness are presented, and implications for mental health counseling educators and supervisors are discussed. [ABSTRACT FROM AUTHOR]
WHAT SCHOOLS CAN DO TO HELP GAY/LESBIAN/BISEXUAL YOUTH: A HARM REDUCTION APPROACH. van Wormer, Katherine & McKinney, Robin. Adolescence; Fall2003, Vol. 38 Issue 151, p409, 12p


Abstract: 
In recognition of the fact that heterosexism is one of the most significant realities of adolescents' day-to-day experiences in school, this paper examines the school environment in terms of disempowering and empowering aspects. It is argued that failure to take a proactive stance to help youth with gender identity issues is a major cause of psychological problems, leading in some cases to suicide, alcohol and other drug abuse, and homelessness. [ABSTRACT FROM AUTHOR]


Gender issues in counselor education: Current status and challenges. Stevens-Smith, Patricia. Counselor Education & Supervision; Jun95, Vol. 34 Issue 4, p283,


Abstract: 
Examines the status of gender studies in counseling programs and its ethical significance when integrated within the curricula. Definition of gender; Ethical responsibility of counselor educators; Effect of socialization in the portrayal of gender roles.

Gender: Issues of power and equity in counselor education programs. Hoffman, Rose Marie 

Counselor Education & Supervision; Dec96, Vol. 36 Issue 2, p104, 9p


Abstract: 
Identifies education about gender-related issues as a critical element in the training of counselors. Background on the American Counseling Association's (ACA) Code of Ethics and Standards of Practice; Models and strategies for incorporating gender issues; Feminist training model; Gender aware therapy as a training model.


Survey of Psychological Services to Clients With Disabilities: The Need for Awareness


Irene W. Leigh Department of Psychology, Gallaudet University 

Laurie Powers Center on Self-Determination, Oregon Institute on

Disability and Development, Oregon Health and Science University 

Carolyn Vash Conwal, Inc., McLean, Virginia 

Reginald Nettles University Counseling Services, University of Maryland

Baltimore County 

Rehabilitation Psychology. Vol. 49 (1) February 2004, pp. 48-54. Educational Publishing Foundation


Abstract: 
Objective: To identify barriers to, strategies for, and supports for psychological services for clients with disabilities. Design: Mail survey. Participants: Four hundred eighty-one psychologists who were American Psychological Association members. Measure: A survey that ascertained psychologists' perceptions of access barriers, success factors, and support needs in providing services to clients with disabilities, as well as experiences with bias or sensitivity. Results: Barriers to service provision include funding, accessibility, lack of provider knowledge, limited training in disability issues and services, and lack of sensitivity. Conclusions: Additional training for psychologists in disability issues, legal requirements regarding public

accommodations, and disability resources is needed. Psychologists with disabilities may be an important resource. 


Multicultural Counseling Competencies: Guidelines in Working with Children and Adolescents. Liu, William M. & Clay, Daniel L. Journal of Mental Health Counseling; Apr2002, Vol. 24 Issue 2, p177, 11p


Abstract: 
The application of multicultural counseling competency guidelines toward children and adolescents has been lacking in the counseling literature. This article uses a case vignette to illustrate the application of multicultural counseling competency to work with children and adolescents A five-step model is proposed to gable counselors in considering multicultural issues in conceptualization and the development of appropriate treatment interventions. 

Experiential Activities and Multicultural Counseling Competence Training.


Kim, Bryan S. K.; Lyons, Heather Z., Journal of Counseling & Development, Fall2003, Vol. 81 Issue 4, p400, 9p


Experiential Activities and Multicultural Counseling Competence Training

Counselor's multicultural counseling competence (attitudes/beliefs, knowledge, and skills) has been highlighted as an important ingredient in creating positive counseling outcomes when the clients are ethnic and racial minorities. The use of experiential activities in general, and games in particular, is presented as a potentially useful strategy to instill and enhance multicultural competence in counselor trainees. Illustrative games and guidelines for implementation are described.

Suzuki, L. A. , Ponterotto, J. G. , & Meller, P. J. (Eds.) . (2001) . Handbook of Multicultural Assessment (2001). (2ed.) . San Francisco: Jossey-Bass. (This text is available in the Argosy library).

Argosy University Library

Assessing Religious/Spiritual Functioning: A Neglected Domain in Clinical Practice?
William L. Hathaway Regent University, Stacey Y. Scott Regent University, Stacey A. Garver Regent University

Professional Psychology: Research and Practice. Vol. 35 (1) February 2004, pp. 97-104. American Psychological Association, Inc. 

Is client religious or spiritual functioning adequately addressed in clinical practice? Two studies are presented that address this issue. Each study was informed by an endogenous view of spirituality as a clinically relevant functional domain. The first study surveyed clinicians at 4 exemplar clinics. The second study was a national survey of 1,000 clinical psychologists. Both studies found that psychologists believe client religiousness/spirituality to be an important area of functioning. Yet most do not routinely assess the domain or address it in treatment planning. The article concludes by examining the clinical implications of an endogenous perspective on client spirituality and religiousness.

American Psychological Association (2000). Guidelines for psychotherapy with lesbian, gay, and bisexual clients. American Psychologist, 55, 1440-1451. (This journal article is available in the library.)

