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Course Description

While embracing the values of Advocacy and Social Justice, this course will expose students to issues of race, ethnicity, socioeconomic-status, culture, gender, sexual orientation, physical/psychological ability, religion and age as they relate to the counselor, client and counseling process. Throughout the course, the concept of culture will be used as an over-arching term inclusive of the above categories.  The course will also review how the mental health delivery system is based on Eurocentric traditions that often disenfranchise cultural minorities.  Culturally sensitive counseling and advocacy strategies will be introduced to provide students with a conceptual and practical framework for working with diverse populations in a respectful way.

Course Objectives

1. Through exploring their own attitudes, beliefs and assumptions, students will gain insight an awareness concerning self and others in relation to cultural differences.

2. Students will understand the construction of the dynamics of power and domination in race, ethnicity and gender as these relate to the counseling process in our unjust global society.

3. Students will become familiar with counseling strategies that acknowledge, show respect for and address issues of equity and diversity in the counseling process.

4. Students will gain knowledge and skills to provide a foundation for competent, equitable and ethical practice in working with diverse clients and populations.  

Required Texts

McGoldrick, M., Giordano, J. &  Pearce, J. K. (Eds.) (2005).  Ethnicity & Family Therapy, 3rd Ed. New York: The Guilford Press.
Sue, D., W., & Sue, D. (2007) Counseling the Culturally Diverse; Theory and Practice, 5th ed.  New York: John Wiley & Sons.
Pederson, P. B., &  Carey, J. C. (2003).  Multicultural Counseling in Schools: A practical Handbook. New York; Allyn and Bacon.

Recommended Reading (on reserve in the library)

Journal of Mental Health Counseling, Vol 23, No 3 (entire volume)

Vontress, C. E., Johnson, J. J., &  Epp, L. R. (1999). Cross-cultural counseling: A casebook. 

Alexandria, VA: ACA.

Grades will be based on the following:
Active participation in class (5 %)

Worldview Genogram and Reflective paper (20 %)
Multicultural Interactions Project, reflective journal entries (15 %) and final paper (30%).

Focus Group presentation (30 %)

1. Active participation in class: Students are expected to attend class regularly and participate actively, responsively and respectfully in classroom discussions and exercises, and in a manner that demonstrates completion and integration of reading and assignments. (5 %)
2. Worldview Genogram  (Due Sept 11)

This exercise is based on A Genogram with an Attitude (Halevy, J. 1998. A Genogram with an Attitude. Journal of Marital and Family Therapy, 24, 233-242) and adds a reflective paper that allows students to investigate some of the origins of their worldview values, beliefs and assumptions, and also to compare their values with what is typical for various ethnic groups. (20 % of grade)

The purpose of this exercise is to identify the intergenerational transmission of messages of bias in your own family. You will recognize through the in class sharing of these genograms that these messages are transmitted within all families—just different messages. Hopefully you will become more fully aware of the presence of these messages in your own life, in order that you may think and act differently as well as to approach clients more respectfully. This self knowledge will allow you to come to understand how your biases and assumptions may affect the counseling process. We all have biases. The important thing is to become aware of what they are. 

Part one: Construct a genogram through three generations and reflect on your earliest memories and feelings associated with the issues listed below. Make notes next to the people with whom these memories are associated. Think about to what extent you agree/disagree with your parents/family regarding these mesages. Make note of  the ethnic origin of the people involved. Be creative with the genograms (e.g. use color for different messages, ethnicities, or ‘isms’). 

Trace memories involving:


Race, Gender, Class, Sexual Orientation, Age, Ethnicity, Religion/spirituality


Privilege, Oppression, Emotional Expression

Identify those people who were present during the episodes that you remember.


What occurred?


Who acted or spoke?


What were your own actions?


What were your feelings at the time?


What messages did you receive about you or members of another group?


What are your feelings about the incident now?


Next to the corresponding person write the ‘ism’ or corresponding phrase.

Part Two: Next you are to write a reflection paper in which you compare and contrast these views and value systems with the relevant ethnic group or groups' cultural norms as expressed in the McGoldrick or Sue & Sue texts.

3. Multicultural Interactions Project
Documentation of this project will be through 

a. Weekly self reflections  ( total 8)- First one due Sept 18
b. Final paper (Due Dec 4)
Research indicates that a significant contributor to multicultural competence is experience with racial and ethnic minority people (see Sodowsky, Kuo-Jackson, Richardson, & Corey, 1998; Roysircar, Gard, Hubbell, & Ortega, 2003). It is ideal to get out of the classroom and into multicultural interactions in order to experience the issues of race, ethnicity, culture, class, power, and privilege as part of everyday life. Therefore, each student will meet and talk with one minority individual for 8 weekly meetings of approximately 45-50 minutes each. These meetings are by no means a clinical endeavor.  That is, this project is a multicultural exchange that is not designed to be therapeutic, but informative and experiential for both you and the minority participant. You are asking a minority person to exchange stories about his or her life experiences and the interface of race, ethnicity, culture, and class with those experiences. These meetings provide an opportunity to talk with a minority person in order for you to:

(1)  have a multicultural interaction, and hear accounts of the lives of culturally different individuals in the U.S. 

(2)  exercise interpersonal and conversational skills that are culturally consistent with the minority person’s perspectives, 

(3) interpersonally navigate issues that can arise in a multicultural context (e.g., perceived inequalities and oppressions; expressions of value assumptions different from yours; boundaries of comfort/discomfort
(4)  to learn about the individual’s multicultural experiences in the family, community, social settings, and organizations, and
(5) demonstrate to this person that you can be empathic and empowering through your attentive listening and relational skills. 

Examples of effective and beneficial efforts include mentoring, tutoring, volunteering guidance for immigrants with information about U.S. life and with adaptation and daily life skills, advocacy, and teaching bicultural effectiveness.. 


Ideas for Finding an Emigré Participant (instructor will share specific ideas)

Schools (public day/private boarding)

State and Private Colleges and Universities (Multicultural Student Associations)

Church Groups

Town/regional programs which aid recent immigrants and ESL individuals

Instructions for interactions with minority participants:
You need to inform the minority individual about the purpose of this class project, the duration of contact, and the related paper work that is required of you. You should also inform the individual that that his/her identity will remain anonymous and that no identifying information whatsoever will be shared.

Weekly Self Reflections: 

Each student will electronically submit to professor (Blackboard Digital drop Box)  weekly journal entry/ self reflection on every meeting with the culturally different person.  These are to be a approximately one-page, typed, and single-spaced. Eight notes total are expected, one note for each of the 8 meetings. Each of the notes will give the relevant date and meeting #. They are to be a self-reflection and self-examination of ones assumptions, values, and biases encountered while meeting with the culturally different person. They should not be mere summaries of meeting contents, although some of this detail may be added. (15 % of grade)

Things to reflect on for Journal Entries:


Issues relating to ethnicity and culture.


Cultural similarities / differences and your feelings and thoughts related to these.


One’s own values, beliefs and assumptions that may have been changed, challenged, or otherwise 

brought to the fore.


Times when you might have experienced cultural empathy or dissonance.


Experiences of racism or bias experienced by you or your interviewee.


Times when your own worldview may have been affirmed or challenged.


Critical Incidents are times when during the conversations the above events may have occurred. 

Final Paper on these multicultural interactions: (30 % of grade) Due Dec 4th.
A 10-page paper (excluding title page, abstract, and reference list) will include the following: 

a) A biographical sketch of the interviewee gathered through the 8 meetings (while keeping the person’s identity anonymous). 

b) A comparison/contrasting of your interviewee with the generalizations/stereotypes of this group. Use scholarly references to cite what the literature says about this group of people.
c) A summary of the knowledge that you have gained about yourself through your interactions in this project including a critical analysis of your own attitudes, beliefs, assumptions and behaviors as related to this culturally different group. Include a few critical incidents or moments when cultural aspects or values/worldviews were addressed (directly or indirectly) and how those incidents or moments affected your cultural self-awareness and the dyadic relationship.
All papers must be double spaced using APA format. I recommend that you consult the American Psychological Association Publication Manual, 5th ed. (2000, APA). Papers must be well organized, express concepts in a clear and fluid manner, and develop ideas with enough elaboration and detail to adequately cover the subject.  The proper mechanics of writing (i.e. spelling, punctuation, verb tense) is a must. Written assignments are due when assigned and are expected to demonstrate the student’s ability to communicate at a professional level.
4. Focus Group paper and presentation
You are to focus on one of the following ethnic groups (different from the group you may have focused on for the above assignment) African American, Hispanic/ Latino American (i.e. Puerto Rican, Mexican, Cuban, etc.), Asian Americans (i.e. Chinese, Japanese, Laotian, Cambodian, Vietnamese, etc.), or Native Americans.  

Components of the Project:

1. Using scholarly reference address:

A.  The immigration history of this group 

B.  World view including Communication patterns and  Typical family structure

C.  A common social justice/advocacy issue that one might encounter when working 

with this group.  Include ideas or strategies as to how one might be an advocate in 

regards to this issue.  

      D. Implications for counseling.

2. Find local resources that service this population. 

You will need to scout this out on your own. I strongly recommend that you make contact with someone in the agency to find out the nature and extent of the services offered to this population.  You might also consider interviewing a person of this cultural group about their experiences with the counseling or mental health system and their group’s perceptions of the mental health system.

3. In class presentation. This should highlight each of the areas listed above and should also include video, other audio-visual aids, speakers, food, etc. (ppt. presentations are recommended.) Be creative and informative in your presentation. Presentations will be due day scheduled on syllabus. Group will provide the professor and classmates an outline of the presentation, list of references, and other handouts as appropriate. 

4. Paper summarizing findings written in journal article format. Take a look at JMCD and JCD articles.  How is material presented?  What are the author guidelines re: the type of article, submission requirements, and the style of the manuscript?  Also, you will need to review the guidelines for manuscript preparation in the APA Publication Manual, 5th ed., (2000).

This assignment typically results in very rich and diverse student led classes.  One group that presented on Chinese Americans included very informative PowerPoint slides complete with Oriental art, a participatory Tai Chi experience, video snippets demonstrating characteristics of Chinese Worldview, a performance by Asian dancers, and a feast of various Asian foods, providing a true multi-method, sensory, experiential learning experience. (30% of final grade,)

Students will be evaluated by:


(a) The quality of their process; that is, their participation in class.  This includes their ability to assume responsibility for the class’s work, their ability to cooperate with class members and to integrate their own needs with the needs of their class mates, their ability to follow through on commitments made to the class, their supportiveness and respect for other class members.


(b) The quality of their content; that is, the material presented to the class and to

the instructor.  This includes the thoroughness of their work, their ability to compile information from a variety of sources, their ability to integrate theory with practice, their ability to demonstrated verbally and in writing mastery of the course content and their ability to place  their learning within the larger context of counseling.
Class Outline

(1) Aug 28
Orientation to course, guidelines, expectations, assumptions.

Introduction to Multicultural Counseling. 



Definitions and meaning of difference, culture race, ethnicity, diversity etc.



Developing Cultural Sensitivity, What’s wrong with traditional mental health delivery?  

Counselor/ client issues.

Reading: 
Sue &  Sue
 Chapt, 1 & 2

 (2) Sept. 4
Social and Cultural Identity & Worldview, Social constructionism, social power, oppression, Social Justice, Socio-economic & Class issues..
Reading: 
Sue &  Sue
 Chapt, 3, 4, 6, 7 & 12





 McGoldrick, Chapt 1 





Pederson, Chapt 9
(3) Sept. 11
Counseling Religious Differences.

Reading:
Sue & Sue, chapt 19,  20

McGoldrick, Chapt 39, 48, 49, 50, 51

Pederson, Chapt 2 & 4, 


**Sharing Cultural genograms
 (4) Sept. 18
Race/ Racism/ Racial Identity Development


Reading: 
Sue & Sue, chapt  10

Pederson, Chapt 3


**First Journal self-reflection due
(5) Sept. 25
Bicultural/biracial Identity Development & Acculturation
Reading: 
Sue & Sue, Chapt 18

Pederson, Chapt 5

(6) Oct 2
White Privilege and Oppression

Reading: 
Sue & Sue, Chapt 11

(7) Oct. 9
Sexual Orientation and Gender

Reading: 
Sue & Sue,
Chapt 23, 25

(8) Oct. 16
Counseling the Elderly, Persons with Disabilities



Reading:
Sue & Sue,
Chapt  24, 26





Pederson, Chapt 5
(9) Oct. 23
Developing Cultural Sensitivity, What’s wrong with traditional mental health delivery?  Multicultural Assessment. Counselor/ client issues. Immigrants, Refuges, Ethics

Reading:
Sue & Sue, Chapt 8, 9, 21, 22





McGoldrick, Chapt 26





Pederson, Chapt  8 & 10

 (10) Oct 30
Developing Culturally Specific Skills—Native Americans

Focus group presentation


Reading: 
Sue &  Sue, chapt. 15





McGoldrick, Chapt  2 & 3

(11) Nov. 6
Developing Culturally Specific Skills—Asian Americans

Focus group presentation


Reading:
Sue &  Sue, chapt. 16.





McGoldrick, Chapt 20-27.

 (12) Nov. 13
Developing Culturally Specific Skills—Black and African Americans


Focus group presentation

Reading:
Sue &  Sue, chapt. 14, 





McGoldrick, Chapt 5-10





Pederson, Chapt 11
       Nov. 20
No class,  Thanksgiving holiday ;-)   Take this opportunity to work on your Focus Group Projects.

(13) Nov 27
Developing Culturally Specific Skills—Hispanic/Latino Americans

Focus group presentation


Reading:
Sue &  Sue, chapt. 18.





McGoldrick, Chapt 11-19



Pederson, Chapt 6 & 7

(14) Dec. 4
Discussion of Multicultural Interactions Projects.  Students must be prepared to share with class a summary their interactions and what they learned about themselves from these interactions. 


**Papers due**
Academic Integrity: Academic integrity is the responsibility a student assumes for honestly representing all academic work. That responsibility implies that the student will in no way either misrepresent her/his work or unfairly advance her/his academic status and will neither encourage nor assist another student in doing so. Academic work includes quizzes, tests, mid—term examinations, final examinations, research projects, take home assignments, laboratory work, and all other forms of oral or written academic endeavor. Since this standard is inherent in the philosophy of Saint Joseph College, it shall be upheld by all members of the community. It is the responsibility of each member of the College to refer any perceived threat to this code to a member of the Judicial Review Board. Questions also may be referred to a member of the Board. 

Due to the ready access of vast amounts of information, as well as the availability of professional journals on the Internet, it has become more imperative that increased attention is given to academic integrity. Consequently, the Counselor Education Department has adopted a policy that all research papers must be submitted electronically. (If faculty would like a paper copy, they may request such at their discretion). The reason for this is that in the regrettable situation where it is suspected that academic integrity has been compromised, the paper may be submitted to a web based clearing house with which SJC has contracted that searches the Internet for phrase, sentence and paragraph matches.

Documented Disability: Important Notice to All Students: Saint Joseph College is committed to ensure the full participation of all students in its programs. Accordingly, if a student has a documented disability, and, as a result, needs reasonable accommodation(s) to attend, participate, or complete course requirements, then he or she should inform the instructor at the beginning of the course. For further information about services through Saint Joseph College for students with disabilities, contact the Coordinator of Disability Services. To be provided with reasonable accommodation(s) you must present appropriate full documentation of your disability to the Coordinator of Disability Services. Please consult with your professor and contact the Coordinator of Disability Services at 860-231-5366. 

Professional Readiness Statement The Faculty of the Counselor Education Program recognize their ethical obligation to monitor the readiness of those wishing to enter the counseling profession. The Ethical Code of the American Counseling Association (ACA), section F.9. holds that counselor educators are obligated to address personal and professional limitations of students and supervisees. 

Section F.9. Evaluation and Remediation of Students

F.9.a. Evaluation

Counselors clearly state to students, prior to and throughout the training program, the levels of competency expected, appraisal methods, and timing of evaluations for both didactic and clinical competencies. Counselor educators provide students with ongoing performance appraisal and evaluation feedback throughout the training program.

F.9.b. Limitations

Counselor educators, through ongoing evaluation and appraisal, are aware of and address the inability of some students to achieve counseling competencies that might impede performance. Counselor educators 1. assist students in securing remedial assistance when needed, 2. seek professional consultation and document their decision to dismiss or refer students for assistance, and 3. ensure that students have recourse in a timely manner to address decisions to require them to seek assistance or to dismiss them and provide students with due process according to institutional policies and procedures.

The Faculty take their ethical responsibilities stated and implied with in the ACA Code of Ethics seriously.  Therefore, the Faculty will function as an educational team to assess and monitor the presence of any limitations that may impede a student's progress within the program and/or in the delivery of counseling services. This assessment will address academic and non-academic  (interpersonal functioning) aspects of the student's performance. The Faculty will meet during the semester to assess each student's progress in academic and personal development domains and make recommendations regarding specific concerns. If a student discloses personal information to a Faculty member, that faculty member may share that information with other appropriate faculty. Such information will only be shared to the extent necessary to assess the student's ability to serve in the role of a professional counselor. Faculty members may also consult each other if it is observed that a student behaves in a manner that is inappropriate, unprofessional, and/or raises questions regarding that student's readiness for the profession. Faculty will address issues of readiness with individual students as detailed in the 2007-2008 Counselor Education Student Handbook.
Suggested Readings:

Carter, R. T. (1995).   The Influence of Race and Racial Identity in Psychotherapy: Toward a 

racially inclusive model.  New York: John Wiley & Sons.

Castillo, R. J., (1996).  Culture & Mental Illness: A Client-Centered Approach.  Pacific Grove: 

Brooks Cole Publishing.

Dana, R. H.  (1998)  Understanding Cultural Identity in Intervention and Assessment.  Thousand 
Oaks: Sage.

Ho, M. K.  (1987)  Family Therapy with Ethnic Minorities.  Beverly Hills: Sage.

Paniagua, F. A. (1998)  Assessing andTreating Culturally Diverse Clients; A practical Guide. 2nd 

edition.  Thousand Oaks: Sage.

Ponterotto, J. G., Casas, J. M., Suzuki, L. A. & Alexander, C. M. (Eds.)  (1995).  Handbook of 

Multicultural Counseling.  Thousand Oaks, CA: Sage.

Rothenberg, P. S. (Ed.) (1998).  Race, class and gender in the United States: An integrated study.  

(4th edition).  New York: St Martin’s Press.

Toporek, R. L., Gerstein, L., Fouad, N. A., Roysircar, G. & Israel, T. (2006). Handbook for Social Justice 

in Counseling Psychology: Leadership, Vision & Action.  Thousand Oaks: Sage.

Wen-Shing, T. & Streltzer, J. (Eds.) (1997).  Culture & Psychopathology: A guide to clinical 

Assessment.  New York: Brunner Mazel Pulblishers.

Vace, N. A., DeVaney, S. B., & Wittmer, J. (1995).  Experiencing and Counseling Multicultural 

and Diverse Populations, 3rd edition.  PA: Accelerated Development.

Perspectives on African Americans

Harris, S. & Majors, R.  (1993)  Cultural Value Differences: Implications for the experiences of 

African American men.  Journal of Men’s Studies,1(3),  227-238.

Tatum, B. D. (1997)  Why are all the Black Kids Sitting Together in the Cafeteria? And Other

Perspectives on Asian Americans

Miller, J.  (     )  Cultural Diversity in the Morality of Caring: Individually oriented versus duty-

based interpersonal moral codes.  Cross Cultural Research, 28 (1).  3-39.

Tan, A.  (       )    The Joy Luck Club

Perspectives on Latinos/Hispanics

Mayo, Y. Q. & Resnick, P. R. (1996).  The Impact of Machismo on Hispanic Women. Affilia, 11(3),

  257-277.

Qualitative Research

Creswell, J. W. (1998). Qualitative Inquiry and Research Design: Choosing among the five traditions.
Thousand Oaks: Sage Publications.

Flick, U. (1998). An Introduction to Qualitative Research. London: Sage Publications.

Mason, J. (1996). Qualitative Researching. London: Sage Publications.

Merriam, S. B. (1998). Qualitative Research and Case Study Applications in Education. San 

Francisco: Jossey-Bass Pulb.

Van Manen, M. (1997). Researching the Lived Experience: Human science for an action sensitive

 Pedagogy (2nd ed.). Alberta, Canada: The Althouse Press.

Seidman, I. (1998). Interviewing as Qualitative Research: A guide for researchers in education and 

the social sciences. (2nd. Ed).  New York: Teachers College Press.
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