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      Department of Educational Psychology & Counseling

EPC 659 JC - Fieldwork

College Counseling/Student Services Option

Fall 2010
Catalog Description

EPC 659J/K.  Fieldwork in College Counseling/Student Services (1-6 units)

Prerequisites:  EPC 620 and 659A/B.  This course is an intensive supervised fieldwork experience for those completing the M.S. specialty or specialist certificate program in College Counseling and Student Services.  Besides the fieldwork component, students are required to develop a comprehensive learning plan and spend a minimum of two total hours per week in individual and/or group supervisory sessions (with a minimum of one hour per week in individual supervision) at the fieldwork site.  Graded on a Credit/No Credit basis only.

Fieldwork Instructors
Merril A. Simon, Ph.D., NCC
Co-instructor 

Meeting Hours: by appointment

Phone: 818/677-2558 (work) or 818/730-1639 (cell)       Email: merril.simon@csun.edu
Niloo Hakkakzadeh, M.S.
      Co-instructor
      Phone:  818-/58-7845 (cell)    Email: nilu.hakkakzadeh@gmail.com
      Meeting Hours:  by appointment




Conceptual Framework for the
Michael D. Eisner College of Education

Regionally focused and nationally recognized, the Michael D. Eisner College of Education is committed to Excellence and Innovation.  Excellence in the acquisition of professional knowledge, skills, and dispositions is evidenced by the growth and renewal of ethical and caring professionals – faculty, staff, candidates – and those they serve.  Innovation occurs through collaborative partnerships that represent communities of diverse learners who engage in creative and reflective thinking.  To this end we continually strive to achieve the following competencies and values that form the foundation of the Conceptual Framework:

Excellence in professional and academic preparation
Collaborative partnerships

Evidence of growth and renewal
Communities of diverse learners

Ethical and caring professionals
Creative and reflective thinking

Course Concept

Fieldwork is conceived as a meaningful learning experience in faculty-approved settings encompassing faculty-approved activities and experiences.  The purpose of fieldwork includes learning specific skills and understanding student services in order to prepare to work as a professional in the field and to understand professional roles by experiencing the milieu in which they are performed.  Fieldwork experiences provide professional renewal for those already working in the field and serve as a transition to professionalism between classroom theory and everyday reality for those entering the student services field.  

Note: Work at your customary job does not qualify unless it also includes an extensive project approved by both the site supervisor and the fieldwork instructor.  Components of that project will be discussed individually as relevant.
Course Objectives

1. To provide a student with an actual on-the-job experience in professional counseling and student affairs work with an on-site supervisor who is a professional counselor or other qualified mental health professional as defined by the following:   
a. A minimum of master’s degree in counseling or a related profession with equivalent qualifications, including appropriate certifications and/or licenses;

b. A minimum of two years of pertinent professional experience in the program area in which the student is completing clinical instruction; and

c. Knowledge of the program’s expectations, requirements, and evaluation procedures for students as demonstrated by a signed Site Supervisor Agreement Form.  

2. To provide a student with opportunities to integrate and apply their counseling knowledge, skills, and techniques in a college or university. 

3. To provide a student with opportunities to learn about and consult on program development and assessment, administration, supervision, personnel management, fiscal management, and the evaluation of mental health and/or educational programs/services. 

     
4. To provide a student with opportunities to assess developmental and mental health needs of applicable clientele, assess quality of services, advocate for client/student rights, and promote the prevention of mental and emotional disorders. 

5. To provide a student with the knowledge necessary to conduct basic assessments of mental health functioning, to conceptualize client concerns and needs, and to conceptualize normal and abnormal behavior of individuals. 

6. To provide a student opportunities to consider professional and ethical issues as they occur in actual counseling settings. 
7. To provide a student with opportunities to develop and operationalize personal goals, and to evaluate his or her personal effectiveness as a counselor.
8. provide students with the training to appropriately interpret academic policies and procedures in the college context.

9. To provide a student with opportunities to apply knowledge, skills, and attitudes associated with multicultural (including race/ethnicity, sexual orientation, ability, and age) diversity in various counseling & student affairs college and university settings. 

10. To provide a student with opportunities to apply knowledge, skills, and attitudes associated with multicultural (including race/ethnicity, sexual orientation, ability, and age) diversity in various counseling & student affairs college and university settings. 

Methods of Instruction


Students will read and listen to relevant professional literature and incorporate this into their weekly reflective fieldwork journals. Lecture, case studies, application of theory to practice via weekly journaling, small group supervision, field experiences and supervision of a minimum of 300 hours. Active participation in class by students is expected.

Readings 

Clifton, D. O., & Anderson, E. (2002). StrengthsQuest: Discover and develop your strengths in academics, career, and beyond. Washington, DC: The Gallup Organization.
https://store.gallup.com/category/product/variant/272/StrengthsQuest.aspx  ($30.  Be sure to purchase version that includes a pin number to complete the survey.  Allow 60 minutes to complete the survey.  Complete it all at once without input from others at a time you are well rested and not distracted
    Davis, D. C., & Humphrey, K. M.   (2000). College counseling: Issues & strategies for a new 
millennium. Washington, DC: American Counseling Association. 
    Hirsch, G. (2001). Helping college students succeed: A model for effective intervention.  New York:      Brunner-Routledge. (Also assigned for the first year of the CC/SS program)
    Lippincott, J. A., & Lippincott, R. B. (Eds.).  (2007). Special populations in college 

counseling: A handbook for mental health professionals. Alexandria, VA: American Counseling Association.

Reserve readings online from the Oviatt Library.  Password = _____
Other readings applicable to specific fieldwork sites


Podcasts: Counselor Audio Source 





Chronicle of Higher Education articles.
Specific Requirements

The two-semester fieldwork course requires an average of 18 hours per week for two semesters, (i.e., 300 hours per semester) for a total of 600 hours for two semesters to satisfy the master’s degree CACREP requirements.  For those students enrolling in greater or fewer than three units of credit per semester you need to complete 100 hours of fieldwork for every unit you have enrolled.  In addition, a seminar meeting approximately 14-15 times per semester is required.  Fieldwork students are expected to attend each seminar meeting.  An additional assignment may be required for more than one unexcused absences from class. 

The following elements are required for the fieldwork course:

1.
The student should become familiar with the CC/SS Handbook (which is available at http://www.csun.edu/edpsy/CC-SS%20Student%20Handbook%202008.pdf  .  Note this handbook is in the process of revision, though not the fieldwork component.


a.
Before accruing any fieldwork hours, each student must give a copy of the Handbook to her/his site supervisor and submit signed agreement documents to your class professor (as well as FW#4, 5, 6, and 7 and evidence of possession of  liability insurance)
__________________

 1   All areas of student services have their own professional journals.  These and the weekly Chronicle of Higher Education provide valuable background information on what is happening in higher education nationally and worldwide.  Your site supervisor can provide you with other relevant professional readings suggestions and perhaps access to professional resources.  You are also encouraged to develop a regular reading program of professional publications.  You will be expected to document your readings throughout the semester.

Specific Course Requirements (continued)
The following forms (from the Handbook) must be completed and submitted:

(1)

The Fieldwork Placement Information Form (FW # 4) needs to be completed in duplicate. 

(2)

The Student Release Form (FW # 6) must be signed by the student and given to the university fieldwork professor at the first class meeting.

(3)

The Fieldwork Agreement Form (FW # 7) needs to be completed and signed by the student, the field site supervisor, and the university fieldwork professor.  A copy needs to be given to each person who signs it with the original to your course instructor.  The typed or clearly written plan is the responsibility of the student and must be submitted before beginning the placement experience in order to accrue fieldwork hours.  The plan is developed through meeting(s) with the on-site supervisor.  The duties and responsibilities should include:  (a) specific services to be provided by the fieldwork student; (b) a brief description of the students or student groups ordinarily receiving these services; (c) opportunities for observation, discussion, and evaluation not only of the fieldwork unit, but also of other aspects of student services; and 
(d) Planned readings to be completed in conjunction with this fieldwork experience. One copy of this Fieldwork Agreement Form will be retained in your student file.  No fieldwork hours may be accrued until this form is accepted and signed by the Fieldwork Instructor.  A separate agreement is needed for each fieldwork placement/site you plan to accrue hours.

(4)
A field site visit must be scheduled (though not necessarily occur) by the fourth week of the semester.  Options of times will be discussed in class the first session. Students are responsible for providing sufficient time/date options this mandatory site visit meeting and coordinating between the site and Merril Simon.  
(5)
The Student Evaluation Form (FW # 12) needs to be completed by your site supervisor at the end of the semester, discussed with you and given to the university fieldwork professor at the latest by the last class meeting (December 6) to receive credit for the course.
(6)
The Field Site Evaluation Form (FW #11) needs to be completed by you at the end of each semester and submitted to the university fieldwork instructor by the last class meeting.

(7) If you have attended a professional conference or workshop(s) during the semester, please complete the Professional Workshop Attendance Verification Form (FW #10) and submit it to the university fieldwork professor.  Remember that the Department requires attendance at a minimum of four workshops or conferences (with a minimum duration of six hours per workshop/conference) as a requirement for graduation from the M.S. program.
(8) An updated copy of your résumé or curriculum vitae – contents to be included are in FW# 2. Submit this by August 30.
•
You will develop – based upon your Fieldwork Agreement form – professional goals and objectives for the semester.  These are to be developed by you and reviewed/discussed with your field supervisor. Submit these goals and objectives by e-mail by Sat, Aug. 28 by 12pm (along with your weekly fieldwork journal) and bringing one copy to class Aug. 30.
•
A log (FW #9) of your hours by category should be recorded weekly and signed weekly by your direct supervisor during your supervision session.  (See sample form FW 9S.) 

•
A narrative journal of your daily activities reflecting your fieldwork activities and your reactions to and reflections of these experiences should be kept regularly—at least weekly.  Topics from the fieldwork meetings may also be included in your narrative journal.  

This journal is to be submitted week by week, electronically via e-mail to merril.simon@csun.edu and nilu.hakkakzadeh@gmail.com with the subject heading: EPC 659JC Your last name Date journal 2010 (e.g., EPC 659JC, Smith, 9/12/10 journal 2010).  The journal of the previous week is due the following Saturday by 12 noon (e.g., the journal for week 1—August 23 through August 27—is due by August 28 by 12 noon). Journals are due each and every week you are accruing hours even if there is no class session for that week.
•
Merril Simon will make a site visit during the Fall semester.  Please coordinate (within the first three sessions) potential dates and times that you and Merril Simon will both be available for a site supervision meeting with your university fieldwork professor.  It is your responsibility to facilitate this meeting between your site supervisor, you, and Merril Simon and is a requirement of the course. Appointments may potentially be made after 10 a.m. on MWTh and Fri and after 1 p.m. on Tuesdays.  Availability is first come, first scheduled.
•
A total of 10 (3 journal articles, 1 podcasts, & 6 chapters from Lippincott & Lippincott (2007)) citations and reactions with brief abstracts of professional readings and/or counseling related podcasts will be required for the semester.  Journal articles and podcast are due by October 15th, and chapters from the book are due on days of the week when discussion of that chapter occurs (look at syllabus and sign up sheet).  Go www.counseloraudiosource.net     to select from a variety of college counseling topics.  You can download and save podcasts to your computer and MP3 players.  You are expected to contribute your reactions from your readings and selected podcasts clips during class discussions.  

•
A final paper, due at the last class meeting (December 6th), is required.  This paper will be your final analysis of your fieldwork experiences and how you met or did not meet your semester’s goals and objectives. This will be very useful in the development of your ePortfolio end-of-year reflection essay.
•
Regular attendance and participation at all seminar meetings is expected as a vital element in your learning.  Insights from other students and from the instructor will enrich your experiences.  Topics generated by the class, as well as designated topics (listed below), will be discussed at each class meeting.  It is expected that students will prepare to discuss the designated topic in advance of the class meetings.  Unexcused absences will likely result in additional written assignments.  
Dates of EPC 659JC Seminar Meetings and Topics 

 (The order of the topics may be rearranged based on availability of guest speakers.)
Monday, August 23rd, 2010 - Introduction to the Course


(Re-)Introductions


Course Requirements


Discussion of Fieldwork Sites
Reminder: Due August 28, 2010, your goals & objectives for your fieldwork experience this semester.
By Saturday, August 28th at 12 noon – and by all subsequent Saturdays in the semester:

DUE:
Submit your weekly journal electronically.  Please include your name and the date of this entry in the subject line (e.g., Ramirez, EPC 659JC, 8/29/10 journal).  You may submit your journals before 12 noon on Saturday.  Papers submitted after will not be read and will not receive credit unless permission to do so is granted in advance in writing.  
Reminder: See August 30th for assignments that are due.  Also remember that the first draft of the goals and objectives are due August 28, 2010.

By Monday, August 30, 2010  – Entry (and Beginning) Experiences 

DUE:
Submit (a) your completed paperwork to us in class as described above and discussed in class (unless already submitted).



 (b) one copy of a draft of your goals & objectives for your fieldwork experience this semester.


 ( c) at least three possible dates/times for site supervision appointment to be emailed to Merril Simon.



 (d) a photocopied version of your log of daily activities for review. 


Observation.  Describe your entry (or re-entry) experience into your fieldwork placement.  What were the steps you followed?  What people were involved in your entry:  their titles, basic job assignments, roles, and why were they involved?  What specific assignments were given to you and what activities did you (or will you) undertake on your own?  What kind of orientation did you receive?  

What academic ‘flashpoints’ (See Hirsch if you need a reminder what those are) have you seen thus far in your fieldwork experiences?

Analysis.  Relate your entry experiences to the entry experiences of students served by your field site.  Was your entry developmental?  Is either student development or student service emphasized at your field site?  If so, in what ways?


Personal Meaning.  How did you feel about your entry experience?  What professional opinions did you form about your own experiences and students’ experience?  What is the importance of entry experiences to students?  What additional “entry experiences” do you expect to confront in your fieldwork assignment and how will you handle them?  In your opinion, what specific activities or behaviors are appropriate for entry and which are not?

Read:   Chapters 1, 2, 3, & 4 Lippincott & Lippincott  (2007)
Dates of EPC 659JC Seminar Meetings and Topics (continued)

Monday, September 6, 2010 – Labor Day


No class session this day.  
Monday, September 13, 2010 – Student Characteristics for Program Planning
Guest Speaker:  Esau Tovar, Santa Monica College

Student services programs are generally shaped by the characteristics and needs of students who are eligible to use particular services.  Before this class meeting, please obtain whatever data are available on characteristics and backgrounds of students attending the college and of students who use services of your field site.

Observation.  Describe students who attend the college:  part-time or full-time; gender; age; academic preparation.  What are the characteristics of students who use your field site?  To what extent do students combine work and school?  Income levels?  What differences are evident between full-time and part-time students?  Males and females?  What needs assessment are conducted at your field site and what do they indicate?


Analysis.  Making use of human development theories (e.g., Erikson, Chickering, Perry, Kohlberg, etc.) and other information available to you, what concerns and needs do the data suggest?  What are the implications for the college as a whole and services at your field site?  To what extent does the professional literature confirm your hypotheses?  What further needs assessments would be helpful for program planning at your field site?


Personal Meaning.  To what extent has this practical application of developmental theory influenced your professional thinking?  Considering developmental theories, at what stage would you place yourself?  What issues and problems would you expect to arise given the differences or similarities in developmental stages between your student clients and yourself?

Review:   Chapters 2, 3, and 21 in Komives and Woodard (4th ed.)

Reading:  Chapters 12, 13, & 14 of Lippincott & Lippincott  (2007).

Dates of EPC 659JC Seminar Meetings and Topics (continued)

Monday, September 20, 2010 – Organizational Structure & Physical Environment 

DUE:
Re-submit your goals & objectives (if revisions were requested) for your fieldwork.  Submit possible dates/times for site supervision appointment (if not already scheduled). 

Observation.  Describe the student services organizational structure and how the unit you work in fits into the total structure (bringing an organizational chart to class would be helpful).  What are the supervising and/or relationships from President to Unit Head?  Describe the relationships maintained between your field site and other offices that perform student affairs functions; with faculty; with other administrative units; and with student groups.  Which are formal and which appear to be informal?  Describe the relationships among staff according to staff classification and assignments.  Indicate informal power structures you observe. 

Describe the physical environment of the unit and its location in relation to other student and academic services.  How accessible is it for disabled and other special needs students?  Who do students go through to obtain this service?  How do they learn about it (i.e., what communication devices are used)?


Analysis.  Evaluate your observations in terms of their effects on program planning, development, program evaluation services, and on the professional working environment.  Which relationships appear to be more and which less supportive and helpful?  Based on your knowledge of the student affairs/college counseling field, what preliminary alternatives do you suggest?


Personal Meaning.  As a developing or renewing professional, what conclusions do you draw with regard to administration of a student services unit?  What have you learned about the roles of these various campus groups (especially student organizations and faculty) as collaborative, advisory, or adversarial forces?  How do you believe you will function under this type of organization?  What types of personal challenges will you encounter as a fieldwork student and/or employee in this type of organization?

Review:  Chapters 15 and 19 in Komives and Woodard (4th ed.)
Project:  You will provide an organization chart depicting your particular unit and position within your fieldsite institution.  


Reading. Chapter 5, 6, 7, & 8 of Lippincott & Lippincott  (2007)
Monday, September 27, 2010 – Personal Job Search in Counseling

DUE:
Job Search (see below) 
  What is your ideal position? Will it be at a community college or four year institution?   At your fieldwork site, are you learning more about what it takes to get that counseling position?  Developing social networks is key to maximizing your chances for possible job opportunities.  The goal of this session is to provide you with job search techniques and expose you to the various college faculty/staff recruitment websites.   Before this class meeting, please research current job postings in counseling and student affairs from differing job posting cites and job list serves.  Please make sure you find at least one out of state position.  What were the common trends of available positions?  What were common areas in student affairs that have open positions?  What are some common qualifications in these positions?    Please be prepared to share in your groups.

Dates of EPC 659JC Seminar Meetings and Topics (continued)
Monday, October 4, 2010
Need something here!!! Politics? Technology?
Monday, October 11 – Midpoint Evaluation of Site, Course, and Instructor
  Feedback

Submit a photocopied version of your log of daily activities

Submit the printed (confidential) answers to the questions listed under ‘Personal Experience’ for this date and any other feedback you would like to provide. 
Submit brief reflections of a combination of four (1) podcasts and (3) current literature reactions (with a minimum of two of each type.) Use APA formatting to cite sources.

Submit Professional Readings and Podcast Citations and Reactions – [electronically] 

•     List each using APA format

•
Include an abstract and a brief (approximately 1-2 page) summary that includes what you learned from the readings or recordings for each article/podcasts.


Observation and Analysis.  At the halfway point in the semester, please take the opportunity to reflect upon what you have experienced to date in your fieldwork:  What have you learned?  What now seems easy that was a challenge just a few weeks ago?  What are your struggles?  Have your goals shifted?  Do you now feel connected to your fieldwork site or do you still feel like an outsider?  If the    latter is true, how can you assist in changing this?


Personal Experience.  How is the fieldwork class affecting your experience?  How might the process of the class be different to better meet your needs?  What have you liked about the group process?  What other recommendations might you have?

Reading. Read and post summary and reaction to assigned articles and readings related to college students with disabilities to Moodle.
Dates of EPC 659JC Seminar Meetings and Topics (continued)
Monday, October 18, 2010 – Working with Students with Disabilities

Guest Speakers:  
Dr. Wilda Laija-Rodriguez, LEP, School Psychology program, CSUN


Dr. Virginia Kennedy, Department of Special Education, CSUN

In EPC 620, Jodi Johnson discussed resources within DRES at CSUN and various types of learning disabilities.  This presentation will continue from the first one and apply this information to those who work in Student Services on a college campus.  



Observation. How do students who have learning disabilities navigate through various student affairs offices and, in particular, yours? How and when do you should students be referred to SDR (or the comparable office on any campus)? 


Analysis. What do staff members do to support or impede LD students’ progress?  

Personal Experience. How do you feel about working with LD or other disabled students? What are your concerns or biases?  How might you address those concerns?
Move!
Review:  Chapters 20 & 22 in Komives and Woodard (4th ed.)

Reading: Chapters 15, 16, 17, & 18 of Lippincott & Lippincott (2010)
Reminder: Remember to bring your StrengthQuest result to next class.

Monday, October 25 – 

Nov. 1, 2010—StrengthQuest 

DUE:
Sign up for specific day and time to meet individually with Merril Simon for advisement during this week.  Remember to email Merril Simon and cc. Franklin and Niloo.


Bring your StrengthQuest results.  (Your top strengths).
Dates of EPC 659JC Seminar Meetings and Topics (continued)

Monday, November 8, 2010 – Office Politics Campus 

The climate of an office is likely to vary by department and because of its leadership.  Office environments can be very pleasant and positive to being very hostile and toxic.  Before this class meeting, review your journal entries and specifically look for details that help you describe your present work environment.  

Observation.  How would you describe the climate of your fieldwork site?  How well do office administrators and staff communicate.  Briefly describe the roles of each staff member in the office.  How are students treated when they come in for services?  Describe the leadership style of the department administrator (e.g., fosters autonomy, collegial, or micromanager).  


Analysis.   What are the contributing factors that impact office climate at your fieldwork site?  What would you do differently if you were responsible for the department?  What has helped foster morale at your present worksite?  

Personal Meaning.   How has your current fieldwork site climate influenced your outlook of the college student personnel profession?  Do you envision yourself working in the same capacity and climate when you finish your graduate program?  What would you recommend when searching for a new job in respect to office climate?  
Review: Chapters 5-7 & 27 in Komives and Woodard (4th ed.)

  ACA (and other relevant to your field sites) Ethical Guidelines; 

Reading: Chapters 19, 20, 21, & 22 of Lippincott & Lippincott (2007)
Monday, November 15, 2010
 – Budgets and Finance


Guest Speaker:  Phyllis Braxton, Dean of Matriculation, Los Angeles Pierce College
Observation. Campus departments often differ in their rates of staff turnover each academic year. Some offices have staff changes that occur on a regular basis while others see little to no staff changes made for years. Often times the high number of turnover can be due to campus department funds, which in turn can dictate longevity of the position and the rate of turnover within the department. Think about how campus departments generate funds and how employment turnover is affected by those funds. How is your site funded? Is it considered an auxiliary, meaning it generates its own income, is it funded through grants, or by campus funds? When taking note of the individuals that work within the campus department at your site how long have those individual held a position in that specific department or worked in the same capacity for that department? How does the number of years that individuals stay within the department or within a position affect how the office functions? How much of the turnover rate is due to how the campus department generates revenue? How are departmental funds monitored?

Analysis. Why is the issue of how campus departments generate revenue important at this time in higher Ed, and, in particular, in California? What are some pros and cons of being in a position funded by a grant, auxiliary, and campus funds? In what way is departmental turnover affected when campus departments are funded by grants, an auxiliary, or campus funds? Are some programs “under-funded” because of lack of adequate budget support? Is the quality of programs affected? In what way, and to what extent are the affected? 

Personal Meaning. How does funding affect your current and future job search? How open are you to working in a position that is funded by a grant, auxiliary, or through campus funds? Why do you feel the way you do about working in a campus department that is funded by a grant, auxiliary, or through campus funds? What have you learned about budgeting and/or financial resources for student services?
Reading:  Chapters 9, 10, & 11 of Lippincott & Lippincott  (2007)

Monday, November 15, 2010 – Legal and Ethical Issues



A number of legal and/or ethical issues arise in the student services field.  These issues may relate to liability for professional searches rendered, but more often relate to such areas as “privileged information”, dual relationships, liability for injury to students, liability for injury to non-students (perhaps caused by students), the area of student discipline, contracts (such as housing), equal access (such as disabled student access), fraternity hazing, free-speech issues, etc.

Observation.  Identify those areas (activities, services, and programs) within your fieldwork site that are considered the “highest risk” areas in terms of potential legal or ethical conflicts.  Are there specific written policies and forms used to address those areas?  Are specific professional staff members assigned to deal with those areas?  Is an appeals process or referral process involved in any area of the office?  Is there an approval process on particular decisions the office makes about students?  Describe all areas you identify, how the student affairs area of the organization deals with these “risk areas”, and any additional areas you may personally identify as potential “risk areas”.


Analysis.  Evaluate your observations.  Do you have questions about the particular way in which these “risk areas” are handled?  What effect does the process have for handling the “risk area” upon the quality and/or quantity of the student services/program?  Compare and support your analysis with “expert opinion” or related information from the literature.  Can you suggest alternative methods for handling the “risk areas”?


Personal Meaning.  As a professional with responsibility for programs and services dealing with these legal and ethical areas, what approach would you take?  Do you have personal concerns regarding your responsibility to uphold legal and ethical standards?  What resources can you turn to for assistance?    Reading:  Review relevant sections in ethics textbook and ACA and ACPA ethical standards.

Dates of EPC 659JC Seminar Meetings and Topics (continued)

Monday, November 22
 – _College Counseling Centers / Considering a Career as a Counseling Psychologist?

Guest presenter: Stefanie Greenberg, Ph.D., Staff Psychologist, CSUN UCS.
_______________
add some chapters from: http://onlinelibrary.wiley.com/doi/10.1002/ss.v2009:128/issuetoc

Monday, November 29, 2010 – Discussion of final papers 

If you wish to continue accruing fieldwork hours during the winter break, please make this request in writing by Dec. 2.  Be sure to keep track of whether those hours are to be used for fall or spring hours and continue with your (at least) weekly journal writing. 

Please request if you wish to be considered to receive supervision during the weeks of Dec. 13-17 or Jan. 10-14, or Jan. 17-21, 2011. (Please indicate which specific weeks. Also, note that those with GAships at CSUN must check their contracts as to allowable work times.)

Without prior approval and submission of a weekly process journal, any hours accrued will not be applicable towards your fieldwork requirements per CACREP requirements.  
Wednesday, December 6, 2010—Final papers and presentations are due

DUE:  Hourly logs, narrative journal (hard copy), podcast/Moodle postings, copy of completed Student Fieldwork Evaluation, your final paper summarizing fieldwork or evaluation of work site.  

All work must be submitted by this date in order to receive credit for the course. Students will present an oral summary of their final paper and/or projects.  Plan to spend about 10 minutes for each individual.  Be sure to update your contact information–phone and e-mail–as necessary throughout the semester.
  
Monday, September 20, 2010 – Utilizing Technology in Student
 Affairs  
During this session critical issues related to webpage development will be discussed and demonstrated the class will likely meet in a computer laboratory (Location: TBA).  



Observation. How do students utilize technology on your campus(es)?  Are there any clues to how technology and webpage development can be utilized to provide a greater connection to students, and provide greater visibility for student services programs? 


Analysis. How can webpage technology be utilized to assist students' progress through their institution?  

Personal Experience. How do you feel about working with webpage technology? What are your concerns or biases?  How might you address those concerns?
Andy Behrman guest speaking on 11/8 
Stefanie Greenberg – 11/22

Phyllis 11/15

Monday, November 1, 2010 – Academic
 Advisement in Higher Education

Guest Speaker:  Dan Nannini, M.A., CC/SS Certif. Transfer Center Director, Santa Monica Coll. 

The skills and tasks of an academic advisor are used in roles beyond those with that job title. In this (postponed from Spring 2010) presentation, our guest speaker will further discuss types and roles of academic advisement in the community college setting. As well, he will provide students with an opportunity to experience the role of an academic advisor/counselor via an applied small group activity. 
EPC 659 JC – Fieldwork Final Due Dates
The following materials are due on or before December 6th, 2010 in order to be eligible to earn credit for EPC 659JC by the end of this semester. 
Required materials:

· Student Evaluation Form

• 
The evaluation will be electronically sent to your supervisor by the middle of November from CSUN.  Independently complete a hard copy of the evaluation yourself (FW #12), and request that your supervisor print his/her online copy (before submitting online), then compare one another’s and discuss the results.  
•
Submit a copy of both your and your supervisor’s evaluation.  It is expected that you will debrief with your fieldwork supervisor after s/he completes the evaluation, so be sure you allot time for this by giving your supervisor the form early and scheduling specific time to discuss it.

• 
If you wish to keep a copy of your evaluation, be sure to make one before submitting it to your instructor(s).  The copy you give me will be kept in your Student File in the EPC Department office.

· Field Site Evaluation Form

•
If you are leaving your fieldwork site at the end of the fall term, please submit this form.  Otherwise, please submit it at the end of your field experience.

· Fieldwork Journal

•
Completed entries through December 3rd. 
· Fieldwork Log of Hours

•
Signed by your fieldwork supervisor weekly and documenting up to December 3rd. (You may include projected hours thru finals week if you anticipate that you will complete your required hours during that time.)
•
Please be sure to indicate the total number of hours of fieldwork you have completed or will complete by the end of the semester.  Include these hours broken down as instructed.

· Final Course Paper (due December 6  – electronic and hard copy submissions)

•
As discussed in class.

· Professional Workshop Attendance Verification Form(s) 

Note: If you perceive that you will not have completed sufficient fieldwork hours or any of the previous requirements, please obtain, complete, and submit for signature a “Request for  Incomplete” form (available online via A & R’s form list) by November 29. (Completion of an Incomplete petition previous to the end of the course is the student’s responsibility.  University policy indicates that professors may not initiate the INC process; only students may do so.  Many students do not complete the required 120 student contact hours by the end of the fall as they are often in training for weeks before student contact begins.  Hence, do not worry, but plan ahead so that you will be finished with all of your required hours by the second week in May 2011.)
Needs further work to align with 2009 CACREP stds.
1. To provide a student with an actual on-the-job experience in professional counseling and student affairs work with an on-site supervisor who is a professional counselor or other qualified mental health professional as defined by the following:   
a. A minimum of master’s degree in counseling or a related profession with equivalent qualifications, including appropriate certifications and/or licenses;

b. A minimum of two years of pertinent professional experience in the program area in which the student is completing clinical instruction; and

c. Knowledge of the program’s expectations, requirements, and evaluation procedures for students as demonstrated by a signed Site Supervisor Agreement Form.  

(CACREP Student Affairs & College Counseling Specialty Standards (SA/CC Specialty Stds): B.1-B.7; D.1-D.6; F.1-F.6; H.1-H.2; J.1-J.3 )
2. To provide a student with opportunities to integrate and apply their counseling knowledge, skills, and techniques in a college or university. (CACREP Core stds.: II.K.5a-g; SA/CC Specialty Stds.: D.1-D.6)
3. To provide a student with opportunities to learn about and consult on program development and assessment, administration, supervision, personnel management, fiscal management, and the     evaluation of mental health and/or educational programs/services. 

     (SA/CC Specialty Stds.: A.9-10)
Stopped here…
4. To provide a student with opportunities to assess developmental and mental health needs of applicable clientele, assess quality of services, advocate for client/student rights, and promote the prevention of mental and emotional disorders. (Core: II.K.5.a-g; Stu. Aff. std.: C.4)
5. To provide a student with the knowledge necessary to conduct basic assessments of mental health functioning, to conceptualize client concerns and needs, and to conceptualize normal and abnormal behavior of individuals. (Core std.: II.K.7.h)
6. To provide a student opportunities to consider professional and ethical issues as they occur in actual counseling settings. (Core stds.: II.K.1.h, II.K.2.f, II.K.3.e, II.K.4.i, II.K.5.g, II.K.6.g, II.K.7.i, II.K.8.f; Stu. Aff. std: A.4)
7. To provide a student with opportunities to develop and operationalize personal goals, and to evaluate his or her personal effectiveness as a counselor.
8. provide students with the training to appropriately interpret academic policies and procedures in the college context.

2001 CACREP Standards Addressed in EPC 659JC (Fieldwork)
Core Standards


1.b.
(Professional Identify): professional roles, functions, and relationships with other human service providers;

1.h.
(Professional Identify): ethical standards of ACA and related entities, and applications of ethical and legal considerations in professional counseling;

2.f.
(Social and Cultural Diversity): ethical and legal considerations;


3.e.
(Human Growth and Development):  ethical and legal considerations;


4.b.
(Career Development):  career, avocational, educational, occupational and labor market information resources, visual and print media, computer-based career information systems, and other electronic career information systems;

4.d.
(Career Development): interrelationships among and between work, family, and other life roles and factors including the role of diversity and gender in career development;



4.i.
(Career Development): ethical and legal considerations;


5.a. 
(Helping Relationships): counselor and consultant characteristics and behaviors that influence helping processes including age, gender, and ethnic differences, verbal and nonverbal behaviors and personal characteristics, orientations, and skills;

5.b.
(Helping Relationships): an understanding of essential interviewing and counseling skills so that the student is able to develop a therapeutic relationship, establish appropriate counseling goals, design intervention strategies, evaluate client outcome, and successfully terminate the counselor-client relationship.  Studies will also facilitate student self-awareness so that the counselor-client relationship is therapeutic and the counselor maintains appropriate professional boundaries;

5.c.
(Helping Relationships): counseling theories that provide the student with a consistent model(s) to conceptualize client presentation and select appropriate counseling interventions.  Student experiences should include an examination of the historical development of counseling theories, an exploration of affective, behavioral, and cognitive theories, and an opportunity to apply the theoretical material to case studies.  Students will also be exposed to models of counseling that are consistent with current professional research and practice in the field so that they can begin to develop a personal model of counseling;

5.d.
(Helping Relationships): a systems perspective that provides an understanding of family and other systems theories and major models of family and related interventions.  Students will be exposed to a rationale for selecting family and other systems theories as appropriate modalities for family assessment and counseling;

5.e.
(Helping Relationships): a general framework for understanding and practicing consultation. Student experiences should include an examination of the historical development of consultation, an exploration of the stages of consultation and the major models of consultation, and an opportunity to apply the theoretical material to case presentations. Students will begin to develop a personal model of consultation;

5.f.
(Helping Relationships): integration of technological strategies and applications within counseling and consultation processes; and

5.g.
(Helping Relationships): ethical and legal considerations;


6.b.
(Group Work): group leadership styles and approaches, including characteristics of various types of group leaders and leadership styles;

6.g.
(Group Work): ethical and legal considerations;


7.h.
(Assessment): an understanding of general principles and methods of case conceptualization, assessment, and/or diagnoses of mental and emotional status;


7.i.
(Assessment): ethical and legal considerations;


8.e.
(Research & Program Evaluation): use of research to improve counseling effectiveness; and

8.f.
(Research & Program Evaluation): ethical and legal considerations.

Most of these standards are also addressed in other courses. Some of the standards that are met are the application of that which was learned in other courses.
� Adapted from Martin Ritchie’s University of Toledo CESP 6940 Syllabus. Used by permission.


�    It is important that you understand that the University will use your CSUN email account as the primary means of contacting you.  Your professors have been supplied with your CSUN email accounts and that will be their primary means of contacting you.








� Niloo has case on doing this from Franklin.


�Niloo? Serena?


�Maybe have appts with MAS and no class????


�Revise.  


�REVISE


�Nov. 15


�Alt.  SQ? or SQ earlier?


�??


�College counseling . assign davis and humphrey


�Alt session
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