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COURSE PURPOSE

Developmental counseling psychology is a course intended to give students a broad overview of human nature/behavior through knowledge of life-span developmental theory, personality development, modern & post-modern approaches to the study of human nature/behavior, and learning theory.  Throughout the course, close attention will be given to human ecology or those social/historical/cultural/environmental forces furthering or impeding development.  This is a required course for all Human Development Counseling students and may be an appropriate elective to graduate students in nursing, special education, divinity, human resource development, psychology, leadership, and education.  The course is a component of HDC Curriculum Area I, “Human Growth and Development Foundations,” which contains studies providing a broad understanding of the needs and tasks confronting individuals at all developmental levels.
CACREP CURRICULUM STANDARDS

Standards of the Council for the Accreditation of Counseling and Related Educational Programs (CACREP) are adhered to in this class as well as all HDC courses.  Human Growth and Development is one of the eight common core areas required of all students in CACREP accredited graduate programs.  Curricular experiences and demonstrated knowledge in each of the eight common core areas are required of all students.  In accordance to CACREP standards, this course will integrate each of the required curricular components.  As described by CACREP, human growth and development studies will provide an understanding of the nature and needs of individuals at all developmental levels, including all of the following:

A. theories of individual and family development and transitions across the life-span;
B. theories of learning and personality development;
C. human behavior including an understanding of developmental crises, disability, exceptional behavior, addictive behavior, psychopathology, and situational and environmental factors that affect both normal and abnormal behavior;
D. strategies for facilitating optimum development over the life-span; and 

E. ethical and legal considerations.

LEARNING GOALS

The following goals will be sought in this course:

· Knowledge of the history of life-span development and personality theories.

· Principles of learning theory and how these apply to human nature/behavior.

· Acquisition of knowledge of specific maturational, structural, and constructivist theorists and an integration of these theories as applied to specific individuals in such instances as cognitive, moral, interpersonal, ego, and faith development.

· Development of an awareness of human ecology and how the influences of one’s culture socialization, history, and environment impact individual/group behavior.
· Awareness of normal/deviant behavior and how society categorizes/diagnoses/treats deviant behavior.
CONCEPTUAL STRUCTURE
The course approaches foundational works of developmental theory through both a chronological and conceptual complexity progression.  Rather than examining human development from the perspective of the human lifespan, this course will follow the evolution of developmental theory itself as it pertains to the human lifespan.  The class will flow from modernist perspectives through postmodernist movements such as social constructionism and constructivism.  Learning any new field involves learning its vernacular, and thus each class will contain a lesson in language.  The opening class will outline the course structure and expectations along with providing a historical grounding in the work of Roger Aubrey, a founder of the HDC program and “one of the best and most prolific writers our field has ever produced”.  Subsequent weeks will introduce the three grand theories of Freud, Piaget, and Erickson, which formed the basis of most theoretical work that has followed in developmental psychology. 
Weekly class discussions will deconstruct and build upon early major theories and those that follow.  Theories tied to early childhood expand into lifespan theories.  Those tied closely to age emerge into those linked to age periods and eventually into social constructs.  Theories built upon studies of white males grow into those addressing females and then broader cultural contexts.  And theories stating development is orderly, predictable, invariant, and affected by the environment are transcended by those claiming development is unpredictable, variant, and defined by the environment.  The course will examine where developmental theories diverge and converge, and students will be given a foundation upon which to understand the practical applications of the theories in the advanced developmental counseling course.
CLASS FORMAT & ACTIVITIES

As this is a foundational course, the class has a lecture component at its base.  As learning is a co-construction between the “teacher” and the “learner”, however, an emphasis will be placed on elements of both a seminar and a workshop depending on the topic at hand.  Didactic presentations will be complemented by films, group activities, and guest speakers.  It is expected that students will actively participate in all activities and discussions.  Personal exploration of a student’s own phenomenological and ontological experiences as well as questioning new realms of conceptual complexity are necessary for a complete understanding of the material.
TEXTBOOKS AND READINGS

The following are required texts for the course:

ClassPak available for purchase online from University Readers:  : www.universityreaders.com.
Crain, W. (2005). Theories of development: Concept and applications, 5th edition.  Upper Saddle River, NJ:  Prentice Hall.

Gilligan, C. (1993). In a different voice: Psychological theory and women's development (Reissue ed.). Cambridge, MA: Harvard University Press.

Kegan, R. (1982).  The evolving self: Problem and process in human development.  Cambridge, MA:  Harvard University Press.

Additional readings may be posted on E-Reserve, which can be accessed through the Electronic Reserves link in OAK (http://www.vanderbilt.edu/oak/).
The following texts are recommended reading for the course to help provide further exploration of foundational concepts:
American Psychological Association (2001).  APA style manual, 5th edition.  American Psychological Association.

Kegan, R. (1994). In over our heads: The mental demands of modern life. Cambridge, MA: 
Harvard University Press.

Loevinger, J., & Blasi, A. (1976). Ego development: Conceptions and theories. San Francisco: 
Jossey-
Bass.
Strupp, H. H. (1967). An introduction to Freud and modern psychoanalysis. Woodbury, NY: Barron's Educational Series.

No one textbook has yet captured the full range of “classics” from the developmental counseling psychology literature.  Crain’s text takes a conceptual approach that is similar to this course; i.e., it is rooted in theories and applications rather than a chronological unfolding of the lifespan.  The Crain text is limited in scope regarding counseling theories…especially those dealing with contextual and constructivist theories.  Thus, articles have thus been carefully selected to represent the foundational theories or models of human development. 

The Gilligan and Kegan texts are important additions to every developmental counselor’s bookshelf.  Carol Gilligan’s In a Different Voice is a classic study of how developmental tasks vary across gender lines, while Robert Kegan’s first book is a landmark of constructive developmentalism.  His second book, In Over Our Heads, provides a practical update to his first, especially with regards to adolescent and adult development, and it will be a required text in the advanced course. 

Additional articles may be posted online, which gives students the option of reading them online or printing them out.  Most of the articles represent writings by the theorists themselves, though some are synopses of foundational works.  
While the Class Pak must be purchased online from University Readers, other texts are available both online at University Readers or at the Vanderbilt Campus Bookstore.  Used textbooks are not available from University Readers, but may be found at the Campus Bookstore or other used book websites.  Students are encouraged to shop around to find the most economical options for purchasing textbooks.
ASSIGNMENTS AND EXAMS

Class Participation – 50 points
Students will actively participate in all activities and discussions.  Assigned readings are integral to class discussions and the learning process, and readings should be completed prior to class.  Class participation will be evaluated by monitoring physical attendance and oral participation in class discussions.  Attendance is mandatory, and five points will be deducted from the attendance/ participation grade for any absence not related to an emergency.  
Lectures will usually focus on main themes of those readings rather than surveying the material in its entirety.  Students are responsible for knowing the material as evidenced through tests, class discussion, and written work.  Each class, a student will be selected at random to provide a 2-3 minute synopsis of certain readings assigned for that class.  Students may be selected more than once during the semester…or not at all.  The response will be considered in computing the participation grade.  An accurate synopsis will be worth 20 points on the final grade.  Should a student be selected more than once, an average score will be computed.  The total attendance and participation grade will be worth 50 points.  
SPECIAL NOTE ON COMPUTER AND CELLPHONE USE:  Learning science has shown the importance of being present in the learning environment not only physically and academically, but also interpersonally and intrapersonally.  Computer screens can be a barrier to fully engaging in the construction of knowledge.  During class, therefore, laptops will only be allowed for taking notes.  Please refrain from using computers for surfing the Internet, instant-messaging, e-mail, etc.  Cellphones are not to be used during class.  

Quizzes – 50 points (25 each)
The reading will be dense in places, and the articles are expected to push everyone’s “growing edge”.  Each reading should be completed before the class period for which it is assigned.  In order to promote reading of the material, two quizzes worth 25 points each will be administered during the semester.  These will be closed-book quizzes, and students are asked to follow the honor code in completing these quizzes.

Midterm “Warrior” Exam – 100 points
The in-class midterm exam utilizes both the “Warrior Exam” approach used at the Naropa Institute (50 points) along with a short-answer essay (50 points).  Questions for the Warrior Exam will be distributed Monday, September 29, and the Exam will be administered in class, Monday, October 27.

Final Exam – 100 points

The take-home final exam contains a series of essay questions you will be expected to answer in a concise fashion (from 1 to 4 pages, depending on the question).  The final exam will be distributed in class on Monday, December 8, 2008, and it must be e-mailed to the instructor by Monday, December 15, 2007.

Papers

Students will complete two papers.  The first paper is a “personal maturation paper”, in which you will examine your own maturational development through one of three theories discussed in class: psychodynamic, psychosocial, or attachment theory.   This paper will require 6-8 pages.  This paper is due Monday, October 6.

The second “conceptual” paper requires students to choose one discussion question.  Each paper will require 8-10 double-spaced pages.  Students may work together on these questions.  The paper is due Monday, December 8 at 3pm.
All papers must be submitted in APA style.  In addition, it is expected that all sources will be cited in endnotes.  For this reason, it is recommended each student utilize the APA Style Manual (5th edition).

GRADING AND EVALUATION
Class requirements and their weight in terms of your course grade are as follows:
1) Personal Maturation Paper.  Due October 6.



20%
(100 points)
2) In-Class Mid-Term Examination.  Exam Date October 27.

20%
(100 points)

· Warrior Question – 50 points
· Short-Answer Essay – 50 points

3) Final Conceptual Paper.  Due December 8.



20%
(100 points)

4) Final Exam.  Due December 15.




20%
(100 points)
5) Two quizzes.
Dates to be determined.



10%
(50 points)
6) Attendance and active class participation, including reading 

all required texts, journals, and articles when assigned.

10%
(50 points)

Written work will be graded on the following basic criteria:
· Clarity & depth of thinking and critical analysis


· Incorporation and comprehension of class material

· Use of data and citations to support assertions/descriptions


· Flow, spelling, grammar, and proper use of APA Style (especially for citations)

Late papers may lose five points for every day late unless approved by the instructor due to an emergency.  The Vanderbilt Honor Code applies to all assignments.

Grading Scale






A+
97-100

C+
78-79





A
93-96

C
73-77




A-
90-92

C-
70-72





B+
88-89

D+
68-69





B
83-87

D
63-67




B-
80-82

D-
60-62

OFFICE HOURS
The instructor will hold office hours on Wednesdays, 12:30-2:30, and Thursdays, 3:00-5:00. Students are welcome, however, to schedule times to meet outside those times and in locations other than the instructor’s office.  

Policy on Instructional Modifications

Students who have a disability or condition which may impair their ability to complete assignments or otherwise satisfy course criteria are encouraged to meet with the course instructor to identify, discuss, and document any feasible instructional modifications or accommodations.  Students may contact the Opportunity Development Center in the Baker Building (322-4705 or www.vanderbilt.edu/odc) for information and auxiliary aid.

COURSE CALENDAR

DATE




      TOPIC



READINGS

Aug. 25
Introduction to Human Development Psychology




Key Contributor:  Roger Aubrey


Aubrey, pp. 1-35










Aubrey, pp. 318-327









Briddick & Hayes, pp. 119-128









Briddick, pp. 10-15










Kuhn, pp. 92-110










Heath, pp. 391-399

Development as a Natural Occurrence:  Biological and Maturational Theories

Sept. 1

Psychodynamic Theory








Foundational Theorist: Sigmund Freud

Crain, Ch. 11, pp. 248-276










S. Freud, pp. 14-21










Bettelheim, pp. 49-64
A. Freud, pp. 11-39
Sept. 8

Psychosocial Theory








Foundational Theorist: Erik Erikson


Crain Ch. 12, pp. 277-302










Erikson pp. 247-274




Key Contributor: James Marcia

Marcia pp. 401-410



Sept. 15
Maturational, Ethological, and Attachment Theories






Foundational Theorists: 
Arnold Gesell

Crain Ch. 1-3, pp. 1-64





Konrad Lorenz






John Bowlby






   
Mary Ainsworth


Development through Conditioning: Learning Theory and Social Cognitive/Learning Theory

Sept. 22
Social Cognitive/Learning Theory 








Foundational Theorist:  Albert Bandura

Crain Ch. 8-9, pp. 174-216










Grusec pp. 776-786
Development through Structural Change

Sept. 29
*  Warrior’s Exam Questions Distributed



Cognitive Developmental Theory






Foundational Theorist:  Jean Piaget


Crain Ch. 6, pp. 112-150










Piaget pp. 17-21









Kegan book  pp. 23-45



Key Contributor:  David Elkind

Elkind pp. 353-355

Oct. 6

*Personal Maturation Paper Due



Theories of Moral Reasoning 







Foundational Theorists: Lawrence Kohlberg 

Crain Ch. 7, pp. 151-173










Kohlberg & Mayer pp. 449-496









Kegan book pp. 46-72






Carol Gilligan


Gilligan pp. 1-23, 64-105

Oct. 13

Theories of Identity Development within Specific Populations




Racial/Cultural Identity Development

Sue & Sue pp. 93-117


Foundational Theorists:  Sue & Sue


Sue & Sue pp. 235-264



Key Contributor:  Paul Pedersen

Cartwright & D’Andrea pp. 214-221

College Student Development
Foundational Theorist:  William Perry

King pp. 35-51







Perry pp. 61-68
Oct. 20

NO CLASS – FALL BREAK

Oct. 27

*In-Class Midterm:  The Warrior Exam
Nov. 3

Theory of Ego Development





Foundational Theorist:  Jane Loevinger 

Loevinger pp. 13-28, 54-67








Noam pp. 43-48




Special Topic: “Natural Therapy”


D’Andrea pp. 22-44









Kegan book pp. 255-296
Development through Social Interaction and Personally Constructed Ways of Knowing

Nov. 10
Cognitive-Mediation Theory





Foundational Theorist:  Lev Vygotsky 

Crain Ch. 10, pp. 217-247








Thomas pp. 529-536










Vygotsky pp. 22-28










Amin & Valsiner pp. 87-109

Nov. 17
Constructive Developmental Theory
Foundational Theorists:
Robert Kegan

Hansen pp. 131-138






    
Gil Noam

Kegan book pp. 1-21, 73-110






                        
Rogers & Kegan pp. 103-147










Noam pp. 3-29











McAuliffe & Eriksen pp. 267-280

Nov. 24
THANKSGIVING – NO CLASS

Dec. 1

Social Contextual Theories




Social-Ecological Model of Development



Foundational Theorist:  Uri Bronfenbrenner

Bronfenbrenner pp. 3-8









Conyne & Cook pp. 3-35


Social Reasoning Theory


Foundational Theorist:  Robert Selman

Selman & Schultz pp. 3-34

Dec. 8

* Final Conceptual Paper Due by 3pm 



Theories of Contextual Development within Specific Populations



Relational-Cultural Model of Development





Foundational Theorist:  Jean Baker-Miller

Evans et al., 269-277  










Miller pp. 11-26










Surrey pp. 51-66  



Gay, Lesbian, Bisexual, and Transgendered Development



Foundational Theorist:  Ruth Fassinger

Fassinger pp. 13-22

MIDTERM EXAM – THE “WARRIOR’S EXAM”

The name of the midterm is prefaced on each of us being a warrior. Not in the sense of battle but of being courageous enough to live from the heart, brave enough to trust ourselves, and brave enough to realize we know everything we need to know – it’s just a matter of accessing the/our wisdom.
 

The Naropa Institute in Boulder, Colorado, (which offers, among other programs, a graduate degree in Transpersonal Counseling Psychology… www.naropa.edu for details) sets up the Warrior’s Exam to be sacred.  At Naropa, students taking this exam always sit in a circle, and instructors are in the circle too.  Many instructors have sacred objects and do meditation with students before the exams, believing the more relaxed the person is, the easier it is to access one’s wisdom.

 

Approximately three weeks-to-one month before the exam, the instructor hands out a list of the questions for the Warrior’s Exam. Students each pick one question to research and write up the answer for everyone else – maybe a page or two, maybe an outline; it depends on the question and who is writing up the answer.  If there are more questions than students, some students will volunteer to do two questions.  Once students get their answers typed up, they e-mail it to the other students by the agreed upon deadline. This way, each student will have all the answers to the questions in time to study them for the exam.

The format for the exam day begins with some kind of relaxation exercise.  Amidst two chairs in the center of the circle are two bowls positioned near the chairs.  One bowl is designated to be near the “Questioner".  This bowl contains all of the numbered questions, cut into strips.  The other bowl is set near the “Answerer” and contains the names of all the students, cut separately. 

 

Either someone volunteers to be the first Answerer, or the class draws straws or chooses another form of random selection.  The first Answerer takes the Answerer Chair in the center and draws a name from the "Student Name Bowl".  The name drawn is the first Questioner. That Questioner takes the other chair. The Questioner then offers the bowl of exam questions to the Answerer.  The Answerer then draws one question.  Answerers are allowed to put one question back, but if they do so, they then MUST answer the second question they draw.  There is no returning to the first question.  It is here that mindfulness and trust in oneself and the process comes in handy.  If the Answerer decides to answer the first question, he or she hands it to the Questioner.  If the Answerer decides to take a risk and draw a second one, he or she MUST put the first question back in the bowl for someone else to draw. 

 

QUESTIONER: After the Answerer draws the question and decides to keep it, the Answerer hands the question to the Questioner.  The Questioner then reads the question aloud to the whole class. Silence and "holding the space" is very important for this exam. The job of the Questioner is to help draw out the answer from the person answering the question. The Questioner is NOT to answer the question for the Answerer, but rather to ask precise questions that will elicit the answer without giving the answer away.  A student’s grade is mostly dependent upon when the student is the Answerer, but as a Questioner, a student needs to know the answer of the question the other person drew.  If the Questioner does not know the answer and cannot help the Answerer, the Questioner’s grade may reflect this. This does not mean that the Questioner’s grade is dependent on whether the Answerer actually articulates the correct answer. It is usually obvious when a Questioner knows what she or he is talking about or not.  It is important for the Questioner to allow the Answerer space and room to think during this process and not jump immediately to helping him or her. 

 

ANSWERER: The Answerer should ask for help if needed.  There are times when an Answerer will just pause and breathe and try to relax in order to retain the answer.  Sometimes, an Answerer may get stuck and say, "I am stuck..." or give the Questioner a look like "Help me!"  Other times, all that is needed to jump start the Answerer’s memory is for the Questioner to start asking a question about the answer, and the Answerer will be fine the rest of the way. 

 

TIME FRAME:  Once the Questioner has asked the question, the Answerer has three minutes to answer the question (which amounts to roughly five minutes from drawing the Questioner’s name to completing one’s response).  If Answerers cannot verbalize a complete answer in that time, they probably do not know the answer, and thus, they fail the exam. 

 

GRADING:  Yes, people can fail the Warrior’s Exam.  One can tell if someone does not know the answer, and the Answerer is not to be dependent upon the Questioner.  The intent is for students to study all the questions and to comprehend all the answers, thus eliminating most “regurgitation”.  Those who “fail” the Warrior’s Exam will be asked to write a paper about the question they miss.  The paper will be 6-8 pages, and will allow the student to pass the exam.  Warrior’s Exam papers, however, cannot earn an “A”.
 

It is hoped that students will find this type of midterm exam teaches them how to articulate thoughts better, how to articulate complex theories, and to practice calming anxiety so they can speak clearly in high-anxiety situations.  Best of all, students will discover we are all warriors, but so many of us do not know it.  
Following the completion of the Warrior’s Exam, student’s will complete an 1-2 page essay.  The grade values are as follows:

· Warrior’s Exam Answer:
70 points 

· Questioner Performance:
10 points

· Essay:



70 points

(Thanks to Stephanie McMiller, a Naropa graduate, for providing most of the text for the Warrior’s Exam description.)  
GLOSSARY
Below is a partial list of definitions students should familiarize themselves with early on in the course.  Many of the definitions come from Sprinthall and Sprinthall’s (1987) Educational psychology: A developmental approach, 4th edition. New York: Random House.

Accommodation – Concept used by Piaget in his discussion of cognitive development.  Accommodation is the readjustment the individual makes when incorporating external reality.  Piaget uses this concept in conjunction with assimilation, which is the individual’s ability to internalize and conceptualize his or her environmental experiences.

Assimilation – Concept used by Piaget in his discussion of cognitive development.  Assimilation is the process of taking within, or internalizing, one’s environmental experience.  Assimilation is used by Piaget in conjunction with the concept of accommodation.  Piaget believes that assimilation is a spontaneous process on the part of the child.

Cognitive Conceit – Term used by Piaget to describe the adolescent’s preoccupation with his or her appearance and behavior.  Cognitive conceit is based on egocentrism, a thought process that focuses almost completely on the self.  The adolescent also assumes that he or she can create ideas and theories, never before known to mankind, which will restructure the entire world and make it a better place in which to live.  The adolescent also assumes these solutions will make them effective instruments of change.

Cognitive Dissonance – Concept introduced by social psychologist Leon Festinger.  Individuals prefer to maintain a state of equilibrium among their various attitudes, beliefs, and behavior.  Inconsistency between thoughts and actions sets up within the individual a state of cognitive dissonance, an uncomfortable state that the individual attempts to resolve by changing either his or her actions or beliefs.  It is far more comfortable, and thus desirable from the individual’s point of view, to attain cognitive consonance over cognitive dissonance.

Cognitive Learning – The view that learning is based on a restructuring of perceptions and thoughts occurring within the organism.  This restructuring allows the learner to perceive new relationships, solve new problems, and gain understanding of a subject area.  Cognitive learning theorists stress the reorganization of one’s perceptions in order to achieve understanding, as opposed to the conditioning theorists who stress the importance of associations formed between stimuli and responses.  Gestalt psychology has been oriented toward the cognitive view of learning.

Competence Drive – Part of the theory of competence motivation developed by the personality theorist Robert White.  White feels that all humans, even some animals, have a basic drive to achieve competence as a way of developing control over their environments.  People have a need to be competent in some areas.  Of course, as competence increases, so too does enjoyment.  Competence is a key concept for many educators, and is viewed as being synonymous with personal mastery and self-direction.

Concrete Thought – A mode of thinking, according to Jean Piaget, which is characteristic of the period of concrete operations (ages 7-11 years).  Also called operational thinking, concrete thought describes a thinking process which is based on specifics and literal mindedness.  The child using this mode of thought is objective and logical, but almost too literal minded.  The child wants facts to be specific, but he or she cannot separate facts from hypotheses during this stage.

Conservation – Term used by Piaget in his theory of cognitive growth and illustrated by the idea that water from a tall, thin glass can be poured into a short, wide glass without changing the amount of water involved.  According to Piaget, the concept of conservation is typically acquired by a child reaching the stage of concrete operations or operational thinking.

Decalage – Piaget defined two types of decalage, horizontal and vertical.  
· Horizontal Decalage refers to a difference within the boundaries of a particular cognitive structure.  Piaget used this term to describe a “difference” or “lag” in development, while practicing or trying new ways of knowing or cognitive structures.  Children exhibiting horizontal decalage may show abilities of later cognitive stages without having fully attained those stages.  For example, a child might show conservation on some tasks but not on others.   
· Vertical Decalage refers to cognitive mastery at different stages of progress – i.e., structural difference across time.  There are distinct cognitive differences in infants of different ages which come about as a function of their experience with the world.  For example, a child will be unable to solve a task at the first stage, whereas at second stage, this is not a problem.  
Developmental Stage – A growth and/or behavior organization category that satisfies the following four criteria:

1) It is qualitatively different from the preceding stage.

2) It represents a new and more comprehensive system of organization.

3) It occurs in a maturationally fixed sequence.

4) It is age-related within general confines.

Dialectic – A term used by Piaget to describe a clash of opposites (thesis and antithesis) causing a synthesis or compromise.  Piaget felt the dialectical process was how structural change occurred in a person’s life.  One set of cognition, beliefs, or ideas encounters an opposite set, which brings about change.  For example an impulsive or selfish child (thesis) encounters complete acceptance from a gang (antithesis) and becomes conformist through joining and identifying with the group (synthesis).  

Ego – Part of Freud’s theory of the structure of personality.  Freud saw personality as structured on the basis of the id, ego, and superego.  The ego is the second of the structural components of personality to emerge, and is that part of personality which is essentially in contact with reality.  Freud felt that if an individual were to pass through the first six or seven years of life without having suffered any crippling psychic trauma, the individual would probably have a strong and healthy ego.  Such an individual can perceive reality accurately, delay gratification, and focus attention on significant issues.

Empathy – The ability to realize, understand, and appreciate another person’s feelings, or the ability to experience and “feel” the world through another person’s eyes.  Also, one of the three necessary and sufficient conditions for the promotion of learning, according to Carl Rogers.  The other two are unconditional positive regard and congruence.

Epigenetic Principle – Erik Erikson’s notion that human beings have an inherent or inborn tendency to grow.  It represents the ground plan for personality development through the psychosocial stages he describes.  Each stage involves the resolution of opposite tendencies; successful resolution involves the acquisition of a sequence of virtues – hope, will, purpose, competence, and fidelity – from birth through adolescence.

Epistemology – A branch of philosophy concerned with how an observer may know, not with what the observer may know. Epistemology is the study of “knowing”, i.e, how do we know things?  
Equilibration – Term used by Jean Piaget to describe the motivational force for arriving at an adjustment between the twin concepts of assimilation and accommodation.  Equilibration makes it possible for the child to go on to new, higher-level assimilation and accommodation.

Formal Operations – Concept used by Jean Piaget to describe a stage of cognitive development occurring during early adolescence.  The period of formal operations (11-16 years) is the last of Piaget’s stages and is characterized by the youth’s ability to develop full, formal patterns of thinking based on abstract symbolism.  The youth is able to reason things out logically at the abstract level, develop symbolic meanings and generalize to other situations.  This is the highest level of thinking, and according to Piaget, must await the maturation of certain cerebral structures in the brain for its full development.

Genetic Epistemology – Piaget’s term for the origins of knowledge.  While epistemology is the study of knowledge, or how we know what we know, the field of genetic epistemology is the study of how we develop what we know.  Genetic epistemology connects brain development with knowledge.  
Holding Environment – A termed by D.W. Winnicott and used by Robert Kegan to describe supports that maintain embeddedness, for example dysfunctional parents, Boy Scouts, therapy, a job.  The purpose of a holding environment is:

· Confirmation – of self.  Holding on.  This is where you are accepted.

· Contradiction – the pacing aspect.  The pacer provides stimulation, while the “paced” lets go.  A holding environment should assist in timely differentiation/separation.

· Continuity – over a passage of time.  A holding environment “sticks around” for the period of transformation and re-integration.

The “cultures of embeddedness” provide rituals and celebrations…symbols to help people know they are developing and help recognize our new selves.  The therapeutic relationship can become one of these cultures of embeddedness.  

Id – Term used by Freud to describe one component of personality, the other two being the ego and superego.  Freud saw the id as the unconscious storehouse of a person’s basic, instinctive pleasure needs.  The id seeks the immediate gratification of these pleasure urges without regard to objective reality.  Freud felt that the majority of neurotic disorders result from internal conflicts involving the id, ego, and superego.

Intelligence – Widely varying definitions – from Wechsler’s “global capacity of the individual to act purposively, to think rationally, and to deal effectively with (one’s) environment” to E.G. Boring’s positivistic definition of intelligence as simply that which an intelligence test measures.  The problem with intelligence as a concept is that it cannot be directly observed.  It must be inferred from behavior.  Rather than being intelligent,  once can be viewed as acting intelligently.

Learning – A very general term referring to a process that leads to a relatively permanent change in behavior resulting from past experience.  Thus, such activities as acquiring physical skills, memorizing poems, acquiring attitudes and prejudices or even tics and mannerisms are all examples of learning.  Learning may be conscious or unconscious, adaptive or maladaptive, overt or covert.  Although the learning process is typically measured on the basis of a change in performance, most psychologists agree that an accompanying change occurs within the nervous system.  Though there are a great many theories and explanations concerning the “whys” and interpretations of learning, there is general agreement regarding its definition.
Maturational Development Theories –  Theories that see development as age specific and chronologically determined.  Physiology is the main determinant. Age and maturation leads to modifications or changes whether organism “likes” it or not. Lawrence Kohlberg used the metaphor of a plant or flower naturally unfolding to represent maturational development.  Development is viewed as relativistic and deterministic. Whether a person masters a task or not, movement & expansion continues.  Social, cultural, familial, and environmental forces may affect how development occurs, but not if.
Model – A logical concept that tries to explain behavior in a novel way.  Models are empirically “test-able”, but unlike a “theory”, a model may have little-to-no empirical support.

Modeling – Concept used in Albert Bandura’s social learning theory.  Learning can occur not only through response conditioning but also through modeling, which is the imitation of the behavior of others.  Learning by modeling can occur even when the imitative responses are not themselves being directly reinforced.

Moral Development – The process whereby children come to adopt guiding principles of right and wrong, achieve the ability to resist the temptations of unacceptable conduct.  The view that morality develops in a series of growth stages originated in the work of Jean Piaget, who believed the development of moral stages was similar to cognitive development.  One of the leading spokespersons for this view is Kohlberg, who sees moral development occurring in a series of stages:  preconventional, conventional, and post-conventional.  Like Piaget, Kohlberg describes moral development as occurring in an invariant sequence, with each stage qualitatively different from the preceding stage.

Moratorium – Erik Erikson’s term for a stage of identity formation during late adolescence.  It is thought to be a time for possible experimentation, which precedes a commitment to an adult career.

Ontology – The study of the nature of being and existence, similar to “metaphysics”.  In philosophy, ontology is concerned with what really exists as opposed to what appears to exist but does not. According to Robert Kegan, for example, ontological meaning-making answers questions about the essence of being;  how people make commitments, re-evaluate commitments, and re-commit over the life-span; the process of generating new visions to sustain new commitments; and how people endow direct experience with meaning (mystical, unique, idiosyncratic).  
Pacer – A concept coined by William Dember and used by Robert Kegan to describe something that is simultaneously challenging, stimulating, and provocative, and within your grasp to resolve or incorporate, i.e., not “beyond us.” A pacer can be a friend, a book, a therapist, a prayer, a tent revival, some music, each of which can “pace” us.  The higher one “goes” developmentally, the less one needs pacers outside oneself.  You can be your own pacer.

Paradigm – A conceptual, all-encompassing generalization that explains ALL we know, but also explains existing anomalies and unknowns.  The word has been overused, and often its use does not capture the full extent its meaning.  A true paradigm must explain everything that existed before AND answer questions prior paradigms could not.  A paradigm, as described by Thomas Kuhn, is more than a theory.  A paradigm includes ALL prior related theories.
Phenomenology – A philosophical approached focused on the relational nature of knowledge, i.e., knowledge as rooted in the perceptions and intuitions the observer or “knower”.

Pre-Operational Stage – The second of Jean Piaget’s stages of cognitive growth (from ages two to seven).  It is really the beginning of symbolic thinking and frees the child from the thinking of the sensorimotor period that is so directly tied to immediate experience.  Oral vocabulary increases by a huge amount, and the child exhibits little concern over the accuracy or even the reality of perception.  Imaginary friends, animals that talk, and very “tall” stories mark the period as one of freewheeling creativity.

Sensorimotor Stage – First stage of cognitive development, according to Jean Piaget, in which the child learns to distinguish himself or herself from the external environment, begins to notice and follow objects in the environment, and develops the rudiments of trial-and-error learning.  This stage lasts from birth to age two years, and the child operates at the level of raw, immediate stimulation as experienced through the senses.  An important milestone during this stage is the development of the concept of object permanence, the though that objects still exist even though they are not, at the moment, being seen.  Piaget insists that mental processes are developed directly from inborn motor processes.  The child’s ability at birth to make certain motor responses forms the basis for the cognitive processes that come later.

Social Learning Theory – Theory, proposed by Albert Bandura, suggesting that a large part of what a person learns occurs through imitation or modeling.  Bandura’s major concern is with learning that takes place in the context of a social situation where individuals come to modify behavior as a result of how others in the group respond.  Social learning does not require primary reinforcement.

Structural Development Theories – Theories of development based in the work of Jean Piaget which posit that development usually occurs in stages and is largely non-age related or specific. Change is a process of hierarchical reorganization.  Development occurs as genetic lives & environment interact. Structural theories believe change or maturation are not inevitable.  Development occurs through the unfolding of innate cognitions and structures (moral ego) of perceiving, ordering, and understanding the universe.  These theories use polar/milestone variables to indicate transformations.  According to Piaget, the developmental process occurs as important learnings are dialectical/interactionistic, and conflict and dissonance lead to “change”.  Change happens independent of time.
Superego – Third of the structural personality components to emerge in the developing child, according to Freudian theory, the first two being the id and the ego.  The superego is that part of personality concerned with moral standards and is the source of feelings and guilt.  The superego is internalized at an early age, during the anal stage of psychosexual development, and reflects the value system of the society as perceived and transmitted by the parents.  Individuals experience guilt and anxiety as a result of internal conflicts between the moral demands of the superego and the pleasure urges of the id.

Theory – A theory is a conceptual notion that tries to explain a behavior in a way nothing else has.  Theories are “test-able”, but more so than a “model”, theories usually have been tested and empirically supported.
Universal – A concept or law that includes or covers all, cutting across gender, culture, time, and space.  Universal concepts are distributed without exception.  For example, fear is a universal emotion and justice is a universal principle of ethics.  In psychology , the “law of effect” – the belief that a behavior that is reinforced will repeat itself – is believed to be a universal law.  

In addition to the above definitions, students will learn how various theories understand the following terms, and students will form their own working definitions of these concepts:

Growth


Development 



Maturation

 
Progress 
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