 

 


 

COURSE NUMBER: CED603: Multicultural Counseling
 

Harvey Hoyo, Ed.D.


714.429.5143 Office         


     714.429.5176 Fax

Office Hours:  M – T: 1:00 – 5:00 P.M.             Email:    hhoyo@nu.edu

Website:  http://teacherweb.com/ca/nu/drhoyo
 

CATALOG COURSE DESCRIPTION

Multicultural counseling is the third course in the counseling skill development sequence. Multicultural counseling will build on the skills developed in the individual and group counseling courses including culture conflict and personal identity, managing gender and racial issues as well as lifestyle concerns; coping vs. personal empowerment; effective intervention models when working with ethnic and linguistic minorities including building effective parent involvement programs.  Principles of effective cross-cultural counseling including applicable theories, goals, skills and techniques will be reviewed.  

 

PREREQUISITES: CED610 

 

REQUIRED TEXTS:   Pedersen, Multicultural Counseling in Schools (2003)
The text can be ordered from the National University website at www.nutextdirect.com
Have Access to: APA Manual and Lindsey, R.B, Robins, Kikanza, N.R. & Terrell, R.D. (2002) Cultural proficiency, 2nd Ed.  Thousand Oaks, Ca.  Corwin Press, Inc.

LIBRARY RESERVED ARTICLES:  See National University’s Library Website- Reserve List – CED603    Read prior to designated class – see class assignment schedule
Video Selections:  1. “The College Track: America’s Sorting Machine,” Films for the Humanities & Sciences.

2. “My Brown Eyes,” Director/Producer:  Jay Koh, National Asian American Telecommunications Association
Web Site:  www.ed-data.k12.ca.us/profile.asp?tab  (California Department of Education School Profile Data Resources)

                    www.tolerance.org  (Teaching Tolerance)

                    http://www.radiobilingue.org/  (Radio Bilingue- a community based web site in Fresno)
Essential Equipment and Facilities:  Classroom set up to promote small group discussions.
COURSE GOALS AND OBJECTIVES
 

1.
To provide awareness in multicultural counseling.

2.
To provide students with knowledge of current theories of 

multicultural counseling and the cultural context of relationships.

3.
To provide students with skills in cross-cultural communication. 

4.
To apply these skills in a multicultural and diverse contexts.

5.
To assist student in understanding their own multicultural and diverse context.

6.
To evaluate the role of the counselor in increasing parent participation in schools.

7.
To analyze systems to support academic achievement of diverse student populations.

  

 

EXPECTED LEARNING OUTCOMES

Study Units (STATE Standards and CACREP Standards met by this course are noted in parentheses)

 

Upon completion of this course, candidates will be able to:

1. Demonstrate the knowledge necessary to work in multicultural school settings :(STATE Generic # 3, 5, 7, 14; STATE SC Specific #18,29; CACREP: A8, 9, B1, 4, #2)

1.a Possess the abilities to work with a diverse group of people on various levels, such as pupils, parents, teachers, administrators, and other staff members, in support of achieving educational success across cultures;

1.b Use a variety of methods to work with different cultural groups;

1.c Ability to address the needs and concerns of multicultural audiences;

1.d Ability to resolve the needs and concerns of the multicultural audiences.

2. Develop self-awareness and an ability to discuss sensitive issues related to race ethnicity, gender, and lifestyle  issues (STATE Generic #3, 5, 9; STATE SC Specific #18, #2);

3. Demonstrate knowledge in cross-cultural counseling (STATE Generic #3, 14; STATE SC Specific #25, 26; CACREP C2, #2);

4. Demonstrate knowledge and skills to advocate for cultural differences (STATE Generic #3, 5, 7; STATE SC Specific #29, CACREP: A8, 9, B1, 4, C3, #2);

5.  Evaluate school systems support programs promoting academic achievement of diverse student populations (CACREP: 2, 3A & C) STATE Standards Addressed:


Primary Coverage: 3, 7, 21, 25


Generic Standards: 3, 5, 7, 9, 14

School Counseling Specialization Standards: 18, 19, 23, 25, 26, 28, 29, and 31 CACREP Standards Addressed:

Standards: A8, 9; B1, 4; C2, 3 Core experience: K2
 

INSTRUCTIONAL STRATEGIES:

 

Students will meet with the university instructor for a minimum of 36 

hours.  A significant amount of class time will be spent in a discussion format where students have the opportunity to share information and discuss their learning.  Students will also practice the skills associated with the course.  Students are observed and are expected to demonstrate competence on the Checklist of Counseling Competencies.  Instructional strategies may include but are not limited to: lecture, videos, open discussion and debate, role-playing, practice, reflective essays, and experiential events.

 

Course Connection to Program Portfolio:

 

Students in CED603 should choose one or more of their assignments as artifacts for their program portfolios.  The focus of CED603 should be on the portfolio domain of school counseling foundations, contextual dimensions, knowledge and skills for school counselors and clinical instruction.   Refer to the Internship Handbook:  Pupil Personnel Services Credential Program- School Counseling.   Artifacts can take many forms but should help students in supporting their competence in the domain.

 
ATTENDANCE:

 

Students are expected to attend all class sessions.  “An instructor may withdraw a student from class prior to the  . . .sixth session in graduate courses if the student has more than two absences.” (National University Catalog)  With instructor’s approval, students may be allowed to make up examinations or class assignments missed due to absence or tardies; however, absences impact your grade.  Students who have more than three absences, and who are not withdrawn from the course, will be issued a letter grade of “F.”  Students will loose participation points for each absence.  Make up assignments must be arranged in advance.
 
METHODS OF EVALUATION:

 

1.
Class attendance, chapter highlight, and participation

2.
Completeness and quality of written and presentation assignments

3.
A midterm and a final examination 

 
Field Work & Reflection
Students are expected to complete 8 – 12 hours of field experience as part of this course.  The field work experience should be noted on the traditional log of hours and a three to four page reflection using the following format:

▪  A summary of Experiences (limited details of the event, site, client-based organization, the “what”) 
▪  Patterns or dynamics I Noticed About My Reactions (what happen to me during my experience) 

▪  What I learned about My Potential Effectiveness Working with a Diverse Population (how was I triggered, what did I have to learn or unlearn, the “so what’)

▪  Applications (How can I apply my learning now and in the future as a counselor/school psychologist, the “now what.”  In your comments be sure to include linkages to theory and issues discussed in class.

For this course, appropriate field experience may include many types of experiences in pre-school through grade 12 public schools or public social service settings working with children and adolescents (e.g. YMCA, Jewish Center, community clinics, etc.).  The fieldwork experience should have a multicultural aspect to the experience and be connected in some way to raising the academic achievement in the local school.  Possible activities may include observations, interviews or volunteering at the following:


▪Community Agencies

▪Meetings of advocacy and community activist 


▪Homeless Shelters

▪Meetings on race, ethnicity, cultural, gender, 





     gay & lesbian issues, pregnancy, recovery, 





     gangs, multicultural parenting, etc.


▪School workshops on Diversity
▪Centers serving individuals with disabilities

Learning Disabilities Reflection

Millions of children suffer from a learning disability.  With today’s high stakes testing programs, children, their families, and their schools are under extra pressure to perform in the academic arena.  This assignment provides an opportunity for school counselor and school psychologist candidates to directly experience learning difficulties.  The website also provides strategies to help.

Read the website introduction.  Each of the four sections (attention, reading, writing, & mathematics) contains a set of activities.  Try each activity.  Then compose a reflective essay of 3 – 5 pages with your insights.  How do you see this information impacting upon your role as a professional school counselor?
Visit the following website:  www.pbs.org/wabh/misundertoodminds/
GROUP DISCUSSIONS AND CONTENT HIGHLIGHT
Each student must contribute to group activities/exercises during each class meeting as well as formally present a highlight of a chapter with a graphic representation.  The presentation should last four minutes and will highlight one key point in the assigned chapter.  See instructor for specific content.  This assignment should not be interpreted as a chapter summary.  Also your participation grade will involve visiting the following website:
http://www.edchange.org/multicultural/quizzes.html  and taking the 3 assessments (quizzes) and writing a two page analysis regarding how your results may impact your role as a successful school counselor.

Multicultural Project:   Presentation, and Paper
As a dyad or triad prepare a 10 minute presentation (15 points) and 5 to 8 page paper (15 points) based on a school program designed to improve academic achievement for “at risk students” at a k- 12 public school.   Discuss the theoretical constructs of the program, its success & failure rates, issues or problems that are outcomes of this program.  Your presentation must include a graphic representation depicting the goals of the program, its outcomes, and its evaluation system.   Conclude with your brief evaluation of the program including programmatic impact on targeted “at-risk” students.   The paper should document the above areas and amplify (1) the theoretical perspectives that surround the identified program as well as the (2) data used to evaluate the program.  The paper should conclude with a personal evaluation regarding its influence on increasing social opportunities in the school setting and outcomes for “at risk students.”   APA format is to be utilized. Student Candidates, who wish to have their final papers returned, need to provide a self-addressed, stamped envelope to the instructor.

Grade Scale:
▪ Attendance, class reading, chapter highlights
   Website assessment summary

10 points

▪ Mid Term Quiz (20 pts.)& Final Exam (20 pts.)
40 points

▪ Fieldwork & Reflection


  5 points
▪  Learning Disabilities Reflection  

  5 points
▪ Multicultural Project Presentation

15 points

▪ Multicultural Paper


25 points

A = 100 – 95
A- = 94 – 90
B+ = 89 – 87  B = 86 – 84  B- = 83 – 80
C+ =  79 – 77  C =  76 – 74  C- =  73 – 70  D + = 69 – 67  D = 66 – 64

D- =  63 – 60  F = 59 and below
For graduate work at National University, the grade of A is awarded only in cases of clearly exceptional performance.  Students working toward a master’s degree are expected to maintain a 3.0 (B) average.  More than one absence may result in a lowered grade. 

Class Assignment Schedule:
	Class
	Standards
	Text: 1
	In -

	1
	NCATE 1, 2
	
	▪  Introduction Activity:  Famous American Brainstorm 
▪  Syllabus Review

▪  Historical Overview of Educational System

▪  Multicultural Counseling Overview

▪  Video:  “My Brown Eyes”

▪  Visit website on high school drop outs

 http://video.msn.com/v/us/v.htm?g=ca6ccdbc-d9c6-4436-af92-99a7f9624f7a&f=06/64&fg=email


	2
	NCATE 1, 2
CACREP: 2, 3A & C

STATE Standards Addressed:

Primary Coverage: 3, 7, 21, 25;GenericStandards: 3, 5, 7, 9, 14; School Counseling Specialization Standards: 18, 19, 23, 25, 26, 28, 29, and 31 CACREP Standards Addressed: Standards: A8, 9; B1, 4; C2, 3 Core experience: K2


	Ch. 1
Ch. 2
	▪  Multicultural Education/Equity Activity
▪  Nine Indicators of a Culture of College -  lecture

▪  School programs to raise academic achievement

▪ Chapter 1 & 2 Highlights

▪  Video:  “The College Track: America’s Sorting Machine”

	3
	NCATE 1, 2
STATE Generic #3, 5, 9; STATE SC Specific #18, #2
	Ch. 3
Ch. 4
Ch.5
	▪  Field Work Selections Due

▪  Chapter 1,4,5 Highlights

▪  Helms: Racial Theories Applied to Schools  (article)

▪  Brainstorm:  Roles & Actions Counselor Can Take For Culture Centered Reform that Improves Academic Achievement

▪  Visit:  http://www.youtube.com/watch?v=0_Vll-t0H6A&feature=related     Robert Kennedy on violence

	4
	NCATE 1, 2
STATE Generic #3, 5, 9;

STATE SC Specific #18, #2

	Ch. 6
Ch. 7
	▪  Chapter 4, & 5 Highlights

▪  Presentation Sign ups

▪  Activity:  Triads brainstorm indicators that show evidence of school barriers to academic achievement

▪  Read Around Activity:  Sadowski: Closing the gap one school at a time

& MacIntosh: White privilege: Unpacking the invisible knapsack

MIDTERM:  Chapter 1 - 5

	5
	NCATE 1, 2
STATE Generic #3, 5, 9; 

STATE SC Specific #18, #2

	Ch. 8
Ch.9

	▪  Review Midterm (Chapters 1 – 7)
▪  Case Studies
▪  Read Around Activity: Auerbach: Why do they give good classes to some and not to others? & Walpole: This test is unfair.

▪  Cultural Proficiency

	6
	NCATE 1, 2
STATE Generic #3, 5, 7; STATE SC Specific #29, CACREP: A8, 9, B1, 4, C3, #2
	Ch. 10
Ch 11

Ch 12
	▪  Intervention Strategies/ Counselor’s Leadership Capacity
▪  School Violence Prevention Strategies

▪  Working with students with disabilities

▪  Reading/Discussion: Corwin: How appropriate guidance affects educational equity

▪  Learning Disabilities Reflection Due

	7
	NCATE 1, 2
STATE Generic #3, 14; STATE SC Specific #25, 26; CACREP C2, #2
	Ch. 13
Ch. 14
Ch.15
	▪   Discussion:  School Violence & Gangs

▪  Issues with state accountability, high stake measures and “at risk” students.

▪  Multicultural Presentations & paper
▪ Visit:  http://www.youtube.com/watch?v=gK8pX5ZuEqo  

           Poet Michael Eric Dyson - Intellectual MC's



	8
	NCATE 1, 2
STATE Generic #3, 14; STATE SC Specific #25, 26; CACREP C2, #2
	Ch. 14
	▪  Content Review

▪  Fieldwork Journals Due

▪  Multicultural Presentations & paper (con’t)
▪ Visit:  http://www.edchange.org/multicultural/quizzes.html 

  Complete the three assessments, score yourself, and write a two page self analysis

	9
	NCATE 1, 2
STATE Generic # 35,7, 

14; STATE SC Specific 

#18, 29; CACREP: A8, 9,

B1,4, #2

	
	▪  Final Exam (Ch. 6 – 15)
▪  Multicultural Presentations & paper  (con’t)
▪  Course Evaluations


UNIVERSITY WRITING STANDARDS:

 

Any material not original to the student must be cited in APA (American Psychological Association) format.   
 

ACADEMIC INTEGRITY:

 

Violations of academic integrity include, but are not limited to: cheating, plagiarism, or misrepresentation of information in oral or written form.

 

Use of information or material from outside sources without proper citation is considered plagiarism and can be grounds for disciplinary action including a failure on the specific assignment.  Plagiarism means presenting someone else’s idea or writing as if it were your own.

 

AMERICANS WITH DISABILITIES ACT:

 

Any personal learning accommodations that may be needed by a student covered by the “Americans with Disabilities Act” must be made known to the instructor as soon as possible.  This is the student’s

Responsibility.
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Course Custodian: Dr. Harvey Hoyo,  January 18, 2007
 Presentation Rubric
	
	1

Unsatisfactory Achievement
	2.5

Marginal Achievement
	4

Commendable
	5

Outstanding Achievement

	Coherence and Organization
	Presentation is choppy and disjointed. Does not flow. Development of theory is vague. No apparent logical order of presentation.
	Concept and ideas are loosely connected. Lacks clear transitions. Flow and organization are choppy.
	Most information presented in logical sequence. Generally very well organized but I’d like a better understanding of the themes. 
	Themes are clearly discussed with linkage to past learning. Specific examples are appropriate and clearly developed. Conclusion is clear. Presentation is organized and has effective transitions. Succinct yet thorough.  All presenters had a clearly identified role.

	Creativity
	Repetitive with little or no variety. Insufficient use of multimedia.
	Little or no variation. Materials presented with little originality or interpretation.
	Some originality apparent. Good variety and blending of materials, media.
	Very organized presentation of material including a graphic organizer.   Uses the unexpected to full advantage. Captures the audience’s attention.

	Speaking Skills
	Missing four or more of the requirements to earn a 4.
	Missing three or four of the requirements to earn a 4.
	Missing one or two of the requirements to earn a score of 4.
	Articulation: clear, proper volume, steady rate.
Good posture.
Eye contact to all sides of room.
Enthusiastic and confident.

	Group Participation
	No participation from one or more members.
	All members participated to some extent. Dominance by 1 or 2 members.  
	Most members participated equally in presentation. 
	All members participated equally in presentation.

	Audience Response
	Incoherent. Audience lost interest and was not involved at all.
	Went off topic and missing one or two of the requirements to earn a score of 4. 
	Missing one of the requirements to earn a score of 4.
	Involved the audience in the presentation. 

Held audience’s attention throughout. 

Received constructive questions/comments from the audience.


Writing Rubric
	
	Exceeds Standards
	Meet Standards
	Approaches Standards
	Below Standards

	Content                                                  50%
	Knowledge acquisition, analysis, and application are thoroughly addressed and integrated through the use of underlying themes that connect concepts and ideas. The writing demonstrates original and/or creative ways of summarizing, analyzing, and applying the knowledge. 
 

	The paper demonstrates knowledge acquisition, know-ledge analysis, and knowledge application. Acquisition includes identifying and summarizing general and specific concepts that are important to the topic of the paper. Analysis includes breaking down ideas in to specific components, making connections, comparing and contrasting, classifying and categorizing, synthesizing and integrating information, and/or evaluating. In the analysis process, it is important to support arguments with examples, anecdotes, and analogies. Application requires that the writing explain how the knowledge might be used in practice and how it might benefit the “field.” 
	General and specific concepts are identified and summarized. There is some analysis and application of concepts, but most concepts are merely summarized.
 
 
 
 
 
 
 
 
 

	General and specific concepts are identified and summarized. There is no knowledge analysis or application.
 
 
 
 
 
 
 
 
 
 
 
 

	Organization            20%
	The paper moves toward a clear conclusion with a marked sense of logical progression and symmetry. Transitions are creative and/or original and lead the reader though complex ideas. 

	The paper contains the necessary steps toward a conclusion. Paragraphs and sentences are structured appropriately and transitions are provided to assist the reader to follow the train of thought.
  

	The paper’s direction is mostly clear, but is confusing at times. Few to no transitions are provided. 

	The paper lacks a clear sense of order and direction. Paragraphs are jumbled or underdeveloped, and there are no transitions.
 


	Style               10%
	The writing style is particularly forceful, using unique and precise language. The “voice” of the writing is distinct and clever.
	The writing style is consistently appropriate to the intent and topic of the paper (e.g., a reflective paper is written in a subjective style, an academic paper is written in an objective style, etc.). The “voice” of the writing is evident and consistent. 

	The writing style is inconsistent and erratic. The “voice” is somewhat ordinary and uninteresting.

	The writing style is completely inappropriate to the intent and topic of the paper. “Voice” is absent.


	Format

10%
	The format of the paper is flawless and strictly adheres to APA. 

	The paper has no serious deviations from APA format. References are cited and listed appropriately with few minor errors.          
	The paper attempts to adhere to APA, but has numerous formatting errors.

	The paper pays little or no attention to APA formatting.


	Grammar / Usage

10%
	The paper always uses proper grammar and standard usage.

	The paper contains no serious deviations from, or few minor errors in, proper grammar and standard usage.     
	The paper contains some serious or several minor errors.

	The paper has several serious problems with usage and grammar.


