3

66.512 Adaptive and Maladaptive Behaviors Across the Lifespan – 3 Credit hours
Bloomsburg University
Fall 2009 Course Syllabus
	Tuesday, 6:30 pm – 9:15 pm, in 243 Centennial Hall
Denise L. Davidson, Ph.D.
Instructor, Educational Studies and Secondary Education
Office Hours: 5:00 – 6:00 pm Tuesdays and Thursdays

and by appointment
	Office: 1121 McCormick Center
Phone: (570) 772-3724 cell
E-mail: ddavidso@bloomu.edu


Course Description

This course assists students in understanding both adaptive and maladaptive behavior across the life span, with particular attention given to child, adolescent and young adult behavior.  It provides students with foundations to assess, differentiate and diagnose various mental disorders based on the current Diagnostic and Statistical Manual of Mental Disorders (DSM-IV-TR).  It will also focus on etiology, symptomatology, treatment, and prognosis of various disorders, as well as the associated biological, personal, and social characteristics.  It also examines aspects of resiliency, buffers against stress and mental illness, and adaptive functioning based on race, culture and gender differences.
Course Objectives

Students participating fully in the course will:
· evaluate the psychological development of both adaptive and maladaptive behaviors across the lifespan with particular emphasis given to children, adolescents, and young adults

· gain an understanding of the current diagnostic classification system utilized in the mental health field

· gain an understanding of the etiology and symptomatology of various mental disorders

· learn about the biological, personal, and social characteristics associated with various mental disorders

· develop an understanding of the treatment and prognosis of various mental disorders

· be able to distinguish between multiple psychiatric disorders

· understand the development of both adaptive and maladaptive behavior in light of age, race, culture, social class, and gender

· examine aspects of resiliency in human development and buffers against stress and mental illness
· explore characteristics of exceptional and special-needs children

· understand legal and ethical issues related to psychopathology and the use of diagnostic categories

· learn to formulate case-conceptualizations and develop professional report writing skills

Course Methods and Requirements

The objectives of this course will be pursued through required readings, class discussion, in-class videos, guest speakers, written assignments, student presentations, and related assignments.  Final evaluation of your work will be based on the quality of your contribution to class discussions and activities and on your performance on all written and oral assignments.  Assignments are due at the beginning of class on the dates indicated on the schedule.  Late assignments will receive little or no written or verbal feedback and a lower grade unless we have made other arrangements prior to class.

Papers, written assignments, and citations should be submitted in APA style (6th edition).  You are strongly encouraged to work with a classmate to critique and proofread one another's assignments.  Each of you is likely to submit better products as a result of that process.  Typographical and grammatical errors detract from your work and will be reflected in your grade.  Please staple papers; do not submit plastic covers, folders, etc.

Required Texts

The following texts are required for this course.  Additional readings may be assigned and will be available through Blackboard.

American Psychiatric Association. (2000). Diagnostic and statistical manual of mental disorders (4th ed., text revision). Washington, D.C.: Author.

American Psychological Association. (2009). Publication manual of the American Psychological Association (6th ed.). Washington, DC: Author.

Erk, R. (2008). Counseling treatment for children and adolescents with DSM-IV-TR disorders (2nd ed.). Upper Saddle River, NJ: Pearson.

Course Requirements
(Attendance and Participation
It is important that you are an active participant in this class. This includes engaging in classroom activities and sharing your thoughts and reactions to readings, speakers, and class discussions.  The input of each student is valued and valuable.  Assessment of your participation will be based on the quality of class discussion that reflects an understanding of issues, an openness to learning, and thoughtful reflection on course material.
Your attendance for the full class period is expected and you are responsible for everything that is covered, distributed, or announced during class.  If an absence is unavoidable, you should arrange with a classmate to receive handouts and announcements and notify me (in advance, if possible).  Students with three or more absences are unlikely to earn a grade higher than B.
In order to fully participate in class, you are expected to do all assigned readings prior to class.  Additional readings may be assigned during the semester.  There is a substantial amount of reading for this course,  To accomplish all of it, you will need to plan your schedule carefully. Short quizzes on the readings may be given.
(Today’s Students and Me

Locate an article about emotional or mental disorders (this can be about one particular disorder, a cluster, or in general) and today’s elementary, secondary, or college students.  Your article might come from Counseling Today, Education Week, School Counselor, The Chronicle of Higher Education, Inside Higher Ed, About Campus, or the popular media (e.g., Time, Newsweek, New York Times).  Analyze your experiences with today’s students with mental or emotional disorders in light of the portrait presented in the article.  Then imagine yourself as a student of that age today.  How might you compare?  What does this suggest is necessary to promote and support students demonstrating emotional or mental disorders?  Submit your reflection in a paper and attach the article to your paper. 

This assignment is likely to result in personal sharing of your thoughts and feelings.  This is encouraged with the understanding that students will be asked to verbally share information about their reflections in class and that I have an ethical obligation to act upon some types of information (e.g., harm to self or others).
Your paper (including references and citations) must follow APA guidelines in the Publication Manual of the American Psychological Association (6th edition). Y our paper may not exceed 1000 words (excluding the reference list).  Do not include a cover page.  Use the word count function of your word processor and type the word count at the end of the text of the paper, prior to the reference list (e.g., word count = 986).  Your writing style and your reflective and analytic abilities are important in this paper; it is appropriate to use the first person.  For tips on style consult Chapter 3 of the APA manual.
(Disorders in Film

Goal: To apply your knowledge of a specific disorder to how it is portrayed in film and to explore implications for professional practice.
Using the information from course readings and additional outside resources, pairs or trios of students (depending on course enrollment) will present one specific disorder from the standpoint of its portrayal in movies.  You may choose one or more characters from one or more films to demonstrate how the disorder is depicted.  The following websites may be useful: http://home.epix.net/~tcannon1/psychmovies/welcome.html  and http://www.psychflix.com/welcome.html  Creativity in presentation format is highly encouraged.  Presentations are limited to a total of 45 minutes; at least 15 minutes should be devoted to class discussion.
Your presentation must:
· assess the character(s) who evidence your selected disorder (which presumes a depiction of the character(s) and their behaviors)
· evaluate the accuracy of the portrayal vis-à-vis the DSM diagnostic criteria

· discuss implications for professional practice for all three education levels (i.e., elementary, secondary, and college students) concerning this disorder.
· actively involve the class
On the assigned day, come prepared to present your film clip(s), present relevant information, and facilitate an engaging discussion.  Do not read your notes or handout to us.  Instead, choose a few key points and involve the group in discussion which should focus on implications for practice.  The discussion might answer the question: “If I am working with a student with this disorder, what can I do to promote their adaptive behaviors?” or “What should I consider when working with a student with this disorder and other community members (i.e., parents, teachers, students)?”  You should make efforts to plan the class discussion, insure it is engaging, and avoid simple sharing of our experiences with the particular disorder.
In addition, you must provide a handout to each student (with two copies for the instructor) which might be a brief outline of the class presentation, a copy of a power point presentation, or other format.  Be careful to provide information that will aid in understanding and following your presentation.  Photocopies from textbooks or journal articles, printouts from Internet websites, and printouts of “notes pages” from PowerPoint presentations are not acceptable.  Please submit two copies of your handout to me immediately prior to your presentation.

The grade for your presentation will be based on: (a) a clear depiction of the disorder; (b) your analysis of the film portrayal and its accuracy; and (c) your exploration of implications for professional practice at all student levels.

(The Class Presentation

Each student will become an expert on a specified mental or emotional disorder and will share this knowledge with the class through a 60 minute oral presentation.  Students may be assigned topics individually or in pairs, depending on class enrollment.  Students will determine the style of their presentation; however, each student/pair will be required to include an interactive, experiential component as well as time for class discussion.
You are encouraged to use innovative and creative ways for communicating factual information and your ideas.  Videotapes, role-plays, in-class demonstrations, etc., may be useful adjuncts to (not replacements for) the presentation.  Keep in mind that creativity in presentation format does not necessarily equate to informality.  It is possible to conduct a formal presentation that is interactive, creative, and fun. Remember, too, that not all information must be presented verbally; your handout is part of your presentation.
You should demonstrate a firm grasp of the assigned disorder, by presenting the following information:
1. the etiology of the disorder/condition (e.g., possible environmental, social, or genetic causes)

2. specific features related to age, race, culture, social class, gender, and familial pattern
3. the “typical behavior” associated with the disorder (i.e., symptoms; manifested behavior and observable actions; biological, personal and social characteristics ; and cognitive patterns)

4. the progression of the disorder (e.g., steps of increasing development, plateau, regression)

5. differential diagnosis information (to differentiate this group of disorders from those that might be similar or easily mistaken for one another)

6. available treatments.  This might include specific pharmaceutical, psychosurgery, or psychotherapy options.  Elaborate on why the treatment is or is not successful

7. issues related to the roles of school and college personnel in supporting students with the disorder.  The presentation should clearly establish the link between a conceptual understanding of the disorder and best assessment and intervention practices for the practitioner.
Use of additional resources such as books, journal articles, and Internet websites (used sparingly) will be necessary in order to address all aspects of the assignment.  All information should have clear references to the literature.
As with the Disorders in Film assignment, you must provide a handout to each student (with two copies for the instructor).  Your handout may be in the form of a brief outline of the class presentation, a detailed outline of the chapter and other relevant readings, and/or a copy of a power point presentation. Be careful to provide information that will aid in understanding and following your presentation, ease the task of note-taking, promote retention of information, and facilitate study for examinations.  Photocopies from textbooks or journal articles, printouts from Internet websites, and printouts of “notes pages” from PowerPoint presentations are not acceptable.  Please submit two copies of your handout to me immediately prior to your presentation.

The grade for the presentation will be based on: (a) accuracy of the information presented and use of relevant literature; (b) demonstrating a connection between the conceptualization of the disorder and professional practice; and (c) presenting in a professional manner as we discussed in class.  Each student/pair will receive ungraded feedback from the entire class using a form provided by the instructor.  Some class time will be devoted to planning and discussion.

(Midterm and Final Examinations
The midterm and final exams are take-home essay examinations and will cause students to apply and integrate course concepts.

Evaluation 
Class participation


15%

Today’s Students and Me
10%

Class presentation


20%

Disorders in Film


15%

Midterm Exam


20%

Final Exam



20%

About grading: An “A” product is excellent—very strong in every sense. It represents a very solid job in addressing all aspects of the assignment, shows complex thinking and insight, reflects graduate-level presenting/writing (including introductory and concluding comments and appropriate transitions linking various sections), and is free of errors (e.g., APA, grammar, spelling, syntax, logic, organization, clarity, style).  A “B” product is good.  It has some weaknesses in one of more of these areas but captures the essential elements of the assignment.  Lower grades are assigned to completed assignments with more significant weaknesses in the areas noted above and do not reflect the quality expected in graduate-level studies.

Incompletes are not given except for major emergencies (e.g., hospitalization) late in the term and only after consultation and mutual agreement upon a contract specifying when the work will be completed.  Incompletes will not be granted simply because more time is desired to complete the assignments or one wishes to complete the course during a subsequent semester.

Course Methods and Requirements
The objectives of this course will be pursued through required readings, class discussion, in-class videos, guest speakers, written assignments, and related tasks.  Final evaluation of your work will be based on the quality of your contribution to class discussions and activities and on your performance on all written and oral assignments.  Assignments are due at the beginning of class on the dates indicated on the schedule.  Late assignments will receive little or no written or verbal feedback and a lower grade unless we have made other arrangements prior to class.
Papers, handouts, and citations should be submitted in APA style (6th edition).  You are strongly encouraged to work with a classmate to critique and proofread one another's assignments.  Each of you is likely to submit better products as a result of that process.  Typographical and grammatical errors detract from your work and will be reflected in your grade.  Please staple papers; do not submit plastic covers, folders, etc.
Academic Integrity

From the Bloomsburg University Academic Integrity Policy: “Academic integrity refers to the adherence to agreed upon moral and ethical principles when engaging in academic or scholarly pursuits.  The university's academic integrity policy is part of an effort to nurture a community where trust, honesty, and personal integrity guide all of our dealings with one another.”  It is expected that students will not engage in the following behaviors: cheating; plagiarism; fabrication; misrepresenting circumstances; impersonation; obtaining an unfair advantage; aiding and abetting academic dishonesty; falsification of records and official documents; or unauthorized access to computerized academic or administrative records or systems.  Please note that you may not submit an assignment that has been or will be submitted for another course.  For the full policy on academic honesty, see http://www.bloomu.edu/policies/3512.php  Please consult me if you are unsure of your responsibilities.

Policies and Reminders

· If you have a documented disability, are registered with the Office of Social Equity (http://departments.bloomu.edu/socialequity/accoServicesPages/accommodativeServices.html), and are entitled to accommodations, please inform me as soon as possible so we can make appropriate arrangements.
· If you will miss class due to a religious observance, please notify me as soon as possible.
· Announcements will be distributed via e-mail.  Please check your account regularly.
· If you bring a cell phone or other electronic device to class, please assure that is it either off or on silent mode.  If you have an unusual situation during which you may need to take a call during class, please let me know before class begins if possible and slip out quietly to talk.  Texting during class is distracting and should not occur.

Semester Schedule

Tentative schedule and readings. Additional readings will be assigned as necessary. This schedule may be modified to fit the needs of the class.

	Date
	Topic, Readings, and Assignments


	Week 1

September1

	Course Introductions and Expectations
Introduction to Mental Health Counseling
· APA Manual, Chapter 3

· DSM
, pp. xxiii-xxiv, xxx-xxxi
· Erk, Preface
Due: Information Sheet

	Week 2

September 8


	Introduction to the DSM-IV-TR 
· DSM, pp. xxxi-xxxvii;  1-37; Appendix I ; familiarize yourself with Appendixes A through H
· Erk, Chapter 1
· Vacc, N. A., & Junhke, G. A. (1997). The use of structured clinical interviews for assessment in counseling. Journal of Counseling & Development, 75(6), 470-480. Focus on pp. 470-472. [BB]

	Week 3

September 15


	The Development of Psychopathology

Case Management

· American Counseling Association Code of Ethics [BB]

· Corey, G., Corey, M. S., & Callanan, P. (2007). Issues and ethics in the helping professions (7th ed.). Belmont, CA: Thomson Brookes/Cole. Chapter 6: Confidentiality: Ethical and legal issues (pp. 206-258). [BB]

· Erk, Chapter 2

· Family Educational Rights and Privacy Act (1974), 20 U.S.C. 1232g.[BB]
· Kaplan, D. M., Coogan, S. L. (2005). The next advancement in counseling: The bio-psycho-social model. In G. R. Walz & R. K. Yep (Eds.), Vistas: Compelling perspectives on counseling 2005, (pp. 17-25). Alexandria, VA: American Counseling Association. Retrieved August 15, 2009, from http://counselingoutfitters.com/vistas/vistas05/Vistas05.art03.pdf [BB]
· Pitcairn, M. S. L ., & Phillips, K. A. (2005). Ethics, laws and adolescents: Confidentiality, reporting and conflict. In G. R. Walz & R. K. Yep (Eds.), Vistas: Compelling perspectives on counseling 2005, (pp. 71-74). Alexandria, VA: American Counseling Association. Retrieved August 15, 2009, from http://counselingoutfitters.com/vistas/vistas05/Vistas05.art14.pdf [BB]
Due: Today’s Students and Me

	Week 4

September 22


	Infancy and Childhood Disorders 

Adjustment Disorders
· DSM, pp. 39-134, 679-683
· Erk, Chapter 3

· RAND. (1996). Guidelines for preparing briefings. Retrieved November 22, 2008, from http://www.rand.org/pubs/corporate_pubs/CP269/CP269.pdf [BB] – Skim


	Week 5

September 29


	Disorders Due to a General Medical Condition

Somatoform Disorders and Factitious Disorders

· DSM, pp. 181-190; 485-517


	Week 6

October 6


	Delirium, Dementia, Amnestic, and other Cognitive Disorders 

Attention Deficit/Hyperactivity Disorder

· DSM, pp. 85-93; pp. 135-180
· Erk, Chapter 4
· Schweibert, V. L., Sealander, K.A., & Dennison, J. L. (2002). Strategies for counselors working with high school students with attention-deficit/hyperactivity disorder. Journal of Counseling and Development, 80(1), 3-10. [BB]
Midterm Exam Distributed

	Week 7

October 13


	Conduct Disorders

Impulse Control Disorders

· DSM, pp. 93-121; 663-677

· Erk, Chapter 5

Due: Midterm Exam

	Week 8

October 20


	Anxiety Disorders

· DSM,  pp. 121-125; 429-484
· Erk, Chapter 6


	Week 9

October 27


	Other Conditions/Clinical Attention; Additional Codes 

Schizophrenia and Other Psychotic Dissociative Disorders

· DSM, pp. 297-343; 519-533; 731-743


	Week 10

November 3


	Personality Disorders

Mood Disorders

· DSM, pp. 345-428; 685-729
· Erk, Chapter 7
· Langelier, C. A. (2005). Mood management: A Cognitive Behavioral Skills Building Program for Adolescents. In G. R. Walz & R. K. Yep (Eds.), Vistas: Compelling perspectives on counseling 2005, (pp. 79-82). Alexandria, VA: American Counseling Association. Retrieved August 15, 2009, from http://counselingoutfitters.com/vistas/vistas05/Vistas05.art16.pdf [BB]


	Week 11

November 10


	Substance Related Disorders

Sexual & Gender Identity Disorders
· DSM, pp. 191-295; 535-582;
· Erk, Chapter 8



	Week 12

November 17
	Eating Disorders

Sleep Disorders
· DSM, pp. 583-661

· Erk, Chapter 9
Final Examination Distributed

	Week 13

November 24
	No Class - Thanksgiving Break 

	Week 14
December 1
	Panel of Practitioners

Due: Final exam

	Week 15
December 8
	Course Closure and Evaluation 
Due: Course evaluation








� DSM - American Psychiatric Association. (2000). Diagnostic and statistical manual of mental disorders (4th ed., text revision). Washington, D.C.: Author.





