EDU PAES 884.34, Internship

Spring 2008, Dollarhide, pg 1

The Ohio State University

College of Education and Human Ecology

School of Physical Activity and Educational Services

EDU PAES # 884.34
Spring 2008
Tuesday 4:00 to 6:18 p.m., PE 103
Class: EDU PAES 884.34, COUNSELOR EDUCATION INTERNSHIP IN SCHOOLS, 5 credits
Catalog Description: Internship is a planned counseling experience in a school setting.  To demonstrate their mastery of standards around which the school counseling program is based, school counselors-in-training will be expected to complete a series of assignments in schools as well as assignments for their on-campus class.  These assignments are based on a set of standards and competencies that were designed to prepare school counselors who can assume leadership roles in educational settings. 

Instructors:
Dr. Colette T. Dollarhide, NCC, ACS, PC (OH), LPC (SC), Visiting Assistant Professor, Counselor Education.  Office Location: PAES Building, room 446.  Phone: 614-688-5938.  Email: dollarhide.1@osu.edu.  Home email: ctdollarhi@aol.com.  Office hours will be announced, but I welcome you to contact me via phone or email any time to arrange a meeting.  Please note that I will not always be able to check my emails on weekends.
Brenda Gerhardt, Doctoral Student, Counselor Education, gerhardt.21@osu.edu
Sibyl Cato, Doctoral Student, Counselor Education, cato.7@osu.edu
Required Text:

Winkelstern, J. A. & Jongsma, A. E. (2001).  The special education treatment planner. New York; Wiley.
Course Philosophy:  By this time in your training, you should be refining the knowledge, skills, and dispositions you have worked so hard to develop in this program.  This class will give you the opportunity to practice, with supervision, all that you have learned.  It is assumed that you have a firm grasp of the basics of counseling and the school counseling setting, and that in this internship experience, you will take that learning and integrate that with who you are as a person and professional, and with what you see in your school setting.
Learning Objectives:  As a result of this course, students will:

(1) better understand the field of school counseling;

(2) learn the best and most promising professional practices that impact student learning;

(3) be able to explain the principles and concepts of school counseling as delineated in professional standards;

(4) be able to understand the policy context of schools and demonstrate knowledge of and is able to respond to the cultural, economic, ethical, legal, and political issues surrounding diversity, equity, and efficacy in terms of student learning;

(5) be able to understand how to integrate knowledge, skills, and dispositions related to diversity across curriculum, instruction, assessment, and students services; 

(6) be able to create learning environments that are safe and encourage active inquiry, collaboration, supportive interaction, fairness, consistent standards of behavior, and self-motivation for all students;

(7) be able to use research to advance the quality of one’s own knowledge and the effectiveness of one’s own professional practice, and colleges in terms of student growth and achievement;

(8) be able to develop relationships with colleagues in order to design, implement, and evaluate initiatives aligned with diverse needs of learners;

(9) develop an appreciation for the field of school counseling;

(10) have an appreciation for the impact that subject matter has on current society and culture;

(11) be able to use multiple data sources to drive decisions about differentiated student services;

(12) be able to foster relationships with school community to create a shared vision focused on student development and learning;

(13) develop an understanding of the professional knowledge and skills to support differentiated services to all students;

(14) become knowledgeable about the impact that social, historical, and philosophical foundations have on the affective and cognitive development and learning of all students;

(15) be able to describe and implement a transformed role for school counselors;

(16) be able to lead in their schools and community by planning, promoting, and implementing programs focusing on academic achievement, career decision-making, and social/personal management;

(17) be able to build learning communities by utilizing the resources in their schools and communities, including parents;

(18) be able to consult effectively with teachers, administrators, parents, community groups, and social agencies to secure assistance for students and their families;

(19) be able to support the learning of all students;

(20) be able to apply individual and group counseling theories, techniques, and practices to remove barriers to student learning;

(21) be able to consult with teams of teachers/educators for problem solving, ensuring responsiveness to equity and cultural diversity issues; and

(22) be able to use technology to improve their services to students and parents.

Off-Campus Field Experiences: 

Students registered for EDU PAES 884.34 will concurrently complete a school counseling internship. The Ohio State University has developed a partnership with several school districts, primarily the Columbus Public School District, where interns work closely with a Licensed Professional School Counselor. Evaluation of interns will take place by the on-site supervisor, the University supervisor, and course instructor(s).  
COURSE SCHEDULE

The following schedule is to be viewed as flexible.  I reserve the right to alter this schedule as needed to provide time to explore topics of class-related interest.

	Week/

Date
	Presentations/Sharing
that Night
	Topic of Discussion
	Homework Due that Night

	1
4/1
	Presentation by Jean Wyer 
	Resumes, interviewing and job fairs
	

	2
4/8
	Speaker presentation
	Certification and licensure
	Fast Facts

	3
4/15
	First night of cohort presentations
*check the spreadsheet for names
	Academic Domain Interventions
	Fast Facts

	4

4/22
	Cohort presentations/sharing
	Complete Academic Domain Interventions
Continue to Career Domain Interventions
	*

	5
4/29
	Cohort presentation/sharing
	Personal/Social Domain Interventions
	*

	6

5/6
	Cohort presentation/sharing
	Personal/Social Domain Interventions
	*

	7

5/13
	Cohort presentation/sharing
	Personal/Social Domain Interventions
	Outcomes Research Papers

	8

5/20
	Outcomes Research Presentations
	Outcome Research Project Presentations
	Outcomes Presentations

	9

5/27
	Cohort presentation/sharing
	Interventions for special needs groups
	*

	10
6/3
	Time Presentations
	Time Presentations – Portfolios
	Present Portfolios to Class


*if you are sharing that night, you have homework.  
	Academic (plan to present April 15, 2008) *may continue to April 22
	Your name
	Your name
	Your name

	College preparation (9th through 12th grade planning)
	Marte 
	Jason 
	

	Academic achievement
	Ann 
	Carly  - K-6
	

	Academic achievement for at-risk students
	
	
	

	Study skills 
	Stephanie
	
	

	ACT test prep/registration
	
	
	

	Goal setting
	Stephanie
	
	

	Test-taking strategies
	Layton 
	Laura
	Stephanie 

	Time management
	Rachel
	Stephanie
	

	Homework improvement plans
	Amber , 6-8
	
	

	Personal note-taking form
	
	
	

	Motivation
	Lisa 
	Layton 
	Stephanie 

	Organization
	
	
	

	Other?
	
	
	

	
	
	
	

	
	
	
	

	Career (Plan to present April 22, 2008)
	
	
	

	College awareness
	Laura 
	Carly  - K-6
	Karrie, HS

	Career development
	Katie 
	
	

	Career exploration
	
	
	

	College search
	
	
	

	Career/college card sorts
	Jessica 
	
	

	Other?
	
	
	

	  
	
	
	

	
	
	
	

	Personal/Social (Plan to present April 29 and May 6 and May 13, 2008)
	
	
	

	Bullying
	Amber , 6
	Katie, K-5
	

	Friendship
	Ann 
	Jessica
	

	Social learning/social skills
	Rachel 
	Katie, K-5
	

	Anger management
	Jason
	Karrie, K-5
	Leah , MS

	Conflict resolution
	
	
	

	Assertiveness
	
	
	

	Moving to a new school
	Nancy 
	
	

	Girls’ empowerment
	Marte 
	Leah 
	

	Grief
	Rachel 
	Jessica 
	

	Divorce
	Lisa 
	
	

	Self-esteem
	
	
	

	ATOD (alcohol and drug abuse issues & support)
	Carly - K-6
	
	

	Leadership
	
	
	

	Behavior modification
	Marte 
	Leah
	Amber, 6

	Body image
	
	Leah
	

	Team building
	Karrie
	
	

	Pregnant teens/parenting teens
	Laura 
	
	

	Anxiety
	Stephanie
	
	

	Suicidal ideation
	
	
	

	Child abuse prevention
	Katie, K-5
	
	

	Diversity awareness
	
	
	

	Scrabble Club
	Ann 
	
	

	Mentoring young males
	
	
	

	Sexual Harassment
	Lisa 
	Layton 
	

	Other? (see below)
	
	
	

	Parent Engagement
	Nancy
	
	

	Character Education/ pen-pal program
	Karrie, K-5
	
	

	
	
	
	

	Special needs groups (Plan to present May 27, 2008)
	
	
	

	Siblings of students identified with Autism spectrum disorder/Asperger’s
	Nancy 
	
	

	Social learning for special needs
	
	
	

	Deployment support needs
	Jason 
	
	

	Understanding unions in schools
	
	
	

	ESL study groups for OAT preparation
	
	
	

	Other? (see below)
	
	
	

	SFBT graph
	Amber, 6-8
	
	

	
	
	
	


Each evening will be two separate activities: DISCUSSION AND GROUP SUPERVISION.  

DISCUSSION:  Locate an article on this topic, read it, and bring your annotation to class for the discussion.   GROUP SUPERVISION:  In this group supervision, you will be expected to present tapes for review and discussion (See Outline for Case Study, the last page of this document), and you will be expected to provide thoughtful, meaningful feedback to fellow students when they present tapes. 
ASSIGNMENTS

FastFacts for Teachers/Staff Professional Development  (Due Date: April 8 or April 15, 2008)
School counselors often consult with teachers, administrators, parents, community groups, and social agencies to secure assistance for students and their families. Talk to the school counselor and teachers in the building in which you are interning. Identify a problem or issue that the staff is grappling with. Thoroughly research the problem (e.g., tips to help teachers reduce conflict in class) and develop a two page handout that you could give to teachers and other staff to help deal with the problem in which they are interested. Include information on the issue, and at least 4 internet resources that teachers can consult to learn more. You will also share this document with each other.  Presentation to the staff during a school meeting or professional development day is an option if you can manage it. 
The "fast facts for teachers" assignment is for the brochure, flyer, informational handout -- whatever form would be most useful for your teachers.  The presentation of your material during a teacher meeting is optional.    The presentation of that material may be useful TO EACH OTHER, and you can bring your brochure in and share it with your cohort if you want.  Carmen is a great forum for doing that.  
Two Audio Taped Counseling Sessions (Due dates:  negotiated with your supervisor)
You will prepare two audio-taped counseling sessions where you are conducting individual counseling with a student. The tapes should reflect 1) a personal-social issue counseling session, and 2) a termination session.  These tapes must be recorded this quarter and should provide evidence of high quality counseling skills and mastery of counseling.  The tape due dates will be negotiated with your individual supervisor.  Your audio tapes should be approximately 15-20 minutes in length and must be audible. If your instructor and/or supervisor can not understand the tape, it will be considered “unsatisfactory.” Audio tapes must also be accompanied by a taping consent form and a tape information sheet.
Professional Portfolio Development (Due Date: Presentation on June 3, 2008)
You need to continue to develop your professional portfolio that you will use in seeking employment. You should maintain copies of your primary assignments in classes, such as a videotape of you conducting a classroom guidance session (if possible), a sample classroom guidance unit, a small group proposal, lists of career websites that counselors might use, a paper describing your counseling theory, a description of the scope of practice and role of school counselors, and a list of tests you are qualified to administer and interpret.  

Outcomes Research Project (Due Date: Paper  May 13, 2008)
This project will bring to fruition the outcome research project you proposed last quarter.  Your project should include a revision of the project that you completed last quarter incorporating the feedback that you received from your instructor as well as the actual intervention and research that you have conducted this quarter. 

In addition to the revisions for the sections you turned in per instructions you received last quarter, now add the final sections: 

VII.    Methodology/Intervention Provided (updated)

VIII.   Data Analysis Procedures

 IX.     Results

 X.      Discussion/Future Directions

Outcomes Research Project Presentation (Due Date: Presentation on May 20, 2008)
You will share with your classmates the outcome research project that you have conducted this quarter. Your PowerPoint presentation should describe your research project in depth and should include the headings provided above.  In 5-10 minutes you should share with the class the data that you reviewed, your findings based on the data, the interventions you provided, how you measured the effectiveness of these interventions, and the results you found.  Include graphs in the presentation to visually depict your research results. 

Final Time Summary & Graphs (Due Date:  June 3, 2008)
You are required to prepare a final internship summary that indicates how you have spent your time over the course of the entire internship. You may want to highlight some of the interesting activities that you have been a part of or initiatives that you have spearheaded over this year. If you are part of a team at a site, you should highlight your individual achievements as well as the cumulative team achievements. You should include graphs in this final summary that depict your time spent in various counseling activities

Group Supervision Case Study:  (Due dates determined in your small group) You will present at least one student for case processing in group supervision using the attached form.  Dates are noted on the schedule above.   PLEASE SEE PAGE 9 OF THIS DOCUMENT FOR THE CASE STUDY OUTLINE FOR SUPERVISION.  (30 pts / 200 pts)
Internship Performance Standards:  New standards are in place for this quarter.  The new “School Counseling Evaluation Rubric” will be used for formative/summative feedback by your site supervisor. 
General Grading Rubric: As a standard, A papers (full points) contain ALL OF THE FOLLOWING:

· Class material and/or lecture and/or outside reading is referenced in each part of question.
· Thoughtful, reflective; clear evidence of contemplation of question or assignment.
· On time.
· Correct grammar, punctuation, spelling.
· APA format is used correctly as assigned.
· All parts of all questions are addressed completely.

A newly revised grading rubric will be used with all your assignments, and is page 11 of this document.
POINTS FOR GRADES:


2 Tapes





20 pts


Fast Facts




20 pts


Outcomes Research 



30 pts


Power Point presentation


10 pts


Portfolio




10 pts

Group Supervision Case Study


10 pts




TOTAL

100 pts
Grading:


A 
=
94+

S
=
83-100%


A-
=
90-93%

U
=
Less than 82%


B+
=
87-89%


B
=
84-86%


B-
=
80-83%


C
=
70-79%


D 
=
60-69%


F
=
59% or less

Professional Development and Identity:

As a graduate student in counselor education, you are required to develop competencies in professional skills such as writing, presenting, counseling, and conducting research. The standards for this class are compatible with professional guidelines set forth by the American Counseling Association and the American School Counselor Association.  Therefore, you will be evaluated on these specified areas as well as other pertinent skills related to school counseling. As a graduate student at The Ohio State University, you are expected to uphold the highest level of professionalism. Your grade in this course can be negatively impacted by poor academic performance, professional judgment, and professional conduct. The instructor reserves the right to deduct points on any individual assignment and on the final course grade, based on the following: (a) poor collaboration with peers; (b) arriving late to class; (c) missing classes; (d) turning assignments in late; (e) inappropriate or unprofessional class performance; and (f) disrespecting instructors, teaching associates, peers, and/or staff.

Attendance Policies:  Learning takes place in conversation with me and with your fellow students.  If you are not present, you will not be able to participate in the evening’s conversation.  Attendance (physical presence) and attention (no cell phones) will be critical as you attempt to learn all that this class has to offer.  It is for this reason that full attendance and full participation only will merit the attendance points.  If you are unable to attend the class, you are expected to obtain all the notes for the class from one of your colleagues.  Please do not ask me “Did I miss anything important?”, as my reply will always be “Of course you missed something important!”  Furthermore, announcements about upcoming assignments will take place in the first 10 minutes of the class.  If you are late, you are expected to obtain that information from someone in the class.
Inclement Weather: If the university is officially closed, class will not convene.  Log onto the University’s homepage for announcements about the University’s status.  For our individual class, the instructor reserves the right to cancel or reschedule the class out of concern for the safety of the students and travel conditions.  Please watch your email for messages about our individual class.  If you are unable to travel to campus and class is not cancelled, please email the instructor as soon as possible; you are responsible for obtaining class notes and materials from a colleague in the class.

Academic Misconduct:  The Ohio State University’s Code of Student Conduct (Section 3335-23-04) defines academic misconduct as “Any activity that tends to compromise the academic integrity of the University, or subvert the educational process.”  Examples of academic misconduct include (but are not limited to) plagiarism (from printed or electronic sources), collusion (unauthorized collaboration), copying the work of another student, and possession of unauthorized materials during an examination.  Ignorance of the University’s Code of Student Conduct is never considered an excuse for academic misconduct.If I suspect that a student has committed academic misconduct in this course, I am obligated by University Rules to report my suspicions to the Committee on Academic Misconduct.  If COAM determines that you have violated the University’s Code of Student Conduct (i.e., committed academic misconduct), the sanctions for this behavior could include a failing grade in this course and suspension or dismissal from the University.  For additional information, see the Code of Student Conduct (http://studentaffairs.osu.edu/info_for_students/csc.asp).

PAES Diversity Statement:  The School of PAES is committed to maintaining a community that recognizes and values the inherent worth and dignity of every person; fosters sensitivity, understanding, and mutual respect among its members; and encourages each individual to strive to reach his or her own potential.  In pursuit of its goal of academic excellence, the School seeks to develop and nurture diversity, believing that it strengthens the organization, stimulates creativity, promotes the exchange of ideas, and enriches campus life.  The School of PAES prohibits discrimination against any member of the schools’ community on the basis of race, religion, color, sex, age, national origin or ancestry, marital status, parental status, gender identity, sexual orientation, ability status, health status, or veteran status.

Different Ability Statement:  Any student who feels that s/he may need an accommodation based on the impact of a disability should contact the instructor privately to discuss specific needs.  The Office of Disability Services provides assistance in verifying the need for accommodations and developing accommodation strategies.  Please contact the Office for Disability Services at 614-292-3307 (V) or 614-292-0901 (TDD) to coordinate accommodations, and visit them on the web at http://www.ods.ohio-state.edu/. 

Grievances and Solving Problems: According to University policies available from the Division of Student Affairs, if you have a problem with this class, you should seek to resolve a grievance concerning a grade or academic practice by speaking first with your instructor or professor.  Then, if necessary, speak with the department chairperson, college dean, and provost, in that order.  Specific procedures are outline in Faculty Rule 3335-7-23, which is available from the Office of Student Life.  
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THE OHIO STATE UNIVERSITY

College of Education and Human Ecology

Counselor Education, School Counseling Program

Internship in Schools

CASE STUDY OUTLINE for SUPERVISION
Student’s Age/Grade Level

Student’s Personal/Family History

Student’s Academic History

Strengths Assessment: What are the current strengths of this student? Of the family?

Presenting Problem: Describe the presenting problem. How did the student come to your attention?

Student’s Primary Defense Mechanism: What is the pay-off for the student’s current problem; what does it do FOR them to have this problem?  Describe the defenses in student’s personal life: what keeps the student from changing? 

Case Conceptualization: Now that you have collected information, integrate your insights with your counseling theory. Using the terms of your theory, how would you describe the student’s problem/situation? What are the themes that you will focus on in your counseling?

Goals: What are your goals?  What are the client’s goals?  

Interventions: Based on your theory, your conceptualization of themes, and yours/the client’s goals, what actions/strategies will help the student achieve his/her goals? 

Progress: Describe how you are monitoring the student’s progress toward goals and describe how effective your interventions have been.

Follow-up: How did you or how will you follow up with this student to assess the progress that he or she has made?

Desired Feedback from Instructor: What feedback would you like to have from your instructor(s), supervisor(s), and peers?  

Rev  F 07

INTERNSHIP WEEKLY LOG AND HOURS SUMMARY

Definitions:

Direct Service (240 of 600 hours required) is defined as individual counseling, group counseling, classroom developmental curriculum, and teacher/parent consultation.

Indirect Service (360 of 600 hours) is defined as coordination of programs (i.e., college counseling program, peer tutoring, mentoring program, career fair, advisor/advisee program, etc.), planning and program management (i.e., meetings, logistics of the school counseling program, collaboration with other educational or community professionals, evaluations of your activities, in-school planning for delivery of your program), and other (i.e., community outreach, on-site supervision, etc.).

Expectations: Approximately 20 hours per week on site, counseling with at least 6 students per week (taped), one small group counseling experience per quarter

DIRECTIONS:

Log each week on a separate chart.  Keep a running total from week to week.  Round to closest 1/2 hour and log increments of 1/2 hour in decimals if needed.

NAME: _______________________________
WEEK OF __________________
Supervisor Verification Initials:   _______

	Activity
	MONDAY

Date:
	TUESDAY

Date:
	WEDNESDAY

Date:
	THURSDAY

Date:
	FRIDAY

Date:
	TOTAL FOR

WEEK
	TOTAL FOR QUARTER

	DIRECT:
	
	
	
	
	
	
	

	Indiv Couns
	
	
	
	
	
	
	

	Group Couns
	
	
	
	
	
	
	

	Clsrm Guid
	
	
	
	
	
	
	

	Parent Consult
	
	
	
	
	
	
	

	Tchr Consult
	
	
	
	
	
	
	

	TOTAL FOR DIRECT:
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	INDIRECT:
	
	
	
	
	
	
	

	Coord prgms
	
	
	
	
	
	
	

	Planning
	
	
	
	
	
	
	

	Prgm Mgmt
	
	
	
	
	
	
	

	Evaluation
	
	
	
	
	
	
	

	Collaboration
	
	
	
	
	
	
	

	Meetings
	
	
	
	
	
	
	

	Indiv Supervision
	
	
	
	
	
	
	

	Other

List below:
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	TOTAL FOR INDIRECT:
	
	
	
	
	
	
	


Use page 2 of Appendix E from the Handbook to keep additional notes.
At the end of Internship, you will complete Appendix I from the Handbook for the total of all internship hours.
GRADING RUBRIC

TO THE STUDENT:  Fill out the top of this form, with your grade and comments, and attach to your assignment.

Student name: _____________________________________________________     
Class: _________________

Assignment: _____________________________________________________________________________________

	CRITERIA
	A
	B
	C

	Evidence of Bloom’s Taxonomy Levels


	Evaluate/Create using class materials and concepts


	Apply/Analyze using class materials and concepts
	Remember / Understand using class materials and concepts

	Class material is referenced in each part of question
	Class material (inc extra readings) used to support ideas; ideas well cited


	Class material loosely/ infrequently used to support ideas; terms cited 


	Not connected to class material or terms used w/out cites

	Writing Level


	Advanced, well organized, complex expression


	Good, organized
	Basic expression, loose organization, no extension 

	On time


	On time
	Late with notification
	Late

	Correct grammar


	No errors
	1-2 errors
	3+ errors

	APA FORMAT

 
	No errors
	1-2 errors
	3+ errors

	Content
	All topics addressed
	1 missing topic


	Multiple missing topics


Overall Grade:  ______

Comments:___________________________________________________________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________
INSTRUCTOR’S FEEDBACK: 

	CRITERIA
	A
	B
	C

	Evidence of Bloom’s Taxonomy Levels


	Evaluate/Create using class materials and concepts


	Apply/Analyze using class materials and concepts
	Remember / Understand using class materials and concepts

	Class material is referenced in each part of question
	Class material (inc extra readings) used to support ideas; ideas well cited


	Class material loosely /infrequently used to support ideas; terms cited 


	Not connected to class material or terms used w/out cites

	Writing Level


	Advanced, well organized, complex expression


	Good, organized
	Basic expression, loose organization, no extension 

	On time


	On time
	Late with notification
	Late

	Correct grammar


	No errors
	1-2 errors
	3+ errors

	APA FORMAT

 
	No errors
	1-2 errors
	3+ errors

	Content
	All topics addressed
	1 missing topic


	Multiple missing topics


Overall Grade:  ______

Comments:___________________________________________________________________________________________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________________________________________________________________________________________________________
