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Northern Illinois University One Year Later: Responding to Faculty 

and Staff in a Crisis 
 

Toni R. Tollerud, Deborah Haliczer, and Francesca G. Giordano 

Dr. Toni R. Tollerud is a Presidential Teaching Professor at Northern Illinois 
University where she has been a counselor educator for 20 years. Her work has 
been dedicated to training counselors at the master's and doctoral level. She 
welcomes any feedback or commentary on the article. 
 
Deborah Haliczer is a licensed clinical social worker in Illinois and in 2009 was 
named National Association of Social Workers Social Worker of the Year for the 
State of Illinois. She has worked at Northern Illinois University for 19 years, first 
as the founding director of the NIU Employee Assistance Program, and now as 
Director of Employee Relations in NIU's Human Resource Services department. 
She also is the social work instructor in the NIU Department of Sociology. She is 
a doctoral candidate in the NIU Department of Counseling, Adult and Higher 
Education. 
 
Dr. Francesca Giordano was an Associate Professor of Counseling at Northern 
Illinois University for the last 18 years. She was Assistant Department Chair at 
the time of the shooting. She is currently the Director of the Masters in 
Counseling Psychology program at the Family Institute of Northwestern 
University, Evanston, Illinois. 
 
 
Schools and universities are supposed to be safe places!  Parents send their 

children to these institutions with the foremost thought of providing opportunities for 
learning, preparing for a career, social development, athletics, and fun. The thought of 
violence seldom enters the picture. When the image of safety was shattered at Northern 
Illinois University (NIU) on February 14, 2008, the lives of many were changed forever. 
On that day, a gunman, who had been a graduate student at NIU the year before, entered 
an undergraduate lecture class and opened fire on the instructor and the students killing 
five students in the classroom before turning the gun on himself and taking his own life. 
Needless to say, students, parents, administrators, and the entire campus and community 
were transformed through the shocking experience. 

Three mental health professionals at NIU were also touched deeply by the event 
and found themselves responding through their roles to help. This chapter is their stories. 
It is written from a personal perspective, as Toni, Fran, and Deborah. Their roles focused 
less on undergraduate students and more on the needs of faculty, graduate students, and 
staff. Their work came as administrators, directors, and volunteers in the Employee 
Assistance Program. Their story is important because it gives attention to the needs and 
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unique issues of faculty and staff in the time following a major crisis. As a result, many 
positive outcomes were identified that alleviated emotions, offered structure, built 
community, gave information, and began the process of healing for those who are a 
constant on a university campus. Perhaps, through the stories and experiences of the 
authors, others will gain ideas that might be useful if they are ever faced with a similar 
situation.  

The stories are structured around five strategic points that identify a timeframe in 
which to order events and personal responses. Each author will share their perspectives 
within this framework. Not all strategic points will be discussed by each author. 

 
Five Strategic Points 

 
1. Preplanning – What we knew or did previous to the shooting on campus on 

February 14, 2008. 
2. Immediate Response – The actual time and day of the shooting.  
3. Secondary Response – The time beginning the first day after the shooting and 

continuing for the 10 days prior to when students returned to campus on February 
25, 2008. For this time period, faculty and staff were on campus without the 
students. A university-wide response to the crisis was planned and a series of 
faculty and staff sessions were conducted to help process the experience and 
prepare for the student’s return. 

4. Re-Entry – This period begins when students returned to classes, especially the 
first week, and continues through the end of the spring semester. 

5. Recovery and One Year Anniversary – This point identifies activities that were 
used when the new term began in the Fall, 2008 and continued though the 
anniversary date on February 14, 2009. 

 
Toni’s Story 

 
Immediate Response 
 I have been a counselor educator and faculty member at NIU for over 18 years. 
When I heard of the shooting, I was beside myself as to what I could and needed to do. 
At the time of the shooting, I was working in an administrative role in another area on 
campus, so I was not involved with the counseling faculty or working with counseling 
students. I was immediately drawn to the scene and walked over to see how I might be of 
service. A counselor for our Counseling and Student Development Center directed me to 
a room where some of the student victims were gathered. When I entered the room, much 
was happening as police and other officials were interviewing students. A few counselors 
and some clergy were present trying to assist students. I joined in. My first student was in 
socks and had no coat. She was able to run out of the room but all her belongings 
including her car keys and room key were left behind. While I think she suffered from 
shock, she was also very concerned with the reality of how she would be able to get into 
her room and her car. This was a major concern for many students since the classroom 
immediately became a crime scene and of course no one was allowed back in to get 
backpacks, purses, or even coats and shoes. She cried as a friend from the class came and 
joined her. After about 20 minutes, a campus police officer announced that she was 
taking students back to the dorms. But I painfully became aware of the gravity of the 
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shooting as the news began to come to us: students dead, many injured, media flocking to 
campus, school cancelled, cars streaming away from campus, and an urgent call to 
university officials to gather and plan a response.  

For the next 10 days, I would step out of my administrator role and offer my 
services and expertise as a crisis counselor. I knew I had to move toward the crisis and 
take up a leadership role in whatever capacity I could to offer help and healing. I directed 
my efforts to our Employee Assistance Program (EAP) because of previous connections 
and the knowledge that they would need additional help. As a faculty member who knew 
the university, I would be comfortable working with faculty, graduate students, and staff 
in the days ahead while classes were cancelled. I already knew there was a great need 
from those on campus that had to be addressed if NIU was to be ready to bring students 
back in a healthy way. 
 
Secondary Response 
 As I reflect on those first few days of organized chaos, I felt so many mixed 
emotions. But as a professional counselor I did well at stuffing some of my own feelings 
in order to be available to serve others. Students would be gone for a week, so that was 
how long we had to assist faculty and staff with what they needed so that they would be 
ready when students returned. While the primary objective was taking care of students, 
we knew this could only be successful by taking care of staff and faculty during this 
transition week so they would be prepared when students returned. I overworked, 
volunteered, attended meetings, served as a faculty liaison to the counselor planning 
committee, responded to immediate needs of students, faculty, and staff, avoided the 
media, and did whatever I was asked to do. My role was not administrative, so my work 
was mostly to provide direct services to faculty members, graduate teaching assistants, 
and staff. A university wide plan was developed with the intent that it would be inclusive 
of as many people associated with the university as possible. Assignments were made and 
through the office of EAP I responded. All faculty were assigned sessions to attend as a 
college. These provided information regarding the plan for reentry, the time when 
students would return. But many of the faculty and staff wanted separate, smaller 
sessions where they could share their own thoughts and feelings as well as work as a 
group to figure out how best to work with their students. 

I had multiple opportunities to lead and be a part of these faculty groups. 
Common issues emerged in nearly every session. People wanted time to tell their story, 
where they were, how they were feeling, who they knew who were victims, and their raw 
feelings of fear and of being violated. In my counselor role, I listened, supported, and 
encouraged. People cried. People expressed anger and rage. People processed. People 
leaned on each other and on us for information and next steps. Many excellent outcomes 
emerged as we worked together in these sessions. These are worth sharing so that others 
may benefit from my experience. 

First, it was very important to provide time to faculty and staff so they could 
adequately express their feelings and emotions. Faculty often deferred to my role as a 
counselor/facilitator to allow people room to grieve and process. Second, faculty needed 
a clearly delineated plan for how to work with their students. This plan also needed to 
include action strategies that faculty could immediately participate in. Ideas included 
contacting students in their classes and sending out class email lists so students could talk 
to each other. This was especially helpful since so many students left campus. Contacting 
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parents was also helpful, extending the message that faculty work jointly with parents on 
the safety and well-being of their children. Faculty made extemporaneous plans to get 
together more, especially around food. Additionally, discussions often included ways that 
faculty could utilize their natural skills and talents within their disciplines to address 
healing with their students. A colleague, a teacher in early childhood, helped her students 
use their learning journals and discussion time in class to explore their feelings of 
becoming teachers and the vulnerability of being in a classroom with young children 
(Dunn-Kenny, 2008). Most people wanted this time together, as hard as it was, finding 
solace and community in one another to move forward into the next day.  
 
Re-Entry 
 As students returned to classes, we had over 300 counselors come to campus. I 
continued to meet with faculty and staff groups. I volunteered to lead groups with off-
campus faculty and staff at our three major extension sites, each about 40 miles from 
DeKalb. While many of these employees were not directly related to the events on 
campus, their needs were similar, needing to find ways to grieve and move forward. 
Some talked about having had victims in their off-campus classes. We discussed safety 
issues at these sites and once again grew closer as a community around the event.  

Instructors and faculty who were trying to reestablish their syllabi and class 
routine were concerned about the impact of the event on their students’ learning. In 
response to this need, I worked jointly with a colleague in the development of a “tips 
sheet” to distribute to all faculty and staff on the impact of trauma on learning. While 
evidence-based practices in disaster mental health were used to guide the overall 
university response and were seen as useful for Virginia Tech (Keeling & Piercy, 2008), I 
specifically focused on learning and trauma. Teachers needed to understand that students 
would not function typically during this semester and would need additional time and 
help to complete their work successfully. This seemed to have a positive impact campus-
wide and contributed to the concept that what we knew to be “normal” before the day of 
the shooting needed to evolve into a “new normal” as we worked to move ahead. 
 
Recovery 
 As a professional educator, I had never heard so many people say they were glad 
to have a semester end. I was among them. But another issue we needed to address was 
how to work at the start of the fall semester when faculty, including new faculty, would 
return to NIU. In response, I worked through the EAP office and was responsible for 
what we called recovery groups. EAP scheduled over 25 opportunities for faculty and 
staff to come to a 90 minute session to discuss whatever was on their mind about 
returning to campus, altered policies, building use, safety in the classrooms, etc. While 
there was not an overwhelming number of participants, those who did come had 
important needs met. This was a valued outcome that kept the healing process going in 
supporting faculty and staff.   
 

Fran’s Story 
 

Preplanning 
 As assistant department chair, I felt a strong sense of responsibility toward the 
faculty. I also understood that as an administrator, I needed to follow appropriate policies 



Ideas and Research You Can Use: VISTAS 2010 

5 

and procedures. I felt I knew the other department chairs and the challenges they faced 
with their own programs and faculty. In the week following the crisis, the department 
chair was at a conference, so I was acting department chair during this time.  
 
Immediate Response 
 As I think back to my response as an administrator during the time of the crisis 
itself, I think several factors influenced my decision-making and my behaviors. I was 
very aware of my responsibilities to faculty and especially the secretaries. Even at this 
initial stage, it was important to stay in my role as administrator. It was only after the 
lockdown was over, and faculty and secretaries were free to go home, that I felt I could 
become a “counselor educator” again. When a group of faculty members decided to go to 
the dorm to help, I felt myself taking off my administrative hat, and putting on my 
counseling one. Once we got to the dorms, I knew that my administrator role no longer 
required leadership and I then allowed other faculty members with more experience with 
crisis to take the lead. In those hours after the shooting, as I worked with students in the 
dorms, I didn’t feel a sense of administrative responsibility and simply used my 
counseling skills to help.  

The next day, when we were in the dorms again, I received a call on my cell 
phone from the Dean (who was out-of-state). I could feel myself shifting back into the 
administrator role, reporting on what we were doing and listening carefully to his 
instructions. I knew to reassure him that we weren’t overstepping our role as faculty 
members and that we were helping. He made it clear to me who was in charge of the 
crisis response and that we should coordinate our efforts with the crisis response 
leadership. I didn’t necessarily need to tell the faculty everything the Dean had said. I just 
told them I had heard from him and that he had conveyed his thanks for our help during 
the crisis. In the immediate response after the crisis, it seemed very important to the 
counseling faculty that they were being helpful. Each wanted to feel essential and 
important; this was their way of coping with the crisis. I also felt the need to use my 
counseling skills to be helpful, but I put my needs on the back burner and allowed the 
faculty to take charge. So an aspect of my administrative role also was a kind of 
leadership responsibility to allow my colleagues to be crisis counselors and to take the 
lead.  
 
Secondary Response 
 During the first week after the shooting, while the students were home, 
administrators met every day. These meetings helped to plan and coordinate the College 
of Education’s response to the student’s return and the faculty/staff processing sessions. 
Geller (2008) discussed the importance of administrative decisions reflecting the 
fundamental principle of being focused on the concerns of students, and this idea was 
definitely reflected in our meetings and department chairs’ individual feelings. Plus their 
concerns about their faculty and staff was discussed. It became clear to me that how we 
respond in a crisis doesn’t make other issues go away. The strengths and weaknesses of 
each department chair’s leadership abilities, their abilities to empathize with their faculty, 
their “us against them” mentalities, the particular problems within their programs, these 
things were true before the crisis and created the context from which they were 
responding. I felt the group facilitator part of me wanting to reflect and comment on this. 
I wanted to encourage the chairs to use the crisis to grow as leaders and make better 
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empathic connections with their faculty. But again, this wasn’t the time or place. My role 
was to be an administrator among administrators. The chairs were focused on helping 
their faculty and this is where I could be useful. When asked, I offered insights about 
individual faculty members and strategies that I thought might be helpful. When asked 
direct questions that used my counseling expertise, then I responded with advice. For 
example, someone might say “As a counselor, why do you think a faculty member would 
do that?” At that point, I would feel more freedom to share an empathic connection based 
on my counseling experiences; that faculty were feeling afraid and unsure how to go back 
into the classroom or respond to students and suggest that the chair might be better able 
to respond if he discussed his own feelings and fears as well as offering some procedural 
advice about what to do.  

During this week, I had several clear administrative responsibilities. My 
responsibilities included helping to coordinate the university-wide rapid responses within 
the existing administrative and faculty structures of the College of Education. This 
included becoming a conduit of information about dates and times activities were going 
to occur. I was responsible to convey the overall message of the university’s response to 
the crisis, to stay “on message” and help others do so. I was responsible for maintaining 
all hierarchal structure, including being careful not to step on the turf of others. This 
required me to monitor the activities of other counseling faculty members and to make 
sure they had approval for whatever services they offered. After I began to read more 
about administrators’ roles during crisis, I realized how pivotal these responsibilities are 
to an organized response (Plummer & Johnson, 2008) 

The chairs were very concerned about their faculty and staff inclusion in the 
university-wide support sessions.  Because planning was centralized, it was common for 
specific groups  to be inadvertently overlooked, especially staff members with specialized 
roles. For example, physical education student teaching supervisors were not invited to 
any specific processing sessions. So their department chair asked me if I would conduct a 
session with them. I had to get permission from the Dean and the university crisis 
response team. Again, it was important to work with the hierarchy and understand my 
role. In this sense, I needed permission from others to shift my role from administrator to 
counselor. With permission, I was able to offer some of these processing sessions when 
they were needed.  
 
Re-Entry 
 Interestingly, as an administrator, there were two times in which I felt I directly 
used my counseling skills in a counselor role. First, was with the secretaries. I spent time 
with them processing their feelings about the crisis, the university’s response, and 
individual faculty members’ behaviors. I helped them see what was happening around 
them in context of the crisis and people’s response to it. I encouraged them to take care of 
themselves, helped them mourn the victims and the fact that “Northern would never be 
the same.”  The second was “informally” with individual faculty members themselves. 
Over the next several weeks, faculty members would talk about their individual thoughts 
and feelings. I sensed that they valued my counseling skills, but it was also important to 
them to be talking to an “administrator,” somehow placing their emotional responses 
outside of a formal need for help. I strove to maintain boundaries, reassuring faculty 
members and secretaries that the information they shared with me would stay with me. (I 
intentionally chose not to use the word “confidential” so I wouldn’t sound like a 
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counselor). Because my role as assistant chair existed outside the personnel process, I 
think this contributed to their sense of safety in confiding in me.  
 
Recovery 
 Interestingly, while I played a significant role in the immediate and secondary 
responses to the crisis, I had little role in any long-term response. I went back to my 
normal administrative responsibilities. However, the importance of maintaining 
appropriate boundaries and understanding how to shift back and forth between roles 
continued to be critical. In many ways, the crisis helped me to understand that the key to 
effective administrative leadership is the understanding that your role is to support others. 
I also learned the importance of self-care skills and their relationship to effective 
boundaries. Maintaining boundaries for me became a way of taking care of myself. While 
I sometimes felt frustration that my administrative role did not allow me to do more 
direct service, recognizing this and valuing my role to convey information and reward 
others became even more important to me. I came to understand what my crisis response 
role was and it was just as important as offering direct service. I believe that over the long 
run, I may have modeled effective boundaries and positive self-care for others.  
 

Deborah’s Story 
 

 February 14, 2008 will forever remain in my memory as the day when I was at the 
wrong place at a critical time. I had gone home, ill. A friend called and informed me 
about the NIU shooting. With stunned disbelief, I watched our own tragedy unfold before 
me on national television.  When I tried to call my staff to check on their safety, I had the 
same experience encountered by our students, faculty, staff and loved ones as the phone 
networks were overloaded and calls could not go through. Later, I heard that my 
Employee Assistance Program (EAP) staff, whose windows overlook Cole Hall, site of 
our shooting, went into action, gathering frightened students into our Student Center and 
helping calm them.  
 
Preplanning 
 I felt frustrated and guilty that I was not where I was needed. While denial told 
me that this could not possibly be happening, I began making lists of tasks, organizing 
what would need to be done. At that moment, I reflected on the debt we owed to our 
colleagues at Virginia Tech, and pondered the irony that our university, like so many 
others around the country, had been analyzing the report on the Virginia Tech experience. 
Our committee had examined how prepared NIU might be in the event of such a disaster 
(Brunner & Lewis, 2006). Only weeks before, I had spoken with that committee about 
emergency protocols, and the fact that neither my office nor the student counseling center 
would be adequately staffed in the event of a major crisis.  I had drawn up a list of 
clinical faculty and community clinicians who could help should the unthinkable happen. 
And now it had. 
 
Immediate Response 
 Our first thought was for our students, so my colleague (our EAP head) and I 
went to one of the residence halls and joined colleagues, offering emotional "first aid.” to 
students. I then went to our “command center” to see how our administrators were faring. 
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Upon arriving at our administration building, I saw my campus filling with media people 
with cameras, microphones, vans, and everywhere, the din of helicopters. I managed to 
talk a little with most of the administrators, who were following our emergency 
operations plan, attending first to the injured students and their families, then dealing 
with logistical issues and planning for recovery efforts. Of course, colleagues at Virginia 
Tech had reached out to us, forming a lasting bond with NIU. 

Administrators had no time to attend to their emotions. The campus was closed 
and classes were suspended for the next week to help the campus prepare.  I met with 
administrators and we planned a series of recovery workshops for a “Week of Healing” 
that started when staff returned to campus four days after the shooting. First, recognizing 
that faculty were the group most likely to be interacting closely with students on their 
return, the Provost asked all academic departments to come, department by department, 
with their faculty, graduate assistants, and staff for recovery workshops, led by four 
facilitators, the Counseling Directors from NIU, Virginia Tech, and the University of 
Arkansas, and me. The departmental workshops focused on several major areas: how we 
were all coping, how to assist students with their reactions, how to talk with students 
about tragedy and where to go for counseling, and information about the volunteer 
counselors who were invited to come to campus to be present in all classes and other 
campus locations during the first two days of classes. All of the groups had broad 
discussion of trauma and coping strategies. At the same time, our EAP Coordinator and 
our volunteers provided debriefing and crisis counseling services to individuals and with 
groups directly affected by the shooting. 

I serve as Director of Employee Relations, and supervisor of our EAP 
Coordinator, and am an instructor at NIU. I used my familiarity with our academic 
culture to promote dialogue among colleagues about how, within their professional 
discipline, they were likely to talk with their students about this experience. As a clinical 
social worker, it seemed natural to me to encourage each department to talk about how 
they planned to support one another in recovery. I asked the ranking administrator in each 
group to talk with their faculty about their plans for comfort and recovery activities, and 
directed particular policy questions to them, in an effort to reinforce natural helping 
networks. As I expected, in those departmental workshops, colleagues joined together to 
share difficult times and support one another and their students as a community  

Workshops were offered to all faculty and staff. In each workshop, participants 
talked about their own experiences, their concerns for themselves, and primarily, their 
concern for our students. My staff and volunteers organized workshops for student 
teachers or other students about to leave campus for clinical placements, or internships, 
and for groups of teaching assistants. 

Our EAP consists of one clinical staff member, who is both department head and 
clinician, with an administrative assistant. So my first priority was to move in to 
supplement the work of this office. My colleague took primary responsibility for 
debriefings, counseling, and dealing with groups of individuals directly affected by the 
tragedy. I took the lead in the educational outreach and groups, planning and interface 
with the administration, and dealing with the media. Our administrative assistant became 
our command center head, handling all requests for appointments, groups, or assistance, 
and for scheduling all staff and volunteers. Within 2 hours of the shooting, colleagues 
contacted us offering assistance, and we immediately invited several to help us. The list I 
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had drawn up over a month before was helpful, and faculty and other clinicians made 
themselves available to do whatever was needed. Within hours, the state managed care 
program offered crisis services, and our professional organizations offered any assistance 
we needed; colleagues from around the state and nation offered help, and called and 
emailed with personal support and reminders to pay attention to self-care while we were 
taking care of others. Professors Tollerud and Giordano, among others, were volunteers 
with our program. Without such support, we could not have managed the work load.  

We learned that those of us who had clear roles, and who could provide support to 
others were less likely to experience the feelings of helplessness that so many faculty and 
staff related to us. We found that a major part of our collective healing came from 
reaching out to comfort someone else, whether we worked as a counselor or a department 
chair or volunteer. As our staff and volunteers met with individuals and groups, we were 
reminded that everyone in the campus needs support. A campus tragedy affects the whole 
university, its local community, its region, and all who have ties, including parents, 
retired faculty and staff and alumni. And each tragedy resonates with other schools 
around the country.  
 
Re-Entry 
 Once the initial efforts to offer support for faculty and staff were well along, we 
welcomed back our students. Some 500 professional counselors joined us to be present in 
all classes for the first two days of classes to be of support to students and faculty. 
Classes that met later in the week, or that had particularly difficult experiences at the time 
of the shooting requested a counselor to join them and my office organized counselors to 
visit these classes, as well as our three regional centers. Colleagues from campus, the 
community, and our professional associations answered the call and went where they 
were needed.  
 
Recovery 
 The University adopted as its motto a phrase from the “Huskie Fight Song.” 
Posters with this motto: “Forward, Together Forward” are still seen throughout campus 
and the community and were used to facilitate our social solidarity (Ryan & Hawdon, 
2008) and community building. The community has grown closer through our collective 
healing process. The University continues to provide services to anyone who needs 
counseling help. In preparation for the return to classes in the fall, the Provost and 
Human Resources offered workshops for the faculty and staff to address ongoing healing 
upon returning to campus after the summer. Once again, our volunteers assisted with this. 
Workshops through Human Resources focus on topics such as dealing with intense 
emotions, and how to recognize and assist students with emotional distress, and are 
aimed at prevention and training the faculty and staff to recognize and respond to people 
in distress.  The campus still grapples with its memories. Feelings are complex, and 
occasions such as our first year anniversary gave rise to many reflections. 

A day of reflection was organized for 14th of February, 2009, with art, music, 
prayer, reflection and sharing. This time, the counselors present for the event came from 
campus, coordinated by the directors of the several counseling centers and training sites, 
and staffed by many of our clinical graduate students, faculty and clinical staff. It was a 
day of reflection for us, too, as we helped support our community. 
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Reflecting back, I am grateful to our colleagues who all did their jobs, or stepped 
out from their jobs to serve, where and how they were needed, without thought for their 
status or personal needs. In a crisis, knowing your role and understanding your job are 
critical for continued operations. I believe that the effectiveness of our actions in crisis is 
made possible by the strength of our networks. Without colleagues on campus and the 
community, it would have been impossible to meet the needs imposed by this disaster. 
Having those networks in place was essential to a timely response.  

While I felt so strongly on February 14 that I was in the wrong place at that 
fateful time, a year of reflecting on the experience tells me that, in the end, I was where I 
needed to be, hearing the facts and reports, with a bit of distance to help me organize and 
plan for my department’s response.  
 

Concluding Remarks 
 
 As a way of concluding this chapter, we offer the following themes. These themes 
seemed to be common threads that ran throughout our stories and, we hope, can be used 
by those in other universities attempting to provide a crisis response to faculty and staff.  

 
 It was helpful to offer concrete information on how trauma affects learning. 

This was a common concern for everyone and helped faculty and staff 
develop concrete strategies for working with the returning students.  

 It was helpful to focus on the needs of the returning students. Perhaps this 
created some “breathing room” for faculty and staff to experience their own 
strong emotional response indirectly.  

 When everyone understood their role in the crisis response and recovery 
process and this role was clearly delineated and valued, responses were more 
organized, safer and helpful.  

 It was very important to help individuals find personal meaning in both the 
crisis experience itself, their helping others, and their roles. Faculty and staff 
seemed to be healing by helping others.  

 We used a systematic emotional response. It involved using a structured 
hierarchy and a clear and consistent message, but also a “human touch” that 
allowed personal relationships to promote healing.  

 Helpers with multiple roles (e.g., counselor and administrator) should be clear 
about boundaries and which “hat” they have on at any given time. This should 
be clearly communicated.  

 Faculty and staff were encouraged to use discipline specific recovery activities 
in offices and classrooms.   
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