COUNSELING 676    PROFESSIONAL ISSUES IN SCHOOL COUNSELING K-12

Spring Semester 2009

Tim Grothaus, Ph.D., NCC, NCSC, ASC

Office: Education Building 165-1

Office Hours: Mon. 1:30-4:30 p.m., Tues. 1:30-3 p.m. - or by appointment

tgrothau@odu.edu  

(W) 683-3007     

Course Description: 

This course is designed to provide prospective school counselors with information about contemporary professional issues in school counseling K-12.

Course Purpose:  

This course is designed to examine: current professional issues in school counseling, the transformed role of the school counselor, and components of successful comprehensive school counseling programs. In addition, essential theories, research and practice of the profession will be investigated. Emphasis is placed on developing the awareness, knowledge and skills necessary to effectively negotiate the cultural, educational, social and philosophical forces that impact the lives and academic achievement of students in a pluralistic society. 

Course Objectives:

At the conclusion of this course, students should:

· Acquire an awareness of school counseling’s history, current initiatives, and the potential future of the profession

· Develop an awareness of the ASCA National Model, the Standards for School Counseling Programs in Virginia, and applicable state and federal legislation and policies (e.g., No Child Left Behind and IDEA) 

· Understand the relationship of the school counseling program to the student and academic services program in the school

· Gain awareness, knowledge and skill for addressing the unique needs of all students with an emphasis on sensitivity to culture and the achievement and access gap

· Understand the role of the school counselor in working with exceptional students

· Develop an awareness of current professional issues in school counseling

· Understand the purpose of counseling in schools

· Develop understanding and skill in collaboration with school stakeholders
· Gain knowledge of the school environment, setting, and Pre-K-12 curriculum

· Gain awareness and skills in leadership and advocacy as a professional school counselor

· Develop understanding, knowledge, and skill in Solution-Focused, Strengths-Based, & Group Counseling in Schools

Course Requirements:

· All projects should be typed with citations and reference page(s) done in APA style. Late assignments will have points deducted (usually 10% off each week it’s late).
1. Attendance, professionalism, preparation for class, and active, constructive participation (more than one absence will result in loss of points; three or more absences may result in failing the class). A commitment to active, constructive participation is expected. Students are expected to complete all assigned readings prior to class. Preparation, participation, and attendance demonstrate professionalism. Disruptive behavior may result in removal from the class. 

2. Midterm Exam: The exam will consist of multiple choice, fill in the blank, short answer and short essay questions and it is scheduled for March 2. 

3. Group Research Project: In small groups, students will research a mental health concern for children and adolescents and prepare a 10-15 minute presentation and a 2-4 page resource handout for class members. Due March 23. 
4. Interview Project: Students will conduct interviews with representative school counseling stakeholders (each one needs to be a separate person), including a school counselor and four of the following: an administrator (principal, vice-principal, dean, etc); a stakeholder in the community (e.g., a business owner, agency counselor, school board member); a teacher; a parent; and a K-12 student. Further instructions will be provided. Due April 6.
5. Professional Topic Presentation: In small groups, students will conduct a 35-40 minute conference-style presentation. A program proposal will be submitted. Instructions will be provided. Presentations are scheduled for April 13, 20, & 27. 
6. Observation: Students will spend a minimum of twenty hours (total for all observations) observing professional school counselors in their school setting. Please submit an application for observation placement via the TES website as soon as possible. All observations must be completed and verified by April 27. 
7. Final Exam: The exam will consist of multiple choice, fill in the blank, short answer and short essay questions and it is scheduled for May 4. 

Portfolio:

It is recommended that work on your portfolio continue this semester. Many of the portfolio requirements can be completed (at least in draft form) by the end of this course. Consider having drafts of the following sections completed by the end of the course:, Resume, Narrative of experiences, Self-Assessment, Professional Goals, Professional Development Plan, Area of interest/expertise, Statement of professional identity, Representative work samples and a Reflection on your progress through the program (see Portfolio requirements sheet for more details). The instructor is available to consult and/or review portfolio materials. Students are given an option to have a portfolio review as a graded component of the class (see below).

Accommodating Students with Special Learning Needs: 

In accordance with university policy, students with documented sensory and/or learning disabilities should provide the instructor with a letter from the appropriate university office so that their special needs may be accommodated. Early notification to the instructor will allow accommodations to happen as soon as possible.

Evaluation:

The distribution of points assigned to graded components of the course is as follows:

125 points - Instructor’s evaluation of preparation and active participation

150 points – Group Research Project
150 points - Professional Topic Presentation

150 points - Interview Project

75 points –  Observation hours completed and discussed
175 points - Midterm Exam

175 points - Final Exam

Portfolio Evaluation Option: A student may choose to have their portfolio components reviewed (specified above) for 25 points. If this option is chosen, the participation grade will be worth 100 points. The portfolio components would be due April 20.
Grading:  

950 - 1000 points = A                                825 - 849 points = B-

925 - 949 points = A-                                800 - 824 points = C+ 

900 - 924 points = B+                               750 - 799 points = C 

850 - 899 points = B                                 700 - 749 points = C-                         

Honors Pledge:

Adherence to the university honor system is expected for all assignments, tests, and class related activities. All work turned in for COUN 676 must be original work for this course. Submitting work done for previous or concurrent courses will be considered a violation of the Honors Pledge.

 “I pledge to support the honor system of Old Dominion University. I will refrain from any form of academic dishonesty or deception, such as cheating or plagiarism. I am aware that as a member of the academic community, it is my responsibility to turn in all suspected violators of the honor system. I will report to the Honor Council hearings if summoned.”
Required Texts:
American School Counselor Association (2005). The ASCA national model: A framework for school counseling programs (2nd ed.). Alexandria, VA: Author.

Murphy, J. J. (2008). Solution-focused counseling in schools (2nd ed.). Alexandria, VA: American Counseling Association.

Stone, C. B., & Dahir, C. A. (2006). The transformed school counselor. Boston: Lahaska.

Tentative Class Schedule:

Jan. 12   Overview of the course; History and Transformation of School Counseling 

Stone & Dahir Chapter 1
Herr, E. L., & Erford, B. T. (2007).Historical roots and future issues. In B. T. Erford (ed.) Transforming the school counseling profession (2nd ed.) (pp. 13-37). Upper Saddle River, NJ: Pearson.
Lambie, G. W., & Williamson, L. L. (2004). The challenge to change from guidance counseling to professional school counseling: A historical proposition. Professional School Counseling, 8, 124-131.  
Jan. 19  No class in honor of Dr. Martin Luther King, Jr. 


Jan. 26   Multiculturally Competent School Counseling

Stone & Dahir Chapter 10

Holcomb-McCoy, C. (2007). School counseling within a context of social justice. In C. Holcomb-McCoy School counseling to close the achievement gap: A social justice framework for success (pp. 16-28). Thousand Oaks, CA: Corwin.
Ponterotto, J. G., Utsey, S. O., & Pedersen, P. B. (2006). Counselor roles in prejudice reduction and race relations. In J. G. Ponterotto, S. O.  Utsey, & P. B. Pedersen Preventing prejudice: A guide for counselors, educators, and parents (2nd ed., pp. 149-164). Thousand Oaks, CA: Sage. 
Portman, T. A. A. (2009). Faces of the future: School counselors as cultural mediators. Journal of Counseling & Development, 87, 21-27. 
Feb. 2   K-12 schools
Brown, D., & Trusty, J. (2005). Education today: The context of comprehensive school counseling programs. In D. Brown & J. Trusty Developing and leading comprehensive school counseling programs: Promoting student competence and meeting student needs (pp. 18-43). Belmont, CA: Brooks/Cole.  
Grant, C., & Gillette, M. (2006). Organizational structures of schooling in the United States. In C. Grant & M. Gillett Learning to teach everyone’s children: Equity, empowerment, and education that is multicultural (pp. 254-298). Belmont, CA: Thompson.

Holcomb-McCoy, C. (2007). The achievement gap. In C. Holcomb-McCoy School counseling to close the achievement gap: A social justice framework for success (pp. 1-15). Thousand Oaks, CA: Corwin.

Feb. 9   Comprehensive Developmental School Counseling Programs

Stone & Dahir Chapter 8

ASCA National Model (pp. 1-74, 77-78, & 102-107)

Virginia Standards of Learning for School Counseling programs (www.vsca.org) 

Feb. 16  Partners in Education  (Guest Speaker-Dr. Karen Crum, Educ. Leadership)
Amatea, E.S., Daniels, H., Bringman, N., Vandiver, F.M. (2004). Strengthening Counselor-Teacher-Family Connections: The Family-School Collaborative Consultation Project. Professional School Counseling, 8, 47-55.

Manning, M. L., & Baruth, L. G. (2004). Administrators and special school personnel. In M. L. Manning & L. G. Baruth Multicultural education of children and adolescents (4th ed., pp. 314-342). Boston: Pearson.
Simcox, A. G., Nuijens, K. L., & Lee, C. C. (2006). School Counselors and School Psychologists: Collaborative Partners in Promoting Culturally Competent Schools. Professional School Counseling, 9, 272-277.

Feb. 23   Solution-Focused and Strengths-Based Counseling 
Murphy chptrs 1-5 & 10-12; Appendices C, D, G, H, I; pp. 115-125, 141-151, 159-162, 173-179

Saleebey, D. (2008). Commentary on the strengths perspective and potential applications in school counseling. Professional School Counseling, 12, 68-75.
March 2   MIDTERM EXAM 

March 9 Spring Break
March 16    Group Counseling; School Climate; Working with English Language Learners 
Stone & Dahir 13

Gollnick, D. M., & Chinn, P. C. (2006). Language. In D. M. Gollnick & P. C. Chinn Multicultural education in a pluralistic society (7th ed., pp. 268-305). Boston: Pearson. 
Jacobs, E., & Schimmel, C. (2005). Small group counseling. In C. Sink (2005). Contemporary school counseling: Theory, research and practice (pp. 82-115). Boston, MA: Houghton Mifflin Company.

Spinelli, C. G., (2008). Assessing the issue of cultural and linguistic diversity and assessment: informal evaluation measures for English language learners. Reading & Writing Quarterly, 24, 101-118. 

March 23   Children and Adolescent Mental Health Concerns (Group Research Project Due)
Brown, C., Dahlbeck, D. T., & Sparkman-Barnes, L. (2006). Collaborative relationships: School counselors and non-school mental health practitioners working together to improve the mental health needs of students. Professional School Counseling, 9, 332-335.
Kaffenberger, C., & Seligman, L. (2007). Helping students with mental and emotional disorders. In B. T. Erford (ed.) Transforming the school counseling profession (2nd ed.) (pp. 351-383). Upper Saddle River, NJ: Pearson. 

March 30   Students with Exceptional Learning Needs

Gibbons, M. M., & Goins, S. (2008). Getting to know the child with Asperger Syndrome. Professional School Counseling, 11, 347-352.

Myers, H. N. F. (2005). How elementary school counselors can meet the needs of students with disabilities. Professional School Counseling, 8, 442-450. 

Quigney, T. A. (2005). Students with special needs. In J. R. Studer The professional school counselor: An advocate for students (pp. 82-106). Belmont, CA: Brooks/Cole.

April 6   Leadership and Advocacy (Interview Project Due) 

Stone & Dahir Chapters 4 & 5

Ratts, M. J., DeKruyf, L., Chen-Hayes, S. F. (2007). The ACA Advocacy Competencies: A social justice advocacy framework for professional school counselors. Professional School Counseling, 11, 90-97.
Howard, K. A. S., & Solberg, V. S. H. (2006). School-Based Social Justice: The Achieving Success Identity Pathways Program. Professional School Counseling, 9, 278-287. 
April 13   Professional Presentations Self-Injury, Gifted, Suicide Prevention/Screening

Ford, D. Y. (2005). Recruiting and retaining gifted students from diverse ethnic, cultural, and language groups. In J. A. Banks & C. A. McGee Banks (eds.) Multicultural education: Issues and perspectives (5th ed., pp. 379-397. Hoboken, NJ: Wiley. 
Gibbons, M. M., & Studer, J. R. (2008). Suicide awareness training for faculty and staff: A training model for school counselors. Professional School Counseling, 11, 272-276. 
Kress, V. E., Gibson, D. M., & Reynolds, C. A. (2004). Adolescents who self-injure: Implications and strategies for school counselors. Professional School Counseling, 7, 195-201.
April 20   Professional Presentations Substance Abuse, Learning Styles, LBGTQ students 
Bennett, C. I. (2007). Learning styles: Interactions between culture and the individual. In C. I. Bennett Comprehensive multicultural education: Theory and Practice (6th ed., pp. 195-226). Boston: Pearson. 
Watkins, K. E., Ellickson, P. L., Vaiana, M. E., Hiromoto, S. (2006). An update on adolescent drug use: What school counselors need to know. Professional School Counseling, 10, pp. 131-138.

Smith, S. D., & Chen-Hayes, S. F. (2004). Leadership and advocacy for lesbian, bisexual, gay, transgendered, and questioning (LBGTQ) students: Academic, career, and interpersonal success strategies. In R. Perusse, & G. E. Goodnough (Eds). Leadership, advocacy and direct service strategies for professional school counselors (pp. 187 -211) Belmont, CA: Brooks/Cole.
April 27   Professional Presentations Grief, Students who are homeless


& Discussion of School Counselor Observations
May 4   FINAL EXAM 
